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Abstract: This study presents the results of an analysis of teaching practices within the Master’s
Programme in Teacher Training and Development, a collaborative Master’s coordinated by the
University of Salamanca (Spain) for the Ecuadorian Teacher’s professional development. The objective
is to reflect upon and analyse the Practicum processes from the multicultural model based on cultural
pluralism complemented with a socio-critical approach, paying special attention to the dimensions
of cultural and educational diversity framed in cooperative processes. In addition to documentary
analysis, two Delphi studies were conducted, one involving administrators of educational centres
hosting student teachers, and the other involving personnel responsible for Practicum management.
The findings emphasise the importance of cooperative and collaborative processes involving all
professionals from both countries, for binational teaching practices to respond constructively to
the educational challenges of cultural diversity arising from globalization. The evidence of the
elements from the cultural pluralism model provides an excellent reference point for this. The
educational challenges of diverse and multicultural societies require responses from a socio-critical
approach that analyses reality from broad perspectives such as cultural pluralism that permeates
educational interventions, including teaching practices. This is a multidimensional process that
requires continuous communication and cooperation processes.

Keywords: multiculturalism; cultural pluralism; teacher collaboration; cultural diversity; cooperation;
teaching practices

1. Introduction

The primary legislation governing higher education is Law 3/2003 of 28 March, on
Universities in Castilla y León (BOCYL of 23 April 2003), and Law 12/2010 of 28 October,
which amends Law 3/2003 of 28 March, on Universities in Castilla y León (BOCYL of
10 November 2010). These laws establish the framework for academic, territorial, financial,
and coordination regulations for the Universities of Castilla y León, including the principle
of “Specific cooperation with all Ibero-American Universities”. Globalisation in all areas,
including education, both benefits and requires the overcoming of territorial barriers and
enables teaching in bi-national contexts.

In this regard, the University of Salamanca introduced the Master’s Programme in
Teacher Training and Development (referred to as MPTTD) seven years ago. This Master’s
degree has some special characteristics as it is delivered in a blended learning format by
faculty from the University of Salamanca (Spain) to Ecuadorian teachers who conduct
their in-person practical training in their home country. Moreover, Ecuador operates under
two distinct educational systems with different calendars, the Sierra-Amazon and Coast
regimes. The Coastal regime includes all coastal cities and Galapagos, such as Gua-yaquil,
Esmeraldas, Portoviejo, Manta, and Santo Domingo. This regime starts classes in May of
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each year and ends in February of the following year. The Sierra regime includes the entire
inter-Andean region and the Amazon, i.e., cities such as Quito, Tulcán, Ambato, Riobamba,
and Cuenca. In this case, the academic year runs from September to June of the following
year. In addition to differences in the timetable, there are other factors that make these two
regions different, such as their dialects or differences in population density (higher in the
coastal areas than in the highlands). All these differences imply two major subcultures that
are also reflected in the education system.

Practical teaching experiences are a key element that provide a privileged opportunity
to bridge the gap between theoretical knowledge and the reality of the classroom. Since
its inception, the MPTTD Practicum has followed a progressive sequence of reflection,
awareness, time commitment, engagement, and student involvement in a wide range of
school contexts and educational situations.

The objective of this Practicum is to immerse students in the specific context of teach-
ing and learning. This entails transferring the knowledge, information, skills, and compe-
tences acquired during the programme into real teaching practice to improve the quality
of training.

The Practicum is worth 12 European ECTS credits and is conducted over two months.
This period of work experience varies between the Coastal and Highland regimes and
requires a differentiated planning.

The organisation of the Practicum involves a team composed of Coordinators from
the three specialisations in the Master’s Programme (Language and Literature, Biology,
and Learning Difficulties), the Practicum Coordinator, academic tutors from the University
of Salamanca, and on-site tutors (educators from the schools where the activity takes
place). Co-tutors, an educational entity composed of Ecuadorian professionals (Sigue-E),
facilitate communication and interaction between academic tutors, on-site tutors, and the
Practicum Coordinator.

This context sets the stage for this work, which delves into somewhat unconventional
curricular practices due to the wide range of stakeholders involved and the collaboration
between Spain and Ecuador for an intercultural performance that has managed to convert
the difficulties of coordination and management between two countries with important
sociocultural and educational differences between them, converting cultural diversity into
an added value.

