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Abstract:

 The objective of this work is to study the relevance of haptic feedback in remote communication between people. The application is handwriting. A haptic device designed to help people to improve their writing skills is presented. Two experimental sessions are then proposed to a group of people. In the first test, two subjects communicate through a bilateral system by means of a haptic feedback to accomplish the task. Secondly, a blank test is performed. The results of the two tests are compared and analyzed in order to evaluate the importance of the haptic feedback in the context of collaboration between two people.
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1. Introduction

Terms such as haptic devices and tele-operation systems have become more and more significant in the robotics vocabulary over the last years. Haptics is commonly depicted as a perceptual system, mediated by two afferent subsystems, cutaneous and kinesthetic, that involves active manual exploration [1]. In a similar way, haptic technology exploits the sense of touch as a new interesting medium of communication between people [2,3]. Besides, haptic devices can be important tools for teaching people to execute or to recover certain movements. In the literature concerning the field of rehabilitation, this technology plays a more and more significant role [4,5]. In general, several approaches are proposed in the skill motion training domain. A distinction may be done between human-robot and human-human interactions. In the former case, the haptic device is programmed to be capable of interfacing with the human user [6,7]. The other approach to the problem is the use of a human-human interaction, where the haptic device plays the role of intermediate between the expert and the novice. In [8], Yokokohji et al. proposed a “record and replay” strategy. The required movement is to be saved and then replayed by the haptic interface. Hence the problem focuses on which data need to be transferred and how.

In this paper, a system based on a human-human interaction is implemented, but following a different strategy. In order to evaluate the effectiveness of the approach proposed here, human handwriting is selected as the experiment of interest. Over the last decade, many researchers have presented new haptic tools designed to help people to write. Most of them adopted a human-robot interaction, consisting of the offline programming of the haptic interface that is to be used, after, by the student. Kim et al. [9] introduced the use of letter primitives to program the Phantom Omni robot. In [10], the authors presented the Telemaque, a force-feedback programmable pen. An innovative hand-writing font, based on control points, elliptic arcs and straight lines is introduced. Other researchers did actually implement a human-human interaction, following the “record and replay” strategy. In [11], the authors proposed to save both the position and force trajectory of the teacher. The recorded skill is then transferred to the student via haptic display devices. Srimathveeravalli and Thenkurussi [12] presented a virtual writing test-bed, trying different control laws for a test aiming to teach an Indian character. Even if, theoretically, such methodology is a human to human skill transfer, the student is ultimately interfacing with a machine, i.e., the haptic device.

We believe that an effective human-human interaction, via a haptic medium, can provide more interesting results, in terms of performances and satisfaction of the student. The strategy proposed here, therefore, is based on a direct interaction between the teacher and the novice, rather than on the “record and play” paradigm. The figure of the teacher becomes central for a positive outcome of the learning task. The efficiency of a direct human-human collaboration through haptic channels has already been proven for different applications. In [13], the authors show how significantly the error rate for exchanging objects decreases when the force feedback is introduced between two people working together. Reed et al. [14] demonstrate that two people cooperating on a physical task quickly adopt an emergent strategy: participants form a sort of temporary specialization such that each member commands a specific part of the motion. This negotiation does “take place through a haptic channel of communication and it is apparently at a level below the awareness of the participants”. The same result cannot be obtained when the participant interacts with a robot, programmed to perform one of the typical human temporary roles, even if such a person does believe to be interacting with another human [15]. According to the authors, this subtle negotiation that exists in the human-human interaction is not evident to replicate.

Surprisingly, little research has been done on the physical cooperation between two people. In this work, a bilateral teleoperation system is developed to tackle the problem of the training and the assessment of handwriting capabilities by implementing a direct human-human interaction. To the best of our knowledge, this approach is novel, especially in the context of this application.

The paper is organized as follows. In the next section, the bilateral teleoperation system is presented. Section 3 is dedicated to the introduction of two experimental sessions, a haptic test and a blank test, where the results are presented in a qualitative form. A deeper analysis is carried out in Section 4, where statistical results are provided and commented.





2. Bilateral Teleoperation System

The system is composed of two identical five-bar two-degree-of-freedom parallel mechanisms (haptic devices), mechanism A and mechanism B, that can move in a plane (Figure 1). A pencil is attached to the end-effector, via a customized holder, in order to use the mechanisms as writing devices, as shown in Figure 1. The approach is the same as that adopted by Frisoli et al. [16], who presented a haptic interface consisting of a tendon driven closed-loop five-bar linkage. The solution proposed here is simpler. Each mechanism is characterized by 5 joints, two of which, at the base, are actuated. The actuated joints are driven by servomotors.

