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Abstract: Children with autism spectrum disorder (ASD) often have comorbid learning difficulties
in reading comprehension, an essential skill in accessing any area of the curriculum. The aim of
this systematic review is to analyze the effectiveness of reading comprehension interventions in
students with ASD. We conducted a search for scientific articles published from 2000 to 2019 using
the keyword “autis*” in combination with the terms “reading comprehension” and “intervention”
or “instruction” in Psyc Info and Scopus databases. After applying inclusion and exclusion criteria,
a total of 25 studies were selected. The content analysis of these studies shows that when specific
interventions are carried out, students with ASD are able to take advantage of the instruction they
receive and compensate for difficulties. Understanding inferences and the main idea of the text are
the most common reading comprehension topics, and direct instruction is the most widely-used
intervention method in the reviewed studies. Nonetheless, it must be kept in mind that some of the
reviews do not specify which sub-processes are addressed in the intervention. Future work should
include this aspect, consider the importance of the interventions being implemented by teachers, and
take specific aspects of ICT into account that can contribute to improving reading comprehension.

Keywords: autism spectrum disorder; intervention; systematic review; reading comprehension

1. Introduction

Autism spectrum disorder (ASD) is a neurodevelopmental disorder characterized by
the presence of persistent difficulties in communication and social interaction in several
contexts, as well as the presence of restrictive and repetitive patterns of behavior, interests,
or activities [1]. In addition to these core aspects of ASD, people with this diagnosis usually
have other comorbid difficulties that are highly significant in their daily quality of life [2].

One of these common comorbidities consists of learning difficulties in reading com-
prehension [3,4], probably one of the most relevant academic skills learned in the school
context. In fact, reading comprehension in the initial stages of schooling is a good predictor
of later academic success and even variables related to behavioral adjustment [5–7].

Theoretically, reading comprehension is a complex task that basically requires two
phases: the decoding of the graphemes and the extraction of linguistic meanings [8]. Many
studies show that people with ASD have difficulties with understanding texts, taking into
account their reading decoding ability [9].

In addition, reading comprehension is conditioned by pragmatic characteristics and
language comprehension, such as understanding metaphors, jokes, and ironies, making in-
ferences, understanding idioms, or understanding meanings whose interpretation depends
on the context. These issues are challenging for students with ASD, even for those with
preserved linguistic and cognitive abilities, as in Asperger Syndrome (AS) (level 1 ASD,
according to the DSM-5 criteria) [10].

Due to the great heterogeneity in the presentation of the clinical forms of autism,
the possible comorbid difficulties, or the age of onset of the first signs and their evolu-
tion [11,12], the reading comprehension difficulties can vary in their severity and intensity
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in students with ASD [13]. Some possible explanations for these difficulties in reading
comprehension are the classic theoretical explanations for ASD [14]. For instance, the
theory of weak central coherence [15] states that people with ASD have difficulties inte-
grating elements they perceive in isolation into a whole, an essential skill for construction
meaning in reading comprehension; the theory of executive dysfunction [16] explains
some of the characteristics of ASD based on difficulties in processes such as inhibition,
working memory, or planning, key processes in reading comprehension; also, the theory of
mind [17] explains some of the difficulties people with ASD have in attributing intentions
or mental states in others, a key skill for understanding narrative texts.

Given the reading comprehension difficulties of children with ASD, and considering
the relevance of this learning, a large amount of research has been carried out in recent
years to evaluate the efficacy of interventions designed to improve reading comprehension
in these children.

In this line, a review study of 11 intervention studies published between 1986 and 2006
included seven studies focused on the teaching of vocabulary and four studies aimed at
improving text comprehension processes [18]. Another review study [19], which included
11 interventions published between 2000 and 2011 focused on evaluating the effectiveness
of computer-assisted interventions. The results of this study showed that computer use
can provide effective support for improving reading comprehension in children with ASD
through interventions based on solution strategies and making questions related to the
comprehension, identification of the structure of the text, and cooperative learning.

A review study that analyzed a total of 12 intervention studies published between
1980 and 2012 [14] found that providing strategies from a cognitive approach, the use of
group methodologies, and direct instruction are useful proposals for improving the reading
comprehension of students with ASD. Specifically, three of the studies included in this
review found that peer tutoring shows benefits in reading comprehension, as well as in
social and emotional development. The authors concluded that the implementation of
these strategies can be quite beneficial, not only for children with ASD, but also for all
students, especially those who present reading and learning difficulties.

Finally, in a review analyzing 15 reading comprehension interventions in students
with ASD published between 1989 and 2015 [20], researchers found that only four of the
interventions were potentially highly effective, whereas four other interventions obtained
an acceptable-high improvement. These interventions agreed on the need to use coopera-
tive learning and graphic organizers, and that it is not advisable to use electronic supports
without supervision and it is preferable to design personalized interventions. Additionally,
this review also showed that the skills learned in the interventions are transferable to texts
that students with ASD face for the first time.

Considering the literature described above, the aim of the present systematic review
is to analyze the effectiveness of reading comprehension interventions in students with
ASD, considering studies published between 2000 and 2019. Specifically, we aim to answer
the following research questions:

1. What results did the educational interventions to improve reading comprehension
in children with ASD published between 2010 and 2019 obtain? 2. Which reading sub-
processes have these studies focused on? And 3. What are the main characteristics of the
interventions regarding methodologies, duration, implementing agents, and context of
intervention?