These unique characteristics can offer guidelines, tools, and suggestions for other
international teacher cooperation initiatives. Based on these premises, this study delves
deeper into cooperative teaching practices through the experience and evolution of the
practices within this Master’s programme since 2015, analysing qualitatively the infor-
mation gathered during seven years. The aim is to provide guidance on how to enhance
teaching practices through cooperative and collaborative processes that address cultural
diversity under the approach of multicultural pluralism or multiculturalism coupled with
a socio-critical vision.

1.1. The Sociocultural Dimension of Education: The Socio-Critical Approach

Émile Durkheim stated that “common education is a function of the social state; for
each society seeks to realise in its members, through education, an ideal specific to it” [1].
The role of education within a society is unquestionable, and it is considered a significant
driver of development.

According to Bourdieu [2], the social space or organisation of society is grounded in
cultural capital, which is the cultural heritage of that social space. Thus, society is organised
around specific values that explain its structure. Consequently, the social space becomes a
symbolic space that, when transformed into a kind of language, shapes the perspectives,
priorities, ideologies, and interests of the components of each social group. In this way, the
distribution of cultural capital allows the construction of a social space, and the educational
institution, by promoting particular ways of understanding the world, aids in reproducing
and maintaining it over time and history. This is only possible through the transmission of
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concepts from person to person, a communicative process through which each society and
culture’s unique perspectives on the world are assimilated.

Education serves as a platform for the transmission and reproduction of various social
relationships, but it is also a space where forms of reaction and opposition are generated,
stemming from questions about society. This aligns with the idea that education should
not only produce professionals but also compassionate, conscious, and critical citizens who
not only reproduce the established social system but also contribute to its improvement
with a transformative spirit [3].

Human capital results from a complex process of appropriation in which individuals
are introduced into the prevailing culture. This concept ties in with the aspiration to seek
more reflective and critical educational practices that raise awareness of the social and
cultural roles played by educators and learners [4]. Consequently, teacher training cannot
be a mere review of didactic formulas or specific discipline training; it must be the space
that welcomes the teacher’s concern for transcending the place where, through reflection
and analytical skills, they can clarify their position regarding educational issues and their
role in the social dynamic.

These premises amplify the complexity of managing and implementing teach-
ing practices between two countries with similarities but also significant cultural and
educational differences.

Institutions of higher education must strive for integral human development, aiming
to prevent, alleviate, and improve situations caused by marginalisation and social exclusion.
These situations affect various groups who, due to the deficiencies in their environment,
are forced to confront daily risks arising from neglect, maladjustment, exclusion, drug
addiction, violence, social conflict, and delinquency. The United Nations advocates interna-
tional cooperation in support of teacher training, particularly to assist the most vulnerable
groups [5]. Training and capacity-building for interculturality is a priority for both the
Ecuadorian [6] and Spanish [7] education systems.

Multicultural coexistence is a current reality that requires a preventative approach to
education, preparing immigrants and host citizens for a new situation, fostering adapta-
tion processes based on respect and mutual enrichment. Globalising processes generate
significant migratory flows not only of economically disadvantaged individuals but also
of professionals, including teachers who practice their profession outside their country of
origin. From this perspective, universities and schools must propose common programmes
that encompass all aspects that will shape the emergence of an intercultural vision of
education, considering aspects such as ethnocentrism [8] or xenocentrism.

1.2. The Multicultural Model as a Frame

The cultural pluralism approach has been applied to the analysis of acculturation
processes through networks [9], religious inclusion [10], and even cultural integration
processes [11]. This paper considers this approach to improve the quality of educational
practices implemented in two countries with important socio-educational and cultural
differences: Spain and Ecuador.

Intercultural education is a necessity in changing societies, and educational processes
must assume a central role in the processes of social change and reorganization [12].

In this global context of multicultural realities, different educational models emerge
(assimilationist, segregationist, compensatory, and cultural pluralism). In this paper, we
will start from cultural pluralism through the multicultural model in direct connection with
Banks’ holistic model. Both models consider cultural diversity as a positive element that
enriches educational processes based on spaces for dialogue that allow cultural differences
to be recognised based on equal rights.

The aim of this model is to train all students (from both majority and minority cultures)
to adapt to and learn about social reality based on multicultural competence. It requires
fluid communication and collaboration processes between cultures.
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Banks [13] incorporates into this model a broad curriculum perspective that addresses
global contexts by encouraging critical analysis and reflection on social reality by all the
actors who make up the school scenario. The intercultural approach is integrated with the
socio-critical approach mentioned in the previous section.

