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Abstract: Asian American students have experienced additional physical and emotional hardships
associated with the COVID-19 pandemic due to increased xenophobic and anti-Asian discrimination.
This study investigates different coping patterns and risk factors affecting Asian and non-Asian
college students in response to COVID-19 challenges by studying the differences in their responses
within four domains after the onset of the pandemic: academic adjustment, emotional adjustment,
social support, and discriminatory impacts related to COVID-19. We first employed a machine
learning approach to identify well-adjusted and poorly adjusted students in each of the four domains
for the Asian and non-Asian groups, respectively. Next, we applied the SHAP method to study the
principal risk factors associated with each classification task and analyzed the differences between
the two groups. We based our study on a proprietary survey dataset collected from U.S. college
students during the initial peak of the pandemic. Our findings provide insights into the risk factors
and their directional impact affecting Asian and non-Asian students’ well-being during the pandemic.
The results could help universities establish customized strategies to support these two groups of
students in this era of uncertainty. Applications for international communities are discussed.

Keywords: COVID-19; university student; Asian; non-Asian; coping patterns; risk factors; supervised
machine learning; SHAP method

1. Introduction

Since the outbreak of COVID-19, xenophobic and anti-Asian, specifically anti-Chinese,
attitudes and rhetoric have increased exponentially both in the media and in daily interac-
tions [1,2]. Because COVID-19 was first reported in Wuhan, China [3], negative coverage in
the news media, as well as the public’s lack of understanding of the virus, has fueled in-
creasing anti-Chinese and anti-Asian sentiments. For example, President Trump repeatedly
labeled COVID-19 as the “Kung Flu” [4,5]. Similarly, news articles covering COVID-19
updates included photos of Asians and Chinatowns that were not directly related to the
articles themselves [6].

Increasing anti-Chinese and anti-Asian sentiments have led to increased discrimination
and racism toward Asian-American individuals and communities [7–9]. Dylan Scott [4]
reported that researchers from San Francisco identified more than 1000 reported cases
of xenophobia against the Chinese American community between 28 January and 24
February 2020. Because Asian Americans have been harassed and physically assaulted
due to racist attitudes surrounding the COVID-19 pandemic, State Attorney General James
launched a hotline for New Yorkers to report hate crimes and bias-based incidents [10].
Such xenophobic and anti-Asian attitudes and reactions in the public have posed additional
physical hardships and emotional burdens to students of Asian ethnicities [11].
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The overarching goal of this study is to compare and contrast similarities and differ-
ences in coping patterns and risk factors affecting Asian and non-Asian college students
in response to COVID-19 challenges in four domains after the onset of the pandemic: aca-
demic adjustment, emotional adjustment, social support, and discriminatory impacts. The
dependent variables employed in this study are well-established psychological metrics, in-
cluding the Ways of Coping Questionnaire (WAYS [12]), the Student Adaptation to College
Questionnaire (SACQ [13]), and the Perceived Stress Scale (PSS [14]). We first administered
an extensive survey to 517 U.S. college students during the initial peak of the pandemic,
with questions measuring WAYS, SACQ, PSS, and 4 COVID-19 adjustment domains. More
details about these questionnaires are described in the Methodology section. Next, we
developed separate machine learning models for the Asian-American (104 participants)
and non-Asian-American (297 participants) groups to classify well-adjusted and poorly
adjusted students for each of the four COVID-19 domains based on students’ individual
characteristics as revealed by WAYS, SACQ, and PSS results. Lastly, we extracted the
principal risk factors using the SHAP method [15] and compared the different coping
patterns between the Asian and non-Asian groups. The findings can help university ad-
ministrators institute customized student support systems. These machine learning models
and the SHAP method are described in the Machine Learning Methods section. In the
following sections, we review the theories related to ways of coping, college adjustment,
and perceived stress.

1.1. Theory of Ways of Coping

The transactional model of stress and coping [16] describes how individuals approach
and cope with perceived stress. It identifies coping as a cognitive and behavioral effort that
an individual engages in to manage the demands of a stressful situation, both internally
and externally. The stressors and the utilized coping strategies are heavily dependent on
the individual’s beliefs, constraints, demands, and environments [16]. The coping styles
and strategies used by the individual also affect the consequences (i.e., level of anxiety,
psychological distress) of the stressful events [12].