This review expands and updates the previous conclusions of other literature reviews:
it covers an updated period of time and includes empirical work carried out to evaluate
the effectiveness of any type of reading comprehension intervention (not specific ones).
This objective is relevant because it can help to determine which intervention strategies
have been effective to improve reading abilities in students with ASD, and so it can help to
guide current and future interventions.
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2. Materials and Methods
2.1. Eligibility Criteria

The inclusion criteria used in the review were: (a) empirical studies that evaluate the
effectiveness of an intervention to improve reading comprehension; (b) studies that include
participants with ASD as the main diagnosis; and (c) studies that include participants
between the ages of 5 to 18.

The research was limited to scientific articles published in peer review journals (there-
fore other types of publications were excluded), from 2000 to 2019.

2.2. Information Sources and Search Strategy

The search for and compilation of analyzed articles was carried out through a se-
quenced research process in the PsycInfo and Scopus databases. We conducted a search
for the keyword “autis*” in combination with the terms “reading comprehension” and
“intervention” or “instruction”, delimiting any field of the bibliographic record except full
text. The first search produced a total of 60 publications in PsycInfo and 100 in Scopus.

2.3. Study Selection

After eliminating duplicate studies, two of the authors independently applied the
inclusion and exclusion criteria. After that, we included 25 studies in this review. The
search and selection process are summarized in Figure 1.
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Figure 1. Flow chart of the search process.

2.4. Data Collection Process and Data Items

All 25 studies were independently reviewed by two of the authors of the present
review. In each study, they identified: the number, diagnosis, and age of the participants;
the reading comprehension subprocesses trained; the type of intervention carried out;
the implementer (e.g., teacher, psychologist, or family member) and the context of the
intervention (e.g., school, home, or clinic); and a brief summary of the results was obtained.
After independent reviews, cases in which there were some divergences in data collection
were discussed and resolved by consensus.

3. Results

Table 1 includes the information from the 25 selected articles in this review. All of
them evaluate the effectiveness of different reading comprehension interventions carried
out with children with ASD.
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Table 1. Analysis of the studies included in the review.

Author (s) Participants Sub-Process of Reading
Comprehension Intervention Implementer and Context Results

[21]
N = 3
ASD

8, 8 and 10 years old

“Wh questions”
comprehension

Shared reading with ICT support
and answer questions.

21 sessions

School
Researcher

Reading shared stories with ICT
support facilitated the

understanding of “Wh questions”

[22]
N = 23
ASD

5.83–8.42 years old

Reading accuracy and
reading comprehension

ABRACADABRA (ABRA) video
game. ABRA comparison in group

sessions vs. direct instruction.
20 sessions

School
Teachers

Group use of ABRA in the school
context improves reading accuracy,

but not reading comprehension

[23]
N = 20

ASD, AS, GDD
5–11 years old

Reading accuracy and
reading comprehension

ABRA video game. ABRA
comparison in individual sessions vs.

traditional intervention in school.
26 sessions

Home
Researchers

Individual use of ABRA produces
significant improvements in both

accuracy and reading comprehension

[24]
N = 3

ASD and GDD
11–12 years old

Reading fluency and
section-based and
topography-based

comprehension tasks

Reading followed by 10
non-inferential questions

per passage.
31 sessions of 30–70 min each

School and University Centre
for Autism Investigator

No evidence for improvements in
fluency; but there is evidence for

improvements in reading
comprehension

[25]
N = 3
ASD

8–10 years old

“Wh questions”
comprehension

Practice answering “Wh questions”.
30 sessions of 10 min each

School
Teachers

Improvements in the baselines of the
three students’ accuracy in the
responses to “Wh questions”

[26]
N = 3
ASD

8–10 years old

Comprehension skills related
to story elements, including:

graphic organizers, story
structure, question

answering, and multiple
strategy instruction

Instruction in the use of (digital)
concept maps of narrative texts read

aloud by the researcher.
6–12 sessions of 20–30 min

School
Researcher

The use of concept maps was
effective for understanding

narrative texts

[27]
N = 3
ASD

15–16 years old

Reading comprehension.
Identification of text structure

Direct instruction. Use of graphic
organizers, analysis of text structure,

and text prediction.
8 sessions

School
Teachers

Highly effective instructions during
the intervention and the follow-up
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Table 1. Cont.

Author (s) Participants Sub-Process of Reading
Comprehension Intervention Implementer and Context Results

[28]
N = 3

AS
9–11 years old

Multicomponent reading
comprehension intervention,

including: teaching text
preview strategy, identifying

the main idea of each
paragraph using a graphic
organizer, and the use of a

token economy system

Comparison of direct instruction
from the teacher vs. instruction

assisted by digital tablet.
4 weeks

Summer camp
Researchers

Teacher support is more effective
and shows better results than using

the i-Pad

[29]
N = 1
ASD

8 years old

Literal information and
inferences

Comparison reading of texts in
which they add content related to the
persistent interests of the participant

vs. texts without these
added contents.

22 sessions of 30 min each

School
Researcher and school

counselling

Introducing content related to the
interests of students with ASD

improves their reading
comprehension results

[30]
N = 4
ASD

10–14 years old

Inference of statements, use
of facts and analogies

Direct instruction in reading
comprehension.

1–4 sessions of 20 min per week

School
Teachers

Improvement in inferences, use of
analogies in the four students.
Maintenance after one month
without specific intervention

[31]
N = 2
ASD

11–14 years old

Analogies, induction,
and deductions

Direct instruction in reading
comprehension.

1–4 sessions of 20 min per week

School
Researcher

Positive results for the four students
on analogies and deductions, and in

three students for inductions.