In order to analyse the curricular practices that are the focus of this research, we will
rely on the elements which, according to Sabariego [12], make up the model of cultural
pluralism and which are shown in the Figure 1.
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1.3. The Coordination of Teachers and Other Educational Stakeholders

There is widespread consensus regarding the significance of teacher collaboration
and coordination in promoting innovation and improvement processes in schools [14,15].
The Teaching and Learning International Survey (TALIS) studies, in which Spain has
participated to date [16–18], emphasise teacher collaboration as one of the key elements
in everyday teaching work. Similarly, some authors [19] highlight the positive association
between teacher collaboration, professional development, and academic results.

With increasing intensity, researchers, educators, and educational institutions are
advocating for greater coordination among all the involved stakeholders. Given the het-
erogeneity of educational contexts, the diversity of school types, cultural variations, and
international collaborations, such as the one central to this study, the need for new struc-
tures and collaboration strategies becomes imperative. These must go beyond traditional
views of school management and organisation [20].

Numerous studies have strived to demonstrate that teacher coordination opens up
new opportunities for professional development supported by shared reflections on the
intricacies of classroom practice. This facilitates and provides resources for learning within
and from classroom practice [21,22].

However, cooperation should not be limited solely to teachers, as numerous edu-
cational stakeholders are involved in the teaching and learning processes [23]. More
specifically, in curricular practices, there is a requirement for the institutionalisation of
an agreement that regulates a student’s immersion in an educational institution with a
very specific role. This process involves collaboration between the school’s directors and
administrative personnel on one hand, and the counterpart personnel, which is the higher
education institution that educates the students and its own institutional structure. In the
case under consideration in this study, the organisational complexity is compounded by
the physical distance and educational differences between Spain and Ecuador.

The role of school administrators in educational centres has been identified by various
studies as crucial in creating collaborative working environments [24,25]. However, there
are also studies that raise concerns about the effects of hierarchical power dynamics that
limit the potential for teaching improvement and innovation [26,27].
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Therefore, collaboration and cooperation processes with a focus on teachers are as
necessary as they are complex in formative processes such as the one central to this study.

2. Materials and Methods

First, a documentary review has been conducted. For this purpose, 3 phases were
followed: selection of all reports, guides, rubrics, verification reports, and other documents
with relevant information; transformation based on a codification of the elements to be
analysed; and analysis based on the objectives aimed at determining the evolution of
the practicum process, the adjustments and changes made, and the overall volume of
agreements and practicum students. This review has revealed that practicum agreements
have been signed with 376 Ecuadorian schools, where 626 master’s students have completed
their practicum over the course of 7 editions.

Two Delphi studies have been designed for application to a panel of experts, with
experts defined as educational institution administrators in Ecuador who have hosted
practicum students for at least two academic years in the MPTTD and personnel involved
in the management of the Master’s Programme.

The selection of this research tool is conditioned by its utility in dealing with complex
topics subject to some controversy. The Delphi technique is one of the most widely used
in social research, ranging from identifying key themes to developing instruments and
proposals for intervention or transformation. It possesses a certain predictive capacity for
future processes and outcomes based on the systematic utilisation of intuitive judgment
rendered by a group of experts.

The suitability of this technique in this study on teaching practices is linked to the
complexity of the practicum system itself, situated between two countries with significant
similarities and differences in their educational systems and sociocultural contexts.

Regarding the selection of educational institution administrators, the experts were
chosen based on criteria such as experience, position, responsibility, geographical scope,
and availability. The sample was balanced with respect to Ecuador’s educational systems,
but it is slightly skewed in terms of gender perspective due to the greater difficulty in
finding female directors given their lower numerical representation.

The specific profiles selected are outlined in the following Table 1, indicating the profile
of each of the eight experts participating in the Delphi study.

Table 1. Profiles of Delphi participants in educational institutions.

Nº Sex Regime Territory

p1 F Sierra Quito

p2 M Sierra Cayambe

p3 M Coast Riobamba

p4 M Sierra Pichincha

p5 M Coast Cuenca

p6 F Coast Guayaquil

p7 M Sierra Quito

p8 F Coast Santo Domingo de los Tsáchilas

The application of this initial Delphi study consisted of two rounds of comprehensive
questionnaires related to the research subject, to which the experts responded individually.
Responses from the first questionnaire, which were sent in an online format, were analysed.
Subsequently, a second questionnaire was issued, aiming to delve deeper into certain topics
that lacked consensus and others considered crucial for the study, as identified by either
the panel of experts or the research team.