Figure 1. One of the two five-bar mechanisms of the proposed bilateral teleoperation system.
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2.1. Control Law

The objective of the bidirectional haptic system is to make mechanism A follow exactly the same trajectory as mechanism B, and vice versa. To this end, an impedance control law is proposed, which normally guarantees good performances if a proper dynamic compensation term is included [17]. The general control law can be written as:



[image: there is no content]



(1)




where τi=[τi,1τi,2]T is the torque vector applied to the servomotors 1 and 2 of the mechanism on the [image: there is no content] side, with [image: there is no content]. Vectors pi=[xiyi]T, p˙i=[x˙iy˙i]T and p¨i=[x¨iy¨i]T are respectively the [image: there is no content] end effector position, velocity and acceleration vectors, whereas p0,i=[x0,iy0,i]T, p˙0,i=[x˙0,iy˙0,i]Tp¨0,i=[x¨0,iy¨0,i]T represent the desired end effector position, velocity and acceleration vectors. In this application, their values will be: [image: there is no content], [image: there is no content], and [image: there is no content] for [image: there is no content]. Coefficients [image: there is no content], [image: there is no content] and [image: there is no content] are constant scalars (gains), which are tuned experimentally. [image: there is no content] is the Jacobian matrix of the system.
The term [image: there is no content] normally includes the Coriolis and centrifugal forces, gravity as well as friction effects. Since the device developed here is used at low velocities and accelerations, the latter term can be reduced to a simpler term, noted [image: there is no content], that is the gravity vector, since the other terms are negligible. Moreover, the acceleration is typically very noisy, which negatively affects the final performance, as it was verified experimentally. Therefore, acceleration is not used in the feedback terms. The control law, in its simplified form, then becomes:



τi=g(θi)+[image: there is no content]T[[image: there is no content](p˙0,i−p˙i)+[image: there is no content](p0,i−pi)]



(2)




The servomotor Pittman GM9X36 used in the haptic device has a reduction ratio of 5.9:1. One consequence is the existence of a friction term, which affects the behaviour of the device. Another modification to the control law is therefore introduced, namely:



τi=g(θi)+[image: there is no content]T[[image: there is no content](p˙0,i−p˙i)+[image: there is no content](p0,i−pi)]−[image: there is no content]



(3)




where [image: there is no content] is a vector approximating the friction term, which is measured experimentally and defined as


[image: there is no content]=[f1sign(θ˙i1)f2sign(θ˙i2)]T



(4)




where [image: there is no content] stands for the sign function and [image: there is no content] is the magnitude of the friction associated with motor i.
Finally, in the application proposed here (handwriting), the working plane of the mechanism is parallel to the ground (see Figure 2). Hence, the gravity term becomes superfluous and the control law can be simplified to:

Figure 2. Schematic representation of the five-bar mechanism.
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øi=[image: there is no content]T[[image: there is no content](p˙0,i−p˙i)+[image: there is no content](p0,i−pi)]−[image: there is no content]



(5)






2.2. Kinematics of the Mechanism

The haptic device consists of a five-bar two-degree-of-freedom parallel mechanism, represented schematically in Figure 2. The two servomotor positions with respect to a fixed frame are described by vectors [image: there is no content] and [image: there is no content]. [image: there is no content] and [image: there is no content] are the angles between vectors [image: there is no content] and [image: there is no content] (defined along the proximal links) and they describe the orientation of the two proximal bars with respect to the base. Two longer distal bars are passively linked to the respective proximal aluminum bar and to each other. Their intersection represents the end-effector of the mechanism, where a pencil is attached.



The position equations for the mechanism can be written as:



p=[image: there is no content]+[image: there is no content]+vi,i=1,2



(6)




where p=[xy]T, u1=[−L1cos[image: there is no content]L1sin[image: there is no content]]T,u2=[L1cos[image: there is no content]L1sin[image: there is no content]]T, [image: there is no content]=[−n0]T, [image: there is no content]=[n0]T, [image: there is no content] and [image: there is no content]. [image: there is no content] and [image: there is no content] are unit vectors defined along the distal links. The distance between the motor axis and the centre of mass of [image: there is no content] and the distance between the elbow joint and the centre of mass of [image: there is no content] are noted [image: there is no content] and [image: there is no content], respectively. From Equation (6), the inverse kinematic problem (IKP) can be solved as follows. Equation (6) is first rearranged as


p−[image: there is no content]−[image: there is no content]=vi,i=1,2



(7)




Taking the magnitude of both sides of Equation (7) and rearranging them leads to:



(p−[image: there is no content])T(p−[image: there is no content])+L12−L22=2(p−[image: there is no content])T[image: there is no content],i=1,2



(8)




There are four global solutions for the IKP, i.e., two solutions for [image: there is no content] and two solutions for [image: there is no content], since Equation (8) can be written as follows:



[image: there is no content]



(9)




with


Λi=2(p−[image: there is no content])Te1L1,Θi=2(p−[image: there is no content])Te2L1,Γi=(p−[image: there is no content])T(p−[image: there is no content])+L12−L22



(10)




and e1=[10]T, e2=[01]T.
It can also readily be shown that the solution to the Direct Kinematic Problem (DKP) can be written as:



[image: there is no content]