[32]

N = 18
(11 with ASD; 7 with
intellectual disability)

7–13 years old

Reading comprehension

Direct instruction in reading
comprehension and
language programs.

25 sessions of 30 min each

Summer school Teachers
Both interventions show significant

improvements in students’ skills
throughout the process

[33]
N = 2
ASD

10–16 years old

Parts of speech, combining
sentences with and,

identifying contradictions,
and identifying

relevant/irrelevant
information

Program for correcting the answers
to comprehension questions.

Direct instruction.
6 weeks

School
Researcher

Improvement in the reading
comprehension of each participant
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Table 1. Cont.

Author (s) Participants Sub-Process of Reading
Comprehension Intervention Implementer and Context Results

[34]
N = 4
ASD

10–11 years old

Paraphrasing of texts and
understanding structure,

explicit information, making
inferences, main idea,

vocabulary, and syntax

Think While After (TWA) strategy:
think before reading, while reading

and after reading.
6 sessions of 45 min each

Researchers

Effective or very effective
intervention in improving

understanding after the intervention
and in follow-up evaluation

[35]
N = 2
ASD

5 years old

Comprehension of literal and
inferential questions in

science texts

Shared reading and use of
conceptual maps.

32–60 sessions of 20 min each

School
Researcher

The intervention was effective for
understanding literal information

and making inferences.

[36]
N = 3
ASD

6–8 years old

Reading questions on
narrative story
comprehension

Shared reading. Comprehension
strategies before, during, and after

reading (order sequences,
summarize, paraphrase, and

answer questions).
6–7 sessions of 28 min each

Autism Clinic
Researcher

All the participants demonstrated
remarkable improvements in reading
comprehension. The improvements
endured during monitoring phase

[37]
N = 1
ASD

10 years old
Metaphor comprehension

Three types of activities: identify
comparisons, rename concepts, and

continue a story that ends with a
metaphorical meaning.

6 sessions of 60 min each

Research University Clinical
Centre

Improvement in understanding
sensory metaphors. Limited progress

in understanding psychological
metaphors.

[38]
N = 20

(10, ASD; 6, AS; 4, GDD)
14–17 years old

Comprehension of narrative
texts: main idea, reformulate

ideas, inferences, answer
questions

Three types of comprehension tasks:
cloze tasks; understanding anaphoric

inferences; and prior knowledge
questions about reading.

1 session of 60 min

School and home
Researcher

The use of aids to detect anaphoric
inferences was more effective in

improving understanding than the
other two interventions.

[39]
N = 3
ASD

15–17 years old

Metacognitive and cognitive
strategies for improving

comprehension

Collaborative reading (in pairs).
2–3 sessions of 30 min each for

16 weeks

School
Researcher

Improvements in reading
comprehension in the three cases

[40]
N = 13

ASD high functioning
9 years old

Identification of the main
idea, identification of

anaphoric relationships

Direct instruction in small group.
30 sessions of 30 min each

School
Researcher

Progress in vocabulary, identification
of main ideas, and reading

comprehension
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Table 1. Cont.

Author (s) Participants Sub-Process of Reading
Comprehension Intervention Implementer and Context Results

[41]
N = 21

ASD, GDD and AS.
6–12 years old

Identification of the main
idea, identification of

anaphoric relationships, and
vocabulary

Direct group instruction.
3 sessions during a period of

16 weeks

School
Researcher

Students with high functioning
autism clearly benefited from the

intervention

[42]

Study 1
N = 2
ASD

12 and 13 years old
Study 2
N = 2

ASD and AS
10 years old

Question development and
anaphoric cueing

Study 1
Training in creation of literal

questions + applied behavioral
analysis (ABA).

8 sessions of 30 min each.
Study 2

Training in anaphora solution + ABA.
9 sessions of 30 min each

School
Researcher

Interventions that combine ABA
with a reading comprehension

intervention are better than
interventions focused only on

comprehension

[43]
N = 5
ASD

12–14 years old

Vocabulary and main idea
intervention

Guided reading of journalistic texts.
In certain sessions, the student was

allowed to choose the text to work on.
37 or 40 sessions of 20–30 min each

School
Teachers

Improvements in the level of reading
comprehension and

vocabulary.There were no differences
in understanding between the texts

chosen by the students and those not
chosen by them

[44]
N = 29

ASD and AS
11–15 years old

Non-verbal reasoning ability,
expressive vocabulary,

accuracy, speed, and reading
comprehension

Collaborative reading to work on:
prediction, explain the meaning of
terms, ask questions about the plot
and the characters, and summarize

some excerpts from the book.
12 sessions of 45 min each

School
Researcher

Significant improvement in reading
comprehension. Transfer of learned
skills to other areas of the curriculum

[45]
N = 3
ASD

13–17 years old

Narrative texts
comprehension

Reading and listening to the text,
followed by work on a character

action map and 10 comprehension
questions.

20 sessions (including pre- and
post-intervention)

School
Teachers

Improvement in the reading
comprehension of the three

characters



Behav. Sci. 2021, 11, 3 8 of 13

Overall, 196 students from 5 to 17 years old participated in the 25 studies included
in this review. Regarding the number of participants: two of the studies were individ-
ual case studies [29,37]; most of them (a total of 16 articles) were carried out with two
to five participants [21,24–28,30,31,33–36,39,42,43,45]; in two articles, there were from
10 to 19 participants [32,40]; and, finally, in five studies, there were 20 or more partici-
pants [22,23,38,41,44].