The second Delphi was administered to three Practicum administrators, the two profes-
sors from the University of Salamanca who have overseen the coordination of the Practicum
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since its inception, and the professional responsible for academic and administrative affairs
in Ecuador. On this occasion, the entire team directly involved in Practicum management
was included, resulting in an exclusively female panel of experts (see Table 2).

Table 2. Profiles of Delphi management participants.

Nº Sex Country

G1 F Spain

G2 F Ecuador

G3 F Spain

In this case, due to the range and accuracy of the responses received in the first round,
there was no need for a second round.

Based on the study’s objectives, the obtained results were systematised according to
thematic clusters, supported by one or more verbatim (literal excerpts). Each verbatim is
accompanied by an indication of the Delphi, specifying the corresponding profile and the
questionnaire round in which the statement was made. For example, [P3-r1] refers to a con-
tribution from profile number 3 in the first round of the Delphi conducted with educational
institutions, and [G2] pertains to the second profile in the Delphi management round.

3. Results
3.1. Elements of the Cultural Pluralism Model

Initially, the contributions of the fieldwork are presented in relation to the model on
which this work is based.

3.1.1. Negotiation Processes

The students are a fundamental pillar in the communication and negotiation processes.
They are accompanied throughout the educational process by Ecuadorian tutors affili-
ated with Sigue-E, the entity responsible for implementing administrative and academic
processes in Ecuador.

The Master’s students receive guidance and support during their internships from the
team of tutors at SIGUE-E, clarifying their doubts or directing them to materials designed
by the University. [G2]

They also form part of the Master’s Quality Committee and make suggestions for
improvement. As a result of some of their requests, processes, and documents related to
their internship period have been modified.

The Practicum Guide has been progressively modified with a spirit of constant improve-
ment. It is available to all those involved in the process, providing clarity on roles,
procedures, and tools. [P3r1]

Clear rubrics are in place for both the on-site tutors and the University tutors, which
students are familiar with, ensuring a straightforward process. [P6r2]

3.1.2. Fighting Isms (Sexism and Racism)

Both the need for gender and race equality mainstreaming have been identified in
the fieldwork.

I remember in one of the virtual sessions, the students mentioned that there was no gender
pay gap in Ecuador. We searched for information about the country and in the next class,
we explained what the gender pay gap was and what the percentage of the pay gap in
Ecuador was. This is an example of different perceptions of certain realities. The students
believed that since men and women at the same educational institution earned the same,
there was no pay gap in the country. [G1]
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I remember a meeting with a student who told me that she perceived racist expressions in
her class with the indigenous children who were a minority, and I thought, the same thing
that my Practicum students in Salamanca tell me when there are gypsy or immigrant
children in the class. [p4r1]

3.1.3. Affirmative Actions

Various measures have been taken to enhance mutual understanding between Spain
and Ecuador: training sessions in both countries, intensification of virtual Practicum
sessions by its coordinator and specialty tutors, suggestions and strategies implemented by
the Quality Commission.

The Master’s Programme’s Quality Commission, through its Internal Quality Assurance
System (IQAS), has undertaken numerous actions since its inception to optimise the
benefits of the richness and complementarity of Ecuador and Spain. [G3]

It can be deduced from the verbatim reports that in the framework of the Spain–
Ecuador educational collaboration, the differences in context have been considered an
element of mutual learning rather than a barrier. Differences in cultural capital and even in
symbolic spaces have been an enrichment for teachers at the University of Salamanca.

I remember a meeting of the Quality Commission in which the Coordinator of Final
Degree Projects commented that the tutors at the University were delighted to tutor
projects with themes closely linked to the reality of Ecuador, such as the study of dialects
for language teachers, the use of certain medicinal plants in the jungle for Biology teachers,
for example. [G1]

3.1.4. Valuing Diversity

The context has been considered a relevant element in both Delphi studies. Regarding
management, differences between the educational systems of Ecuador and Spain in higher
education have not been deemed a significant factor. However, differences between both
countries have been progressively identified and considered to enhance the quality of
educational practices.