Lazarus and Folkman [16] identified eight coping strategies, namely, confrontive
coping, distancing, seeking social support, accepting responsibility, positive reappraisal,
planful problem-solving, escape-avoidance, and self-controlling. As the labels imply, those
who engage in confrontive coping tend to utilize aggressive and even risky efforts to alter
the stressful situation, whereas those who practice distancing tend to move away from the
stressors. Individuals who seek social support tend to reach out to others for consultation
and comfort, and those who accept responsibility focus on reclaiming self-worth and
engaging in positive changes. Positive reappraisal identifies individuals who try to focus
on personal growth to create positive meanings from stressful events, and planful problem-
solving is used by individuals who deliberately try to change the situation by focusing
directly on the problem itself. Lastly, individuals who engage in escape-avoidance tend to
utilize wishful thinking and behaviors to escape from the stressor, and those who engage
in self-controlling behaviors tend to regulate their own feelings and actions in vivo [17].
Together, these eight coping strategies can be divided into three coping styles, which are
emotion-focused, problem-focused, and avoidance-focused coping [16].

As one of the most widely acknowledged models of stress and coping [18], research
has been conducted to examine its cross-cultural reliability and validity. Although limited,
these studies have discovered that while Asian populations practice the coping strategies
that Lazarus and Folkman [16] identified [19,20], Asian-American college students tend
to report more avoidance coping strategies and less constructive thinking compared with
their Caucasian-American counterparts [19] and are much less likely to seek social support
compared with other racial/ethnic groups [19,21]. These results could be largely due to
cultural differences and traditional values embedded in their Asian heritages [19,22,23].
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1.2. Theory of SACQ

Transitioning to college is one of the most difficult changes a student will face in their
lifetime [24]. The way in which a student meets the demands of college is called adjustment.
Adjustment to college life is a process that students have to undergo when transitioning
from high school to college. Not only is the transition process multifaceted in areas such as
academic, social, and personal–emotional adjustment and university attachment, but the
success of this transition affects the overall college experience and correlates with other life
outcomes [13,24]. To better understand college students’ adjustment process and to identify
at-risk students who need additional support, Baker and Siryk [13] developed the SACQ,
which included aspects of academic adjustment, social adjustment, personal–emotional
adjustment, and university attachment. By assessing aspects of students’ academic motiva-
tion, social environment, sense of psychological and physical well-being, and attachment to
their institutions, as well as their overall levels of satisfaction in these four areas, the SACQ
contributes to understanding college students’ adjustment levels as well as targeting their
areas of need. Studies have shown that students who are able to develop overall positive
experiences and relationships with their peers, faculty, and university and successfully
adapt to college demands develop a better sense of social integration, navigate through
university stressors more effectively, and achieve greater academic success [24,25].

Of note, the standardization samples of the SACQ included mainly Caucasian- and
African-American university students across North America. It is unclear whether Asian
students were also included in the samples [13]. Research that has attempted to investigate
the reliability of the SACQ in measuring the effect of race on university students’ adjustment
process found that SACQ scores showed a lack of difference between racial and ethnic
groups [26,27], including those who identified as Asian, with the exception of the domain
of personal–emotional adjustment [28].

1.3. Theory of Perceived Stress Scale

Stress emerges when an individual’s perceived demands in a situation are beyond
their own capacity to deal with the circumstances [16]. Perceived stress is determined by
an individual’s feelings about the general stressfulness of their life and their ability to work
through such stress during a given period of time. In 1984, Lazarus and Folkman posited
the transactional model of stress and coping, which defined stress as resulting from perceiv-
ing situational demands as beyond one’s resources and capabilities to address and cope
with. According to Lazarus and Folkman [16], the level of stress elicited by the situation
depends on the individual’s confidence and belief in how effectively they can navigate
the situation in the context of their abilities and environments. Importantly, research has
shown that different individuals may perceive the same stressful situations differently
due to their levels of self-efficacy as well as their cognition styles [29,30]. Therefore, it is
not uncommon that two individuals who encounter the same stress-provoking situations,
such as the COVID-19 pandemic and anti-Asian discrimination, can have very different
stress responses.

1.4. Research Questions and Originality of the Research

In order to examine how the way of coping, college adjustment, and perceived stress
affected university students’ responses to the COVID-19 pandemic, we formed the follow-
ing questions. The first research question focused on studying the differences between
Asian and non-Asian groups in their responses within four domains after the onset of the
pandemic: academic adjustment, emotional adjustment, social support, and discriminatory
impacts related to COVID-19. The second research question was to examine whether stu-
dents’ individual characteristics, as measured by the WAYS, the SACQ, and the PSS, could
predict academic adjustment, emotional adjustment, social support, and discriminatory
impacts related to COVID-19 among Asian and non-Asian students and to explore the
differences between the two groups. This study utilized six established machine learning
methods and compared their efficacy for our predictive tasks. The analysis approaches
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based on machine learning were novel in the context of examining psychological and
emotional responses to COVID-19 among university students.