Regarding the effect of the interventions, almost all of the studies (except for one [22]
that did not obtain significant results), revealed improvements in the reading comprehen-
sion skills of students with ASD. Nonetheless, some positive results obtained in different
studies were moderate due to the students’ limited language skills [32,33,37,38]. In these
cases, reading comprehension skills were conditioned by the low language skills of the
participants.

Regarding the specific reading comprehension sub-processes trained in the interven-
tions, some studies worked on various sub-processes at the same time, others worked
on only one specific sub-process, and others did not specify the reading comprehension
sub-processes included in the intervention. Considering the studies that specify the sub-
processes addressed: five of the studies focused on understanding inferences [29,30,34,35,38];
five other studies worked on understanding the main idea [34,38,40,41,43]; four stud-
ies focused on identifying the structure and relationship between the elements of the
text [27,34,40,41]; three interventions practiced “Wh questions” [21,25,38]; three other stud-
ies used comprehension skills related to story elements [26,36,45]; two studies worked on
analogies [30,31]; two other studies used paraphrasing [34,38]; one of the interventions
focused on understanding metaphors [37]; another study worked on reading fluency and
section-based and topography-based comprehension tasks [24]; one study focused on a
multicomponent reading comprehension intervention [28]; one study worked on parts
of speech, combining sentences with and, identifying contradictions, and identifying rel-
evant/irrelevant information [33]; another study worked on question development and
anaphoric cueing [42]; and another study focused on metacognitive and cognitive strategies
for improving comprehension [39].

Regarding the type of intervention used: seven studies used direct instruction [27,30–33,40,41];
six studies used collaborative, guided, or shared reading [21,35,36,39,43,44]; three studies
used answering questions [24,25,45]; one study used instruction in the use of digital con-
cept maps of narrative texts read aloud by the researcher [26]; and another study used the
Think While After (TWA) strategy [34]. Some studies compared two different interven-
tions: group sessions versus direct instruction [22]; individual sessions versus traditional
intervention in school [23]; direct instruction from the teacher versus instruction assisted
by a digital tablet [28]; and adding content related to the participants’ persistent interests
versus texts without these added contents [29]. Finally, some studies combined several
types of activities [37,38,42].

The duration of the interventions varied from 1 to 60 sessions. One study conducted a
single session intervention [33]; seven studies conducted 6 to 12 sessions [26,27,34,36,37,42,44];
two studies conducted 13 to 20 [22,45]; four studies conducted 21 to 29 [21,23,29,32]; seven
studies conducted 30 sessions or more [24,25,35,39–41,43]; and two studies conducted
interventions whose duration depended on students’ progress [30,31]. Only two studies
did not specify the number of sessions, but the studies lasted four [28] and six [33] weeks.
The sessions varied from a mean duration of 10 min to an intensive intervention of 70 min
per session.

Regarding the people who implement the intervention, most of the interventions were
conducted only by teachers [22,25,27,30,32,33,43,45] or only by researchers [21,23,24,26,28,
31,34–42,44]. Only one intervention [29] had mixed implementers: researchers and school
counsellors.

Finally, the intervention setting was mainly in the school context [21,22,25–27,29–
31,33,35,39–45]; only three interventions were carried out in clinical settings [34,36,37]; two
other interventions took place in a summer camp context [28,32]; and only one intervention
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was carried out at home [23]. There were interventions that combined two settings: school
and University Centre for Autism Research [24]; or school and the home context [38].

4. Discussion

In the present study, we have carried out an updated systematic review of empirical
studies that analyzed the effectiveness of interventions in different sub-processes of reading
comprehension in children with ASD. Specifically, the study raises three research questions.

The first one refers to what results have been obtained by the reviewed research. The
main conclusion is that almost all the interventions analyzed produced positive results
in the reading comprehension skills of students with ASD. Only one of the 25 studies
reviewed did not show significant improvements [22]. This result shows that, when
specific interventions are carried out, students with ASD are able to take advantage of the
instruction they receive and compensate for difficulties. This result leads to the conclusion
that teachers and other practitioners should be encouraged to continue to focus and increase
efforts in teaching reading comprehension skills in children with ASD. As shown in this
review, these efforts can produce positive short-term results in reading comprehension.

Regarding this, it should be taken into account that advances in reading comprehen-
sion were moderated by language skills in some studies. For this reason, language ability
became a powerful predictor of reading comprehension [32,33,37,38].

The second research question aims to determine which reading sub-processes have
the reviewed studies focused on. Reading comprehension is a complex process involving
several sub-processes: vocabulary and syntactic structure knowledge, making inferences,
and integration of simple ideas into macro ideas, among others [46]. The results of this
review show that understanding inferences and understanding the main idea of the text
were the most common reading comprehension sub-processes included in the reviewed
interventions. Understanding the main idea of a text is a key point, according to the
theory of weak central coherence, which explains that people with ASD have difficulties
integrating the elements they perceive in isolation into a whole [10]. Despite these initial
difficulties, the present review shows that, if specific strategies are explicitly taught and
opportunities for practice are provided, students with ASD are able to extract the main
idea from the texts they read.

The third research question refers to several characteristics of the interventions, such
as methodologies, duration, implementing agents, and context of intervention.

The results show that a large number of studies used direct instruction, some of
them as the only technique [27,30–33,40,41] and others as a part of the intervention [26].
Direct instruction consists of a teaching approach based on breaking down tasks into
sequences of more concrete steps with the aim that students acquire the different skills
worked in sequence. It is an approach that emphasizes the structuring of the teaching
processes through scripts that guide the teaching process. The results of this review confirm
that, according to previous reviews [14,20], this is a positive methodology for teaching
school content to children with ASD, considering that these children need individualized
attention, and that this systematic methodology is particularly well adapted to the order
and structuring needs of students with ASD.