Undoubtedly, one element that has optimised both the processes and the results of a
management that was not at all easy has been the fluid communication between the
University of Salamanca in Spain and Sigue-E in Ecuador. We have been evaluating
and revising annually the processes, documents, rubrics, etc. in order to reduce the gaps
between countries and the differences that exist and to offer the best to our students. [G2]

This does not mean that cultural differences between the two countries have had to be
progressively taken into account in order to improve the quality of educational practices.

Ecuador and Spain exhibit distinct educational and cultural realities, and each of these
countries has its own internal differences. In Ecuador, there are even two educational
regimes: Coast and Sierra, with different academic calendars that result in the Master’s
degree having two Practicum periods. [G1]

We received suggestions from some educational institutions to increase communication
between the tutors from the University of Salamanca and the on-site tutors. In
recent editions, online virtual meetings have been scheduled and were evaluated very
positively. [G2]

One of the notable differences is the significance for Ecuadorian teachers of completing
this programme for their professional advancement.

For our student teachers, having this Master’s degree is crucial for career advancement
within their institutions. Furthermore, it implies a significant salary improvement, which
is why they make a great effort to complete it. [G2]
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We have had several students here who were already teachers at the school. Finishing the
Master’s Programme represents a substantial professional and economic progression for
them. [P8r1]

The University of Salamanca enjoys a strong international reputation, and when we
travel to Ecuador for evaluations or the graduation ceremony, we observe how important
it is for students to hold a degree from this University. [G3]

3.1.5. Managing Diversity

The role of the Practicum coordinator, held by a professor at the University of Sala-
manca who has been involved with the Master’s programme since its inception, is high-
lighted as relevant.

Having a Practicum coordinator centralises the entire process, making it easier for all the
pieces to fit together. [G3]

Various support and evaluation documents are also identified as playing an important
role: evaluation rubrics, the Practicum Guide, and the Practicum report.

The assessment by the on-site Practicum tutor evaluates the classroom work and is handed
over to the University teacher-tutor, who also has the Practicum report and monitoring
process data to gain a comprehensive understanding of the learning process. [P4r1]

A descriptive letter of the Practicum is sent to the relevant authorities of the centres so
they can have clarity on what the agreement entails. [G2]

3.1.6. International Relations

Given the unique nature of this Master’s degree at the University of Salamanca,
primarily undertaken by students from Ecuador, specific coordination processes in the
framework of bilateral relations through international exchange are required. Regarding
the Practicum, these processes also involve teachers and administrators from Ecuadorian
educational institutions where the practicums take place, in addition to the SIPPE (Service
of Professional Insertion, Practicums, and Employment of the University of Salamanca).

All agreements with the recipient institutions for Master’s Practicum students must be
signed through the SIPPE, in accordance with the University of Salamanca’s regulations.
[G1]

More specifically, a series of actions have been implemented to intensify coordina-
tion and collaboration processes for the sake of effectiveness and efficiency. Some of the
highlighted aspects include:

An introductory Practicum meeting for students, a procedure for signing agreements
with the University and completing the educational training project, interviews with
on-site tutors, as well as the inclusion of a project planning format and the collection of
evidence of work. [G3]

Ecuadorian tutors provide reminders throughout the Practicum period, and instructional
guides are developed to guide students. [G2]

Agreements are electronically signed from the University of Salamanca, eliminating the
need to send physical documents. [G1]

3.1.7. Humanist Multiculturalism

All of the above elements converge with the idea of a global multicultural ideology that
emphasises humanism. There is a significant consensus regarding the positive assessment
of coordination and collaboration processes within the Master’s Programme among the
numerous educational stakeholders involved.

We had a student teacher three years ago, and another one this year. We have noticed that
coordination processes have improved with initial, final, and follow-up meetings between
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the University of Salamanca’s tutor and the one here. There are usually no issues, but this
way, the tutors from Salamanca are informed about the progress, and it is more beneficial
for the student. [P4r2]

The local teachers here enjoy conversing with the University professors. We discuss many
things, not only about the student teacher, but also about education and the lack of family
involvement, which we have noticed is common in both countries (. . .). [P2r1]

3.2. Past, Present, and Future

The seven cohorts of this Master’s Programme have allowed the refinement of pro-
cesses through the identification of needs among the various stakeholders, commissions,
and institutions involved in the MPTTD.

Several strengths have been identified through the robust planning and coordination
processes mentioned, as well as the optimisation of the sociocultural diversity of both
countries. Aspects such as innovation have been noted, where students implement new
methodologies acquired during their training.