2. Materials and Methods

Institutional Review Board (IRB) approval was obtained from Fordham University
in compliance with the American Psychological Association [31] guidelines for ethical
research. This study is based on data collected from March to June 2020 during the initial
peak of the COVID-19 pandemic. In the original data collection, an eligible participant was
(a) at least 18 years old and (b) enrolled as an undergraduate or a graduate/professional
student in a college or university within the United States.

2.1. Student Adaptation to College Questionnaire

The SACQ is a 67-item self-report measure that assesses 4 components of college
adjustment, namely, academic adjustment (AA; α = 0.88), social adjustment (SA; α = 0.91),
personal–emotional adjustment (PEA; α = 0.87), and university attachment (UA; α = 0.90).
Academic adjustment examines students’ adaptation to their university’s educational
demands, while social adjustment focuses on students’ adjustment to interpersonal and
social demands related to their university experiences. Personal–emotional adjustment
measures students’ psychological and physical well-being, and university attachment
assesses students’ level of commitment, agreeableness, and connection to their university’s
environments, beliefs, and goals [13,32]. Participants responded using a 9-point Likert
scale (1 = Doesn’t apply to me at all; 9 = Applies very closely to me), and the participants’
responses for each subscale were totaled and converted into t-scores to obtain their levels
of college adjustment.

2.2. Perceived Stress Scale

The PSS [14] is a 10-item self-report measure developed to evaluate an individual’s
perceived degree of stress when encountering specific events. The questions were designed
to be of a general nature to not only determine the individual’s overall current level of
stress but also enable the scale’s usage across different populations and life scenarios.
The respondents were asked to rate how often they felt or thought in a particular way
within the last 30 days on a 5-point Likert scale (0 = Never; 4 = Very Often). The scores
of the 10 questions were totaled to obtain a psychological stress score. The higher the
psychological stress score, the greater the level of stress that the respondents perceived in
the last 30 days.

2.3. Ways of Coping Questionnaire

The WAYS is a 66-item self-report questionnaire that measures participants’ most
frequently practiced coping strategies when placed in stressful situations [12]. This widely
used coping measure [18] was selected specifically to measure participants’ use of cop-
ing strategies during the early stages of the COVID-19 pandemic. With a 4-point Likert
scale ranging from “does not apply or not used” to “used a great deal”, the question-
naire totaled the scores of the participants’ responses to generate 8 different subscales
(i.e., confrontive coping, distancing, self-controlling, seeking social support, accepting
responsibility, escape avoidance, planful problem-solving, positive reappraisal; [16]), with
higher scores indicating higher usage of the coping behaviors in that subscale to cope with
COVID-19-related stressors.

2.4. COVID-19 Questionnaire

The COVID-19 questionnaire was a self-report questionnaire developed to examine
participants’ responses and adjustments to the COVID-19 pandemic. This 5-point Likert-
scale self-report was an adaptation of an unpublished instrument designed to measure the
experiences and mental health of Chinese university students during the initial COVID-19
outbreak in China [33]. Four subdomains were based on the factor analyses completed
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on the original questionnaire, namely, academic adjustment, emotional adjustment, social
support, and discriminatory impacts related to COVID-19. The higher the scores on these
subdomains, the better the adjustment of the participants during the COVID-19 pandemic.

2.5. Machine Learning Methods

To build our machine learning models, we first labeled each participant in each study
group as well-adjusted (class 1) or poorly adjusted (class 0) in each of the four COVID-19
adjustment domains. To accomplish this, we identified the set of questions, Q, in the survey
pertinent to each domain and computed the average score of answers to these questions. A
participant was labeled as a class 1 instance if their total score for Q was above the average.
Otherwise, the participant was labeled as a class 0 instance. Table 1 presents the distribution
of participants for each of our classification tasks for the Asian and non-Asian groups.

Table 1. Data distribution for Asian and non-Asian groups in each study domain.

COVID-19 Adjustment Domain #Well-Adjusted (Class 1) #Not Well-Adjusted (Class 0)

Asian Group
Academic 57 47
Emotional 50 54

Social Support 69 35
Discriminatory Impact 46 58

Non-Asian Group
Academic 174 123
Emotional 184 113

Social Support 180 117
Discriminatory Impact 120 177

The input features of our classification models are the students’ scores in each subscale
for the WAYS, SACQ, and PSS domains. The total number of features is 13, with 8, 4, and 1
from WAYS, SACQ, and PSS, respectively. Table 2 presents the list of features employed by
the predictive models and their brief descriptions.

Table 2. Input features for the classification models.