Nevertheless, direct instruction should not be considered as the only option to teach
reading comprehension to students with ASD. Collaborative, guided, and shared reading
have also been shown as effective methodologies [21,35,36,39,43,44]. These techniques
have the value of treating reading as a shared act, highlighting the social value of reading,
which can be especially positive for children with ASD. Therefore, given that both direct
instruction and shared reading have shown good results, it seems appropriate for practi-
tioners to take both methodological approaches into account when designing educational
interventions with their students with ASD, considering the characteristics and particular
needs of these students.

Regarding the duration of the interventions, the results show great heterogeneity
between the different studies, finding durations from just one session to more than 30. This
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variety in the length of the interventions is due to the different scope of the objectives of
each investigation, as well as the age, skills and previous knowledge of the participants.
Reading comprehension training is a process whose results depend to a large extent on
reading practice and experience. Therefore, one of the most relevant aspects that we must
take into account when designing educational interventions is its ability to be implemented
in real contexts. These interventions should have a duration to be feasible over time,
considering issues such as the motivation of the students and the availability of time and
personal resources to carry them out in natural contexts, either by teachers at school or by
families in the home.

If we analyze the ecological validity of the research included in this review, regarding
the implementer, the number of interventions carried out by teachers is low (only 7 of the
analyzed studies). However, reading comprehension is one of the main forms of learning
that take place in school (in fact, it is an instrumental learning, which serves as a base tool
for later learning). So, it is necessary to design educational interventions that, once shown
to be effective in the field of research, could be applied in schools with the usual resources
in this context. To transfer the results of the research to the school environment, it is
important to consider: the skills and teachers’ resources, the ratio of students per classroom,
and the possibility of implementing interventions following the schools’ schedules.

Some studies have taken these aspects into account, since the interventions have been
carried out in school contexts by the teachers (not by researchers) throughout all the research
process or at least in a generalization phase [22,25,27,30,43,45]. These investigations provide
added value to the field, since they furnish greater confidence about the ecological validity
of the results obtained.

Nonetheless, there is a large amount of research that has been conducted in different
settings other than the school context. In these cases, these educational interventions have
demonstrated its effectiveness in improving the reading comprehension of children with
ASD under controlled conditions. However, we cannot reliably affirm that teachers in the
typical conditions of their classrooms can apply these same intervention procedures carried
out in control conditions.

In fact, we found two studies in this review that have used the same intervention
procedures (based on ABRA, a free computer-assisted literacy program) in two different
contexts. In a first study [23], ABRA intervention was conducted by a researcher on a 1:1
basis in participants’ homes, obtaining good results also in reading fluency as in reading
comprehension. In a later study [22], ABRA was conducted by teachers at school in a
more naturalistic context, obtaining also good results in reading fluency, but not in reading
comprehension. The possibility of comparing these two studies, which apply the same
intervention in two different settings, obtaining different results, gives us the opportunity
to reflect on the importance of designing interventions that can be put into practice in the
usual school conditions.

In addition to the necessary school and teacher involvement, reading is an activity
that can be carried out at home as a dyadic activity with families. Reading at home with
parents can have benefits not only in improving reading skills, but also in improving joint
attention and certain aspects related to communication and social interaction [47,48]. For
this reason, in addition to designing interventions to carry out in the school context, future
research should design interventions that can be implemented in the home context.

Finally, regarding students’ motivation towards reading, this research has shown
that some tools and strategies used to carry out interventions are interesting and could
be attractive to children with ASD. That is the case of ICT support [21], the ABRA com-
puter assisted intervention [22,23], and the inclusion of content according to the students’
interests [19], among other initiatives. Additionally, it is important to consider the use of
maps and graphic organizers as tools to enhance the comprehension of text information. In
fact, in the articles reviewed that used these aids [26,27,35,45], and according to a previ-
ous review study [20], the results were highly effective and the improvements in reading
comprehension were more noteworthy, compared to studies that did not use visual aids.
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4.1. Limitations of the Study

Conclusions about the effectiveness of the interventions analyzed in the present review
should be viewed with caution because they could be influenced by publication bias. The
25 studies included in this review have been published. Nevertheless, this review does not
include any unpublished studies. Because interventions that do not obtain good results
usually remain unpublished, not including any of these studies could skew the conclusions
about the effectiveness of these interventions.

In addition, reading comprehension is a complex task that includes a large variety of
cognitive and meta-cognitive sub-processes. Some of the studies included in this review
did not specify which sub-processes were addressed in their interventions, and most of
the studies in which the sub-processes were specified included many different types of
activities. Therefore, it is difficult to determine what specific types of interventions are
more effective. Future studies should analyze the effectiveness of the interventions while
considering the sub-processes that were worked on in each case in greater depth.

4.2. Future Research

Future lines of inquiry should carry out research to identify which specific aspects
cause the greatest difficulties for children with ASD, and continue to investigate specific
aspects of ICT that can contribute to improving the reading comprehension of children
with ASD. These interventions should be implemented by teachers in their ordinary school
environment in order to be considered valid.

5. Conclusions

Through our review, we were able to provide an overview of different interventions
carried out with students with ASD, confirming that they are effective strategies to improve
the reading comprehension of children with ASD. Among the most used intervention
strategies, two methodologies with very different characteristics stand out. One of them
is direct instruction, a methodology characterized by a high structure, and the existence
of exhaustive scripts on the actions to be carried out by teachers and students. The other
one that we found was the collaborative, guided and shared reading methodologies,
characterized by highlighting the social and communicative aspects of reading.