We have had two teachers from our school who studied the Master’s and completed their
internships here. They have implemented two didactic proposals, one of which included
questionnaires and research, contributing to improved innovation within the school. [P4r2]

Receiving interns at schools enriches us with strategies developed by the students and
allows us to gather valuable information for further implementation. [P6r1]

At the same time, the Practicum is considered transcendental due to its repercussions,
and ideas have been raised to increase its educational impact. It serves as a platform for
reflection, proposing, and measuring innovative teaching and learning strategies that align
with the context of each school.

This period of activities should sow the seeds of research-action in educators, encour-
aging them to continuously practice pedagogical models that enable them to address
or meet needs. Finally, the successful results should also be disseminated, forming an
interconnected teaching community capable of fostering new strategies for student
development. [G2]

Finally, a series of future challenges have been identified, such as the process of
students searching for practical experience or certain bureaucratic issues.

Educational institutions face limitations in assigning a Practicum tutor who can provide
the necessary guidance and advice. This role is often assigned to another teacher as an
additional task, leaving them with insufficient time to fulfill tutoring functions. [G2]

In the case of public schools in Ecuador, the school directors do not have the authority to
sign cooperation agreements with universities. Hence, the procedures must be carried out
with the districts or the Ministry of Education. [G2]

Negatively impacting the situation is the fact that students are responsible for initiating
contact and the administrative process with institutions, and they are often rejected by
school administrators. [G1]

4. Discussion

The research has highlighted that teacher collaboration is an essential condition for
driving processes of innovation and improvement in educational institutions, as well as
for student teachers. If to these factors we add international cooperation between two
countries with cultural differences, it is essential to establish processes of communication
and continuous improvement in order to optimise teaching from the cultural pluralism
model, taking advantage of potentialities and minimising difficulties.

An important element emerging of the analysis has been the diversity between Ecuador
and Spain in terms of their education systems, teaching practices, context, and culture.
Within the Ecuadorian system, there are two education systems that respond to two
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geographically and culturally different areas. In Spain, educational transfers to the CCAA
also consider the cultural diversity that emerges from different educational contexts.

Interculturality is inherent in many 21st-century schools [28], and it is a central aspect
to consider in any educational planning. Furthermore, experiences such as this Master’s
Programme demonstrate that with the appropriate processes of collaboration and coopera-
tion among all education stakeholders, there is not only an enrichment of knowledge but
also of attitudes and skills, ultimately enhancing the competences acquired by students.

Teacher collaboration alone does not guarantee the promotion of innovative processes;
it can also contribute to perpetuating conservative and traditional teaching practices. The
arrival of student teachers who have been trained in new methodologies and innovative
processes represents a great opportunity to introduce with their practice processes new
ideas, methods, and proposals aimed at improving not only academic results but also the
processes of multicultural integration and inclusion needed in today’s society.

The findings emphasised the importance of cooperative and collaborative processes
involving all professionals from both countries, including tutors (from educational centres,
specialised tutors, and those from the University of Salamanca), the Practicum Coordinator,
the Management and Administrative Coordinator in Ecuador, heads of educational institu-
tions, and the Service for Professional Integration, Practicum, and Employment (SIPPE).

Effective communication and coordination have led to an improvement in these
teaching practices in Ecuador, facilitated by the educational input from the University
of Salamanca, with intercultural diversity playing a pivotal role in an approach geared
towards the acquisition of competences.

In line with the propositions of other studies [29], in recent times the model of a univer-
sity focussed almost exclusively on the teaching of curriculum content has been overcome.
Now, the university has evolved into a place where the development and acquisition of
competences empowering students for personal and professional development in a rapidly
changing, diverse and multicultural environment are fundamental. The elements of the
multicultural pluralism model can serve as a guideline for teaching practices between
two culturally different countries, regions, or contexts because, as the results have shown,
they encourage mechanisms and processes of educational improvement. Therefore, it is
essential to maximise the potential of this process from a socio-critical framework based
on the multicultural model for its socio-educational impact on both the schools and the
teachers and prepares them for an inclusive teaching future. In this forward-looking per-
spective, cooperative and collaborative processes, as well as cultural diversity, have proven
to be important elements. Finally, it is important to point out that there are many different
models and theories on multicultural education which, as in this work, can be combined
with other approaches such as the socio-critical one, always with the common objective of
contributing to a constant enrichment between educational theory and practice.
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