(11)




with


Δ=2sTe1L2=2(([image: there is no content]+u1−[image: there is no content]−u2))Te1L2Σ=2sTe2L2=2(([image: there is no content]+u1−[image: there is no content]−u2))Te2L2Φ=sTs=([image: there is no content]+u1−[image: there is no content]−u2)T([image: there is no content]+u1−[image: there is no content]−u2)



(12)




where α is defined as the angle between the unit vector [image: there is no content] and the horizontal axis. This solution is also needed for control and the correct branch of solution is determined from the original assembly mode of the mechanism.
The Jacobian matrices of the mechanism can now be defined. For a parallel robot, the following equation applies:



[image: there is no content]θ˙=[image: there is no content]p˙→p˙=[image: there is no content]−1[image: there is no content]θ˙→[image: there is no content]=[image: there is no content]−1[image: there is no content]



(13)




[image: there is no content] and [image: there is no content] are two Jacobian matrices, which can be used to obtain the general Jacobian matrix [image: there is no content]. The Jacobian matrices can be obtained by taking the time derivative of Equation (8), which, after a few manipulations, leads to:



[image: there is no content]=(p−[image: there is no content]−u1)T(p−[image: there is no content]−u2)T



(14)






[image: there is no content]=(p−[image: there is no content]−u1)T[image: there is no content]u100(p−[image: there is no content]−u2)T[image: there is no content]u2



(15)




where matrix [image: there is no content] is defined as [image: there is no content]=−1001 and matrix [image: there is no content] can be computed using Equation (13).



3. Experimental Sessions

From the kinematics and control law point of view, the mechanism is quite simple. It can be programmed to follow a predefined path, e.g., a letter, even if it is designed to be utilized by a teacher as a learning device. In this sense, it is extremely easy and intuitive to use, so that the users do not need any robotics background, even though a little practice is recommended.

In order to test the bilateral teleoperation system, two experimental sessions focusing on the same task are proposed to two groups of eight people. The selected subjects are 25 to 35 years old people with no known abnormalities. In the first session, the haptic rendering of the system is evaluated: the subjects of the first group accomplish the task with the help of a teacher, who guides them by means of the bilateral system (haptic communication). Secondly, a blank test is performed: the subjects of the second group performed the same task, with no external help. As opposed to what has been proposed in the past [12,18,19], the subjects are not asked to learn new characters. On the contrary, the task is to write the word [image: there is no content], using the haptic mechanism with the non-dominant hand, i.e., the left hand for the right-handed subjects and the right one for the left-handed subjects. The purpose is to use the mechanism as a tool for learning/improving the writing technique. For example, the device could be helpful for children with learning difficulties or for adults who need to recover the use of the arm. The use of the non-dominant hand for a well-known task, such as writing the word [image: there is no content], simulates the latter case: the subject does already know, theoretically, how to accomplish such a task, but now he/she has to relearn to perform it practically, with the other hand.


3.1. Haptic Test

First, the haptic test is performed. It consists of six trials. The first time the subjects are asked to write the word [image: there is no content] on their own, using the haptic device A. No suggestion concerning the style is provided. In the trials from the second to the fifth, the subjects work with the teacher, who controls the haptic device B and, thanks to the haptic feedback, is able to help and correct the movements of the students in real time. The haptic feedback goes in both directions, so that the teacher feels the subjects’ movements and vice versa. The sixth trial is again performed by the subjects, with no external intervention. It is important to remember that the teacher and the subjects are separated by a panel, which hides them from one another. The objective is to simulate a remote teaching case. On the other hand, a web camera is mounted on the subject’s work space, as it can be observed in Figure 3. The teacher is then able to see the subject’s progress, if they are working far from each other.

Figure 3. The experimental set-up for the haptic test. In the left figure, the teacher and the student together. Notice that the teacher (left) is left-handed while the student (right) is right-handed. In the right figure, the student’s workspace.
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Although the number of guided trials was limited, the final result was quite interesting. A first qualitative comment can be made by comparing the [image: there is no content] written respectively at the beginning and at the end of the experimental sessions. A few examples are depicted in Figure 4. It can be observed that the writing style undergoes somehow a certain change, which can be connected to the teacher’s influence. Figure 4 compares the first trial of four subjects, on the left, with the last trial of the same people, on the right. Each subject has, of course, its own writing style and that transpires from the left part of Figure 4. On the other hand, some similarities can be noticed between all the words written in the last trial. Consider, for example, the letter L. The first remark is about the shape: in the last trial letters L generally look more rounded than in the first one, especially considering the first two students. Secondly, the intersection point of the letter. In Figure 5, its distance from the ground level is named [image: there is no content] or [image: there is no content], depending on what L we take into account. In Figure 4, it can be observed that those distances are generally shorter in the last trial with respect to those measured in the first one. Both features are typical of the teacher’s handwriting style.

Figure 4. Haptic test: Comparison between the first and the last trial for four different students.
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Figure 5. The hello model with the considered distances.
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These observations seem to apply to all the students, which evidences a considerable influence impressed by the teacher via the haptic device. What is remarkable is that such a change occurred after only four learning trials.