Both methodological approaches can be considered as being effective, although in
different ways. While direct instruction emphasizes mastery of purely cognitive aspects,
shared reading brings into play issues of a much more social nature. Since both facets of
reading are important, teachers and professionals who are responsible for teaching reading
must be aware of the strengths and weaknesses of each method to make well-informed
decisions about which strategies employ taking into account the set objectives and the
students’ characteristics.

We think this review may be of interest to both researchers and teachers who want
their pupils with ASD to improve their reading comprehension skills. Finally, we hope that
our work will lead to further research and better and more useful practices.

Author Contributions: Conceptualization, R.T.-M.; methodology, R.T.-M.; writing—original draft
preparation, I.G.-M., P.S.-C. and R.T.-M.; writing—review and editing, I.G.-M. and P.S.-C.; funding
acquisition, R.T.-M. All authors have read and agreed to the published version of the manuscript.

Funding: This research was funded by Agencia Estatal de Investigación (AEI) from Government of
Spain and FEDER, grant number EDU-2016-78867R, and received human resources from Ministry
of Education (Government of Spain), grant code FPU19/06330. The APC was funded by AEI
and FEDER.

Institutional Review Board Statement: Not applicable.

Informed Consent Statement: Not applicable.

Data Availability Statement: No new data were created or analyzed in this study. Data sharing is
not applicable to this article.



Behav. Sci. 2021, 11, 3 12 of 13

Conflicts of Interest: The authors declare no conflict of interest. The funders had no role in the design
of the study; in the collection, analyses, or interpretation of data; in the writing of the manuscript, or
in the decision to publish the results.

References
1. American Psychiatric Association. Diagnostic and Statistical Manual of Mental Disorders, 5th ed.; American Psychiatric Pub:

Washington, DC, USA, 2013.
2. Mannion, A.; Leader, G. Comorbidity in autism spectrum disorder: A literature review. Res. Autism Spectr. Disord. 2013, 7,

1595–1616. [CrossRef]
3. McIntyre, N.S.; Solari, E.J.; Gonzales, J.E.; Solomon, M.; Lerro, L.E.; Novotny, S.; Oswald, T.M.; Mundy, P.C. The Scope and Nature

of Reading Comprehension Impairments in School-Aged Children with Higher-Functioning Autism Spectrum Disorder. J. Autism
Dev. Disord. 2017, 47, 2838–2860. [CrossRef] [PubMed]

4. McIntyre, N.S.; Solari, E.J.; Grimm, R.P.; Lerro, L.E.; Gonzales, J.E.; Mundy, P.C. A comprehensive examination of reading
heterogeneity in students with high functioning autism: Distinct reading profiles and their relation to autism symptom severity. J.
Autism Dev. Disord. 2017, 47, 1086–1101. [CrossRef] [PubMed]

5. Westrupp, E.M.; Reilly, S.; McKean, C.; Law, J.; Mensah, F.; Nicholson, J.M. Vocabulary development and trajectories of behavioral
and emotional difficulties via academic ability and peer problems. Child. Dev. 2020, 91, e365–e382. [CrossRef]

6. Ramos-Olazagasti, M.A.; Castellanos, F.X.; Mannuzza, S.; Klein, R.G. Predicting the adult functional outcomes of boys with
ADHD 33 years later. J. Am. Acad. Adolesc. Psychiatry 2018, 57, 571–582. [CrossRef]

7. Benner, G.J.; Beaudoin, K.; Kinder, D.; Mooney, P. The relationship between the beginning reading skills and social adjustment of
a general sample of elementary aged children. Educ. Treat. Child. 2005, 28, 250–264.

8. Hoover, W.A.; Gough, P.B. The simple view of reading. Read. Writ. 1990, 2, 127–160. [CrossRef]
9. Brown, H.M.; Oram-Cardy, J.; Johnson, A. A meta-analysis of the reading comprehension skills of individuals on the autism

spectrum. J. Autism Dev. Disord. 2013, 43, 932–955. [CrossRef]
10. McIntyre, N.S.; Grimm, R.P.; Solari, E.J.; Zajic, M.C.; Mundy, P.C. Growth in narrative retelling and inference abilities and relations

with reading comprehension in children and adolescents with autism spectrum disorder. Autism Dev. Lang. Impair. 2020, 5.
[CrossRef]

11. Cappe, É.; Smock, N.; Boujut, É. Scolarisation des enfants ayant un trouble du spectre de l’autisme et expérience des enseignants:
Sentiment d’auto-efficacité, stress perçu et soutien social perçu. Évol. Psychiatry 2016, 81, 73–91. [CrossRef]

12. Román, A.M.; De la Torre, E.H. El aprendizaje cooperativo como estrategia para la inclusión del alumnado con TEA en el aula
ordinaria. Rev. Educ. Incl. 2017, 9, 18–34.

13. Akgul, E.M. Are we ready for an inclusive classroom? School administrators’ and teachers’ perceptions of autism. Energy Educ.
Sci. Tech. 2012, 4, 1925–1934.

14. El Zein, F.; Solis, M.; Vaughn, S.; McCulley, L. Reading Comprehension Interventions for Students with Autism Spectrum
Disorders: A Synthesis of Research. J. Autism Dev. Disord. 2013, 44. [CrossRef] [PubMed]

15. Happé, F. The weak central coherence account of autism. In Handbook of Autism and Pervasive Developmental Disorders; Volkmar,
F.R., Paul, R., Klin, A., Cohen, D., Eds.; Wiley: Hoboken, NJ, USA, 2005; Volume 1, pp. 640–649.