3.2. Blank Test

The blank test is proposed to the second group of eight subjects. As for the haptic test, the blank test consisted of six trials in order to accomplish the same task, i.e., to write with the second hand the word [image: there is no content]. Differently from the first experimental session, the subjects were no longer provided with the haptic feedback and they performed the test by means of a simple pen. On the other hand, they were asked to observe and reply at their best the [image: there is no content] model, that is, the word hello written by the teacher (see Figure 5). In brief, the subjects were not guided by the teacher but they did know how to perform the test, that is, they knew the teacher’s writing style. The objective of the blank test is to create an alternative data set that will be compared to the original data set originated by the haptic test. The absence of any haptic interaction will allow to study the complexity of the task and will provide important information about the haptic rendering of the bilateral system.

Similarly to the haptic test, it is possible to make a first qualitative comment about the results of the second test. Figure 6 shows the handwritten [image: there is no content] of one of the participants to the blank test that can be considered representative. Two observations can be made. First, the subject’s handwriting style appears to be close to the [image: there is no content] model as from the starting trial. Second, the subject’s handwriting style appears to be pretty much the same for all the six trials.

Figure 6. Blank test: All six trials of one of the subjects participating to the blank test.
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These observations concerning both the haptic test and the blank test are purely qualitative and based on simple visual inspection. A more detailed quantitative analysis of the results is therefore necessary.






4. Analysis of the Results

The objective of the following analysis is to study the haptic rendering of the bilateral system. Some qualitative observations have been made on the results of the two experimental sessions and need to be investigated. First, the proposed methodology will be presented. The results of the two experimental sessions will then be examined and compared in order to understand the impact of the haptic learning on the participants.


4.1. Methodology

In order to study the subjects’ performances in a quantitative way, we need to define some measurable parameters. The goal is to examine mathematically the writing style of a person, trying not to complicate too much the analysis. It was decided then to consider 15 measures of distance, which have to be taken on the handwritten word hello: four measurements for the letter H, three for the E and for the two L and two for the O, as shown in Figure 5. The fifteen values have been chosen in a well-defined way. The distances [image: there is no content], [image: there is no content] and [image: there is no content] refer to the height of the intersection points with respect to the beginning and the end of the letter respectively for the E and the two L. The other twelve, instead, can be seen as the six couples of major and minor semi-axes of the six ellipses that compose the word hello: two for the letter H, one for each of the other four letters. Even if it is an approximation, they represent a reasonable index of the shape, hence the style, of the handwritten letters. All distances are shown in Figure 5. In this figure, the distances are measured on the model which has been taken to study the students’progress from the first to the last trial. The ideal hello does not represent the perfect handwritten word. In the first session, it is the word written by the teacher, using the mechanism, in the way he wrote during the experiments. Note that the teacher did not change in the course of the experimental session. In other words, it represents the writing style to which, according to our qualitative observation, all the participants get used to write in the course of the test. This is a crucial point: what we want to study is not how well the students perform the test, but how close to the teacher they get while doing it. In the second session, the [image: there is no content] shown in Figure 5 represents the handwriting style that the participants were asked to reply. Similarly to the first experimental session, this model constitutes an approximation. In fact, it is assumed that the teacher wrote in the exact same way during the whole experimental session, which is humanly impossible. On the other hand, it is plausible to assume that the teacher used the same handwriting style. For this reason, we expect to get some relevant indications about the learning process of the students from this analysis.

Once the model to refer to is well defined, the analysis can be performed. At first, we measured the 15 distances in the model, thereby obtaining the reference values. Secondly, the measurements were taken on all the participants’ handwritten words of both the first and the second group. Afterwards, for each analyzed trial, we calculated the fifteen distance gaps noted [image: there is no content], as follows:



[image: there is no content]



(16)




where x represents the considered distance and D a weighting coefficient. The equation is applied for each of the 15 distances, so x∈h1,h2,h3,h4,e1,e2,[image: there is no content],[image: there is no content],[image: there is no content],[image: there is no content],l4,l5,[image: there is no content],o1,o2. The gap is the absolute value of the difference between the reference distance and the weighted distance value of the student. The total gap, η, is then computed as the sum of all gaps, namely


[image: there is no content]



(17)




The coefficient D is the square root of the ratio between the model’s estimated occupied area, [image: there is no content], and the student’s estimated occupied area, [image: there is no content]:



[image: there is no content]



(18)




By occupied area it is meant the portion of space that the student needs to write the prescribed word. Both tests were performed on customized sheets. These sheets were divided into six frames, which were drawn to give to the students some writing limits, but still the word dimension changes from subject to subject. It is worth noting that, in the course of the first test, the teacher did not impose the word size. What the teacher did was to follow the subject’s movement, trying to correct and arrange it according to his/her writing style. If the subject were used to write small letters, the teacher didn’t impose any resizing. On the other hand, the teacher did transmit to the novice other peculiarities. In the considered case, i.e., according to the style of the teacher chosen for the experiment, the letter L did tend to be more rounded and its intersection point lower. Hence, what really matters is the proportion inside each of the letters of the word hello. This is the purpose of the scaling factor: in order to correctly compare these proportions, the words need to be properly scaled.



4.2. Haptic Test

Table 1 shows the distance gaps, calculated by means of Equation (17), between all the participants’ handwritten words and the [image: there is no content] model. These gaps are calculated trial by trial and expressed in millimeters. In general, it can be observed how the distance gaps significantly decrease during the learning session for all participants. The mean distance gap decreased more than 40% at the end of the session. When analysing in more detail, one can notice that the evolution of the distance gaps changes according to the subject and does not decrease in a constant way. Consider for instance the second trial, which is the first one with the haptic learning. As it could be expected, its mean distance gap is 23% less than the mean distance gap of the first trial. This is the largest difference in the sequence and is an evidence of the relevance of the haptic rendering of the bilateral system. Yet, two out of eight subjects’ distance gap increased after the first guided trial. That may depend on a longer period of adaptation of the subjects to the haptic system or to the teacher’s handwriting fashion. Another insteresting consideration can be made about the last two rows of Table 1, which contain the mean distance gaps and the associated standard deviations for all subjects, trial by trial. As it can be noticed, the mean value happens to increase in the fourth trial. This outcome depends very likely on the teacher, who decided to try reducing the haptic guidance on the subjects. On the other hand, that is not the case for all the subjects. For instance, subject 3’s haptic guidance was reduced in the third trial. Hence, the performance of each subject during the learning session, i.e., from the second to the fifth trial, mainly depends on the haptic guidance provided by the teacher, who is free to modulate his/her external assistance according to the student’s needs.

Table 1. The table shows the distance gaps between all participants to the haptic test and the [image: there is no content] model, trial by trial (mm). In bold, the data that are used for the statistical analysis.


	Subject
	Trial 1
	Trial 2
	Trial 3
	Trial 4
	Trial 5
	Trial 6





	S. 1
	8.510
	5.283
	3.141
	6.202
	4.612
	4.601



	S. 2
	12.911
	6.463
	6.651
	8.812
	6.987
	7.373



	S. 3
	9.812
	5.407
	7.095
	5.070
	6.166
	5.810



	S. 4
	5.582
	4.084
	4.606
	3.601
	5.105
	3.745



	S. 5
	13.244
	17.741
	9.473
	14.507
	9.180
	7.682



	S. 6
	11.397
	8.152
	7.434
	9.837
	7.826
	5.978



	S. 7
	14.620
	9.156
	7.359
	8.242
	6.849
	6.909



	S. 8
	7.069
	7.381
	6.144
	6.659
	7.023
	6.562



	Mean
	10.393
	7.958
	6.488
	7.866
	6.719
	6.083



	SD
	2.988
	4.007
	1.797
	3.146
	1.361
	1.269










As it was stated in the introduction of this paper, the figure of the teacher is central in a direct interaction approach. It is the teacher who guides the students (here the subjects of the experimental session) and decides whether to apply a more effective haptic feedback or to let them try on their own. This choice is arbitrary and the teacher’s guidance may be different from student to student and depending on several aspects.



4.3. Blank Test

Table 2 shows the distance gaps, calculated by means of Equation (17), between all the participants’ handwritten words and the [image: there is no content] model. These gaps are calculated trial by trial and expressed in millimeters.

Table 2. The table shows the distance gaps between all participants to the blank test and the [image: there is no content] model, trial by trial (mm). In bold, the data that are used for the statistical analysis.


	Subject
	Trial 1
	Trial 2
	Trial 3
	Trial 4
	Trial 5
	Trial 6





	S. 1
	4.038
	4.449
	4.402
	5.076
	5.104
	5.918



	S. 2
	5.565
	6.100
	4.800
	7.099
	5.900
	6.378



	S. 3
	8.689
	7.605
	7.596
	7.201
	8.268
	7.469



	S. 4
	7.765
	6.188
	8.127
	8.213
	7.411
	7.709



	S. 5
	7.588
	7.720
	7.529
	7.057
	7.400
	7.314



	S. 6
	7.681
	6.079
	5.934
	6.988
	7.745
	5.235



	S. 7
	5.068
	4.828
	5.446
	5.502
	5.672
	6.221



	S. 8
	4.936
	6.102
	8.788
	7.064
	8.002
	6.545



	Mean
	6.416
	6.134
	6.578
	6.775
	6.9378
	6.599



	SD
	1.595
	1.074
	1.534
	0.940
	1.120
	0.792










Two main considerations can be immediately made. First, the distance gaps are much smaller for all participants starting from the very first trial. The most likely explanation is that the proposed task is quite easy for normal people. Second, there is no general improvement in the students’ performances and the mean distance gap is basically constant. In this sense, the most representative case is subject 5’s performance. For subject 7 and subject 1, the final trial is also the worst one. These subjects have probably lost their attention at the end of the experimental session. In general, the blank test participants appear to be capable of reproducing the [image: there is no content] model in an appreciable fashion, but they seem unable to improve their performances in the course of the experiment.