16. Hill, E.L. Evaluating the theory of executive dysfunction in autism. Dev. Rev. 2004, 24, 189–233. [CrossRef]
17. Baron-Cohen, S.; Tager-Flusberg, H.; Lombardo, M. Understanding Other Minds: Perspectives from Developmental Social Neuroscience;

Oxford University Press: Oxford, UK, 2013.
18. Chiang, H.M.; Lin, Y.H. Reading Comprehension Instruction for Students with Autism Spectrum Disorders: A Review of the

Literature. Focus Autism Other Dev. Disabil. 2017, 22, 259–267. [CrossRef]
19. Khowaja, K.; Salim, S. A systematic review of strategies and computer-based intervention (CBI) for reading comprehension of

children with autism. Res. Autism Spect. Disord. 2013, 7, 1111–1121. [CrossRef]
20. Finnegan, E.; Mazin, A. Strategies for Increasing Reading Comprehension Skills in Students with Autism Spectrum Disorder: A

Review of the Literature. Educ. Treat. Child. 2016, 39, 187–219. [CrossRef]
21. Alison, C.; Root, J.R.; Browder, D.M.; Wood, L. Technology-based shared story reading for students with autism who are

English-language learners. J. Spec. Educ. 2017, 32, 91–101. [CrossRef]
22. Arciuli, J.; Bailey, B. Efficacy of ABRACADABRA literacy instruction in a school setting for children with autism spectrum

disorders. Res. Dev. Disabil. 2019, 85, 104–115. [CrossRef]
23. Bailey, B.; Arciuli, J.; Stancliffe, R.J. Effects of ABRACADABRA literacy instruction on children with autism spectrum disorder. J.

Educ. Psychol. 2017, 109, 257. [CrossRef]
24. Barnes, C.S.; Rehfeldt, R.A. Effects of fluency instruction on selection- based and topography-based comprehension measures.

Res. Autism Spectr. Disord. 2013, 7, 639–647. [CrossRef]
25. Bethune, K.; Wood, C. Effects of Wh-Question graphic organizers on reading comprehension skills of students with autism

spectrum disorders. Educ. Train. Autism Dev. Disabil. 2013, 48, 236–244.
26. Browder, D.M.; Root, J.R.; Wood, L.; Allison, C. Effects of a story- mapping procedure using the iPad on the comprehension of

narrative texts by students with autism spectrum disorder. Focus Autism Other Dev. Disabil. 2017, 32, 243–255. [CrossRef]

http://dx.doi.org/10.1016/j.rasd.2013.09.006
http://dx.doi.org/10.1007/s10803-017-3209-y
http://www.ncbi.nlm.nih.gov/pubmed/28624962
http://dx.doi.org/10.1007/s10803-017-3029-0
http://www.ncbi.nlm.nih.gov/pubmed/28160222
http://dx.doi.org/10.1111/cdev.13219
http://dx.doi.org/10.1016/j.jaac.2018.04.015
http://dx.doi.org/10.1007/BF00401799
http://dx.doi.org/10.1007/s10803-012-1638-1
http://dx.doi.org/10.1177/2396941520968028
http://dx.doi.org/10.1016/j.evopsy.2015.05.006
http://dx.doi.org/10.1007/s10803-013-1989-2
http://www.ncbi.nlm.nih.gov/pubmed/24218240
http://dx.doi.org/10.1016/j.dr.2004.01.001
http://dx.doi.org/10.1177/10883576070220040801
http://dx.doi.org/10.1016/j.rasd.2013.05.009
http://dx.doi.org/10.1353/etc.2016.0007
http://dx.doi.org/10.1177/0162643417690606
http://dx.doi.org/10.1016/j.ridd.2018.11.003
http://dx.doi.org/10.1037/edu0000138
http://dx.doi.org/10.1016/j.rasd.2013.02.010
http://dx.doi.org/10.1177/1088357615611387


Behav. Sci. 2021, 11, 3 13 of 13

27. Carnahan, C.; Williamson, P.; Birri, N.; Swoboda, C.; Snyder, K. Increasing comprehension of expository science text for students
with autism spectrum disorder. Focus Autism Other Dev. Disabil. 2016, 31, 208–220. [CrossRef]

28. El Zein, F.; Gevarter, C.; Bryant, B.; Son, S.-H.; Bryant, D.; Kim, M.; Solis, M. A comparison between iPad-Assisted and
teacher-directed reading instruction for students with autism spectrum disorder (ASD). J. Autism Dev. Disord. 2016, 28, 195–215.
[CrossRef]

29. El Zein, F.; Solis, M.; Lang, R.; Kim, M.K. Embedding perseverative interest of a child with autism in text may result in improved
reading comprehension: A pilot study. Dev. Neurorehabilit. 2016, 19, 141–145. [CrossRef] [PubMed]

30. Flores, M.; Ganz, J. Effectiveness of direct instruction for teaching statement inference, use of facts and analogies to students with
developmental disabilities and reading delays. Focus Autism Other Dev. Disabil. 2007, 22, 244–251. [CrossRef]

31. Flores, M.; Ganz, J. Effects of Direct Instruction on the Reading Comprehension of Students with Autism and Developmental
Disabilities. Educ. Train. Dev. Disabil. 2009, 44, 39–53.

32. Flores, M.; Nelson, C.; Hinton, V.; Franklin, T.; Strozier, S.; Terry, L.; Franklin, S. Teaching reading comprehension and language
skills to students with autism spectrum disorder and developmental disabilities using direct instruction. Educ. Train. Autism Dev.
Disabil. 2013, 48, 41–48.