It is now interesting to compare the results of the two experimental sessions in order to better understand the contribution of the proposed bilateral system to the problem of the learning and the assessment of handwriting capabilities. For this reason, a statistical analysis is performed and presented in the next section.



4.4. Statistical Analysis

In order to compare methodologically the results of the two experimental sessions, a statistical analysis is proposed. The objective is to verify whether there is a significant difference in the handwriting style between the two groups of subjects and within these two groups, considering the performances at the beginning and at the end of the tests. Despite the limited number of subjects, some interesting results may be inferred.

The analysis within the two different groups is initially proposed. A suitable statistical test is the within subject one-way ANOVA, also known as repeated measures ANOVA, which allows to study related data sets. In our analysis and considering one experimental session at a time, the data set associated to each trial is related to all other data sets, because the same subjects are tested several times on the same “dependent variable”, here the distance gap.

Consider first the haptic experimental session. It is interesting to compare the results of the first trial with those of the last trial of the learning session, that is the fifth trial of the test, and with those of the last trial of the test. Figure 7 represents the mean distance gaps and the standard deviations for the data sets related to these trials. The repeated measures ANOVA performed on these data sets, i.e., the first, the fifth and the sixth columns of Table 1, rejects the null hypothesis, which states that all means are equal. More precisely, one can obtain [image: there is no content](2,14)=20.93261, which leads to a p-value [image: there is no content]. It is easily demonstrable that there is no statistically significant difference between means of the data sets related to the fifth ([image: there is no content] mm) and the sixth trials ([image: there is no content] mm). Hence, the mean distance gap of the first trial data set ([image: there is no content] mm) does differ from the others. In other words, there is a statistically significant effect of the haptic learning on the handwriting style of the subjects of the first group.

Figure 7. Mean distance gaps and standard deviations of all the subjects for the first, the fifth and the sixth trial of the haptic experimental session. The values are expressed in millimeters.



[image: Machines 04 00006 g007 1024]







Note that the variances of the three data sets are quite different, and so are the covariances that can be easily computed. Hence, the assumption of sphericity of the data may not be respected. Violation of sphericity makes a repeated-measures ANOVA test more likely to produce a false positive (a Type 1 error). A Mauchly’s sphericity test might be performed, but it is less efficient on small samples. Besides, an eventual correction to the degrees of freedom of the test, which would increase the p-value, will very unlikely change the final outcome of the test, since the p-value is extremely small.

Consider now the blank test. Since there is no haptic learning, the results measured at each trials of this experimental session are equally relevant. Figure 8 represents the mean distance gaps and the standard deviations for every data set of the blank test. The repeated measures ANOVA performed on the data sets associated to all trials of the blank test, i.e., all columns of Table 2, accepts the null hypothesis, which states that all means are equal. More precisely, one can obtain [image: there is no content](5,35)=0.975747432, which leads to a p-value [image: there is no content]. Hence, the simple repetition of the task with no haptic guidance does not engender any statistically significant effect on the handwriting style of the subjects of the second group.

Figure 8. Mean distance gaps and standard deviations of all the subjects for every trial of the blank test. The values are expressed in millimeters.
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Eventually, one can compare the results of the subjects of the two groups. For instance, it is interesting to study whether there is a statistically significant difference between the two groups at the beginning and at the end of the two experimental sessions. An independent two sample t-test is then performed twice as well as a 95% confidence intervals for the mean difference. First, it is found that the means of the data sets related to the first trial of both experimental sessions (haptic test: [image: there is no content] mm; blank test: [image: there is no content] mm) are statistically different ([image: there is no content], [image: there is no content]). Secondly, it is found that the mean of the data set associated to the last trial of the haptic test ([image: there is no content] mm) is not significantly different from the mean of the data set associated to the last trial of the blank test ([image: there is no content] mm) ([image: there is no content], [image: there is no content]). In other words, the subjects of the two groups write in different fashions at the beginning of their respective experimental sessions but, eventually, no significant difference is observable in their handwriting styles.

Note that, in both cases, an “equal sample size – equal variance” t-test is performed. Equality of the variances can be assessed by Levene’s test, which tests the null hypothesis that the population variances are equal. The Levene’s test performed on the first trial data sets provides a p-value [image: there is no content]. The Levene’s test performed on the last trial data sets provides a p-value [image: there is no content]. If the significant level is set equal to [image: there is no content], which is the norm, it results that in both cases the null hypothesis is accepted ([image: there is no content]). Thus, there is no difference between the variances of the data sets and an equal variance t-test can be run.



4.5. Relevance of the Haptic Guidance

The statistical analysis presented in the previous section confirmed the first impressions based on a simple observation of the results. The subjects of the first group started writing using their own handwriting styles, which were more or less different from the teacher’s style, depending on the subject. They were told what to write, not how to do that. Hence, large distance gaps were measured at the very first trial of the session (1st column of Table 1). During the haptic learning session, the teacher guided and corrected the subjects and so taught them to write in his personal fashion. At the end of the session, the subjects’ handwriting style was significantly closer to the teacher’s style, as proven by the statistical test (repeated measures ANOVA). In order to comprehend whether this result was due to the haptic learning, rather than the simple familiarization to the task, the same analysis was performed on the subjects of the second group, who participated to the blank test. These subjects were explicitly told how to write. As a consequence, the first trial distance gaps were much smaller. On the other hand, subjects’ handwriting style did not significantly change in the course of the session, as proven by the statistical test (repeated measures ANOVA). The subjects of the second group were able to perform the task well but, in absence of any haptic feedback, they could not improve their performances in the course of the session.

In conclusion, it was the haptic learning that allowed the subjects of the first group to get closer to the teacher’s handwriting style. The haptic guidance provided by the teacher did affect their handwriting style which became, at the end of the haptic learning, as close to the teacher’s style as the handwriting style of the subjects of the second group, as proven by the last statistical test (independent two-samples t-test). Unconsciously, the subjects of the first group changed their handwriting style after only four guided trials.

These results show how effective the haptic guidance can be in the context of collaboration between two people. Supported by statistical analysis, it can be finally stated that the bilateral teleoperation system composed of two haptic devices allows the transmission of skills in a rapid and effective way. Therefore, it can be very helpful for the learning process of a person. On the other hand, the final outcome of the learning process depends directly on the teacher, on his/her capability and knowledge. The teacher is to be skilled, because he/she has to literally guide the student. That is what was meant by saying that the figure of the teacher was going to get back to a central role in the learning process.

The haptic device is conceived to be small, simple, portable and easily usable. Yet it is capable of producing an important haptic force, not too high but absolutely sufficient for the demanded task. A practical application, for the haptic device, is distance learning. The teacher and the student do not need to be at the same place, not even in the same city. The student could even work at home, with the possibility of practicing on his/her own and being periodically evaluated by the teacher who follows him/her from a distance.




5. Conclusions

In this paper, a bilateral teleoperation system composed of two haptic devices has been presented. This type of five-bar two-degree-of-freedom device, as well as the impedance control law, has already been discussed in the previous literature [16,17]. The novelty here is represented by the approach to the training of handwriting capabilities: a direct teacher-student interaction is proposed. This research explored the potentialities of this on-line interaction between the student and his/her teacher and aimed at evaluating the relevance of the haptic guidance in the context of this collaboration. Two experimental sessions were proposed to two distinct groups of subjects. In the first session, the bilateral system was employed to transmit the haptic feedback from the teacher to the subjects and vice versa. The teacher could perceive the subjects’ movements and correct them properly. The second experimental session consisted of a blank test: no haptic feedback was provided to the subjects. The analysis of the results clearly indicated that the haptic feedback allowed the subjects of the first group to get closer to the teacher’s handwriting style. In absence of any haptic guidance, no significant change is observable. In conclusion, the haptic guidance is proven to be decisive in the learning process. The proposed approach consisting of a direct teacher-student interaction allowed a rapid and effective skill transmission with the use of a relatively simple haptic device.






Acknowledgments

The financial support of the Natural Sciences and Engineering Research Council of Canada (NSERC), the Canada Research Chair Program (CRC) and the Fonds de Recherche du Québec, Nature et Technologies (FRQ-NT) is gratefully acknowledged.



Author Contributions

Nicolò Pedemonte, Thierry Laliberté and Clément Gosselin conceived and designed the experiments; Nicolò Pedemonte and Thierry Laliberté performed the experiments; Nicolò Pedemonte analyzed the data; Nicolò Pedemonte and Clément Gosselin wrote the paper.



Conflicts of Interest

The authors declare no conflict of interest.



References


	1. 
Lederman, S.; Klatzky, R. Haptic perception: A tutorial. Atten. Percept. Psychophys. 2009, 7, 1439–1459. [Google Scholar] [CrossRef] [PubMed]

	2. 
Reiner, M. The role of haptics in immersive telecommunication environments. IEEE Trans. Circ. Syst. Video Technol. 2004, 14, 392–401. [Google Scholar] [CrossRef]

	3. 
Oakley, I.; Brewster, S.; Gray, P. Communication with Feeling. In Proceedings of First Workshop on Haptic Human-Computer Interaction, Glasgow, UK, 31 August–1 September 2000; pp. 61–68.

	4. 
Jack, D.; Boian, R.; Merians, A.; Tremaine, M.; Burdea, G.; Adamovich, S.; Recce, M.; Poizner, H. Virtual reality-enhanced stroke rehabilitation. IEEE Trans. Neural Syst. Rehabil. Eng. 2001, 9, 308–318. [Google Scholar] [CrossRef] [PubMed]

	5. 
Krebs, H.; Hogan, N.; Hening, W.; Adamovich, S.; Poizner, H. Procedural motor learning in Parkinson’s disease. Exp. Brain Res. 2001, 141, 425–437. [Google Scholar] [CrossRef] [PubMed]

	6. 
Feygin, D.; Keehner, M.; Tendick, F. Haptic Guidance: Experimental Evaluation of a Haptic Training Method for a Perceptual Motor Skill. In Proceedings of Symposium on Haptic Interfaces for Virtual Environment and Teleoperator Systems, Orlando, FL, USA, 24–25 March 2002.