33. Head, C.; Flores, M.; Shippen, M. Effects of direct instruction on reading comprehension for individuals with autism spectrum
disorder. Educ. Train. Autism Dev. Disabil. 2018, 53, 176–191.

34. Howorth, S.; Lopata, C.; Thomeer, M.; Rodgers, J. Effects of the TWA strategy on expository reading comprehension of students
with autism. Br. J. Spec. Educ. 2016, 43, 39–59. [CrossRef]

35. Jackson, E.M.; Hanline, M.F. Using a concept map with RECALL to Increase the comprehension of science texts for children with
autism. Focus Autism Other Dev. Disabil. 2019, 35, 90–100. [CrossRef]

36. Kim, S.; Rispoli, M.; Lory, C.; Gregori, E.; Brodhead, M. The effects of a shared reading intervention on narrative story
comprehension and task engagement of students with autism spectrum disorder. J. Autism Dev. Disord. 2018, 48, 3608–3622.
[CrossRef]

37. Melogno, S.; Pinto, M. Un programme d’intervention pour améliorer la compréhension de métaphores dans le trouble du spectre
de l’autisme. Enfance 2019, 2, 223–239. [CrossRef]

38. O’Connor, I.; Klein, P. Exploration of strategies for facilitating the reading comprehension of high-functioning students with
autism spectrum disorder. J. Autism Dev. Disord. 2004, 34, 115–127. [CrossRef]

39. Reutebuch, C.K.; El Zein, F.; Kim, M.K.; Weinberg, A.N.; Vaughn, S. Investigating a reading comprehension intervention for high
school students with autism spectrum disorder: A pilot study. Res. Autism Spectr. Disord. 2015, 9, 96–111. [CrossRef]

40. Roux, C.; Dion, E.; Barrette, A. Enhancing reading comprehension among students with high-functioning autism spectrum
disorder: A randomized pilot study. Can. J. Educ. 2015, 38, 2–38.

41. Roux, C.; Dion, E.; Barrette, A.; Dupéré, V.; Fuchs, D. Efficacy of an intervention to enhance reading comprehension of students
with high-functioning autism spectrum disorder. Remedial Spec. Educ. 2015, 36, 131–142. [CrossRef]

42. Solis, M.; El Zein, F.; Vaughn, S.; McCulley, L.V.; Falcomata, T.S. Reading comprehension interventions for students with autism
spectrum disorders: An alternating treatments comparison. Focus Autism Other Dev. Disabil. 2016, 31, 284–299. [CrossRef]

43. Solis, M.; Reutebuch, C.K.; Falcomata, T.; Steinle, P.K.; Miller, V.L.; Vaughn, S. Vocabulary and main idea reading intervention
using text choice to improve content knowledge and reading comprehension of adolescents with autism spectrum disorder.
Behav. Modif. 2019, 45, 1–33. [CrossRef]

44. Turner, H.; Remington, A.; Hill, V. Developing an intervention to improve reading comprehension for children and young people
with autism spectrum disorders. Educ. Child. Psychol. 2017, 34, 13–26.

45. Williamson, P.; Carnahan, C.; Birri, N.; Swoboda, C. Improving comprehension of narrative using character event maps for high
school students with autism spectrum disorder. J. Spec. Educ. 2015, 49, 28–38. [CrossRef]

46. Kendeou, P.; O’Brien, E.J. Reading comprehension theories: A view from the top down. In Routledge Handbooks in Linguistics. The
Routledge Handbook of Discourse Processes; Schober, M.F., Rapp, D.N., Britt, M.A., Eds.; Taylor & Francis Group: Oxford, UK, 2018;
pp. 7–21.

47. Golloher, A.N. Adapted shared storybook reading: A study of its application for children with autism spectrum disorders in
home settings. Focus Autism Other Dev. Disabil. 2018, 33, 35–46. [CrossRef]

48. Westerveld, M.F.; Paynter, J.; Wicks, R. Shared book reading behaviors of parents and their verbal preschoolers on the autism
spectrum. J. Autism Dev. Disord. 2020, 50, 3005–3017. [CrossRef] [PubMed]

http://dx.doi.org/10.1177/1088357615610539
http://dx.doi.org/10.1007/s10882-015-9458-9
http://dx.doi.org/10.3109/17518423.2014.915893
http://www.ncbi.nlm.nih.gov/pubmed/24840483
http://dx.doi.org/10.1177/10883576070220040601
http://dx.doi.org/10.1111/1467-8578.12122
http://dx.doi.org/10.1177/1088357619889933
http://dx.doi.org/10.1007/s10803-018-3633-7
http://dx.doi.org/10.3917/enf2.192.0223
http://dx.doi.org/10.1023/B:JADD.0000022603.44077.6b
http://dx.doi.org/10.1016/j.rasd.2014.10.002
http://dx.doi.org/10.1177/0741932514533998
http://dx.doi.org/10.1177/1088357615583464
http://dx.doi.org/10.1177/0145445519853781
http://dx.doi.org/10.1177/0022466914521301
http://dx.doi.org/10.1177/1088357616681281
http://dx.doi.org/10.1007/s10803-020-04406-6
http://www.ncbi.nlm.nih.gov/pubmed/32067147

	Introduction 
	Materials and Methods 
	Eligibility Criteria 
	Information Sources and Search Strategy 
	Study Selection 
	Data Collection Process and Data Items 

	Results 
	Discussion 
	Limitations of the Study 
	Future Research 

	Conclusions 
	References