	7. 
Gillespie, R.; O’Modhrain, M.; Tang, P.; Zaretzky, D.; Pham, C. The Virtual Teacher. In Proceedings of the ASME Dynamic Systems and Control Division, Vancouver, BC, Canada, 15 November 1998; pp. 171–178.

	8. 
Yokokohji, Y.; Hollis, R.; Kanade, T.; Henmi, K.; Yoshikawa, T. Toward machine mediated training of motor skills. Skill transfer from human to human via virtual environment. In Proceedings of the 5th IEEE International Workshop on Robot and Human Communication, Tsukuba, Japan, 11 November 1996; pp. 32–37.

	9. 
Kim, Y.; Duric, Z.; Gerber, N.L.; Palsbo, A.R.; Palsbo, S.E. Demo: Teaching letter writing using a programmable haptic device interface for children with handwriting difficulties. In Proceedings of IEEE Symposium on 3D User Interfaces, Lafayette, LA, USA, 14–15 March 2009.

	10. 
Hennion, B.; Gentaz, E.; Gouagout, P.; Bara, F. Telemaque, a New Visuo-Haptic Interface for Remediation of Dysgraphic Children. In Proceedings of the First Joint Eurohaptics Conference and Symposium on Haptic Interfaces for Virtual Environment and Teleoperator Systems, Pisa, Italy, 18–20 March 2005; IEEE Computer Society: Washington, DC, USA, 2005; pp. 410–419. [Google Scholar]

	11. 
Yoshikawa, T.; Henmi, K. Human skill transfer using haptic virtual reality technology. In Experimental Robotics VI; Springer: London, UK, 2000; Volume 250, pp. 351–360. [Google Scholar]

	12. 
Srimathveeravalli, G.; Thenkurussi, K. Motor Skill Training Assistance Using Haptic Attributes. In Proceedings of the First Joint Eurohaptics Conference and Symposium on Haptic Interfaces for Virtual Environment and Teleoperator Systems, Pisa, Italy, 18–20 March 2005; IEEE Computer Society: Washington, DC, USA, 2005; pp. 452–457. [Google Scholar]

	13. 
Sallnäs, E.L.; Zhai, S. Collaboration Meets Fitts’ Law: Passing Virtual Objects with and without Haptic Force Feedback. In Proceedings of INTERACT 2003, Zürich, Switzerland, 1–5 September 2003.

	14. 
Reed, K.; Peshkin, M.; Hartmann, M.; Patton, J.; Vishton, P.; Grabowecky, M. Haptic cooperation between people, and between people and machines. In Proceedings of the 2006 IEEE/RSJ International Conference on Intelligent Robots and Systems, Beijing, China, 9–15 October 2006; pp. 2109–2114.

	15. 
Reed, K.; Patton, J.; Peshkin, M. Replicating Human-Human Physical Interaction. In Proceedings of the 2007 IEEE International Conference on Robotics and Automation, Roma, Italy, 10–14 April 2007; pp. 3615–3620.

	16. 
Frisoli, A.; Prisco, G.; Salsedo, F.; Bergamasco, M. HI: A two degrees-of-freedom planar, highly isotropic haptic interface for the desktop. Proc. SPIE 1999, 3840, 65–75. [Google Scholar]

	17. 
Hogan, N. Impedance Control: An Approach to Manipulation. Proc. Am. Control Conf. 1984, 1, 304–313. [Google Scholar]

	18. 
Wang, D.; Zhang, Y.; Yao, C. Stroke-based modeling and haptic skill display for Chinese calligraphy simulation system. Virtual Real. 2006, 9, 118–132. [Google Scholar] [CrossRef]

	19. 
Teo, C.; Burdet, E.; Lim, H. A robotic teacher of Chinese handwriting. In Proceedings of the 10th Symposium on Haptic Interfaces for Virtual Environment and Teleoperator Systems, Orlando, FL, USA, 25–25 March 2002; pp. 335–341.





© 2016 by the authors; licensee MDPI, Basel, Switzerland. This article is an open access article distributed under the terms and conditions of the Creative Commons by Attribution (CC-BY) license (http://creativecommons.org/licenses/by/4.0/).







media/file4.png
c £






nav.xhtml


  machines-04-00006


  
    		
      machines-04-00006
    


  




  





media/file1.png





media/file2.png





media/file7.png





media/file9.png
10






media/file5.png
()





media/file3.png
Trial 1 Trial 6





media/file0.png





media/file8.png
T1

T5






media/file6.png
e l0oells

(a) 1st Trial (b) 2nd Trial
(c) 3rd Trial (d) 4th Trial

A 0ol

(e) 5th Trial (f) 6th Trial