Index Feature Description

1 SACQ_A Student’s level of affection and connection with their university
2 SACQ_AA Student’s adaptation to the educational demands of their university
3 SACQ_PEA Student’s psychological and physical well-being in their university experiences
4 SACQ_SA Student’s interpersonal and societal demands in their university experiences
5 PSS_Total Student’s perceived level of stress in the past 30 days

6 WAYS_AR A coping strategy that uses efforts to reclaim self-worth by engaging in positive cognitive and
behavioral changes

7 WAYS_CC A coping strategy that uses efforts that are considered aggressive and risky
8 WAYS_D A coping strategy that involves actions removing oneself from a stressful situation
9 WAYS_EA A coping strategy that involves wishful thinking and pessimistic behaviors to avoid the stressful situation

10 WAYS_PPS A coping strategy that utilizes conscious effort that targets the problem directly to change the
stressful situation

11 WAYS_PR A coping strategy that involves efforts in focusing on self-growth and creating positive meanings
from the stressful situation

12 WAYS_SC A coping strategy that involves efforts in regulating one’s own feelings and actions
13 WAYS_SSS A coping strategy that involves attempts to reach out to social networks for consultation and validation

We employed six established machine learning methods and compared their efficacy
for our predictive tasks, namely, logistic regression (LR [34]), support vector machine
(SVM [35]), decision tree (DT [36]), random forest (RF [37]), neural network (NN [38]),
and AdaBoost [39]. We leveraged their implementations from Python’s scikit-learn pack-
age [40]) All models were trained using a 10-fold (outer) cross-validation. Therein, we
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divided the training data into five disjoint partitions (i.e., folds) and trained/evaluated
each classifier five times with different training and test data. Specifically, at each iter-
ation, i (i = 1, 2, . . . 10), fold i was designated as the test data, and the remaining nine
folds were designated as the training data. We reported the average performance of the
10 test folds. Hyperparameters were selected using a nested 5-fold (inner) cross-validation
on the training data.

2.6. Evaluation Metrics

We evaluated the performance of our classification models using six metrics:

• Overall accuracy: The fraction of correctly classified instances in the test data.
• Recall: The fraction of correctly classified instances among all well-adjusted instances.
• Specificity: The fraction of correctly classified instances among all not-well-

adjusted instances.
• Precision: The fraction of correctly classified instances among all positive predictions.
• F1 score: Harmonic mean of recall and specificity.
• AUC score (of the ROC curve): A ROC curve displays the trade-off between the

true positive rate (TPR, or sensitivity) and the true negative rate (TNR, or specificity)
of a classification model at different threshold settings. The AUC score reveals the
capability of a model to separate positive and negative classes; that is, the higher the
AUC score, the more effective a model is at performing the classification.

2.7. Model Interpretation with SHAP Plots

SHAP (SHapley Additive exPlanation) is a framework to interpret the predictions
of machine learning models [15]. In particular, a model is viewed as a coalition game in
which accurate prediction is the goal, and the predictive features serve as the players. A
SHAP plot provides an effective method to visualize the individual player’s contributions
to the game’s outcomes. For example, Figure 1 illustrates a beeswarm SHAP plot for a
random forest model applied to predicting a passenger’s survival status in the tragic Titanic
accident. The dependent variables are 12 characteristic features (Sex, Pclass, Age, etc.) of
each passenger. Figure 1 plots the predictive features in their order of relative importance
along the y-axis. Each row illustrates a feature’s contribution to the predictive outcomes
in which each dot represents an instance in the dataset. Feature values are color-coded
from blue (low) to red (high). We observe that a passenger’s sex (encoded as male = 0 and
female = 1) is the most predictive feature in predicting a passenger’s chances of survival.
Low values (i.e., female) are concentrated on the right side of the y-axis, indicating a high
probability of survival. The same is true for passengers with low age and low Pclass
(encoded as first-, second-, and third-class cabins) values. Thus, we can infer that women,
children, and passengers in first-class cabins had a greater chance of survival than the others.
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In our study, we employed the SHAP approach to study the differences in relative
importance and directional impact of those predictive features for the Asian and non-Asian
groups in each classification task.

3. Results

This section presents the results of our classification tasks. The performance for each
classification task was evaluated using the six evaluation metrics described above. The
analysis focuses exclusively on the performance of the test data. For each study group and
classification task, we present the results of the most effective model in terms of an AUC
score. Risk factors and their directional contributions to the model output are extracted
using the SHAP method for each model. A comparative analysis between the Asian and
non-Asian groups is presented in the Analysis of Predictive Features section.

3.1. Classification Task Performance
3.1.1. Academic Adjustment

Table 3 shows that random forest is the best model for predicting academic adjustment
for both the Asian and non-Asian groups. Both groups achieved 85% overall accuracy and
a 0.85 AUC score. For the well-adjusted and not-well-adjusted classes, the Asian group
showed 91% (i.e., recall) and 79% (i.e., specificity) accuracy, respectively. In comparison,
the non-Asian groups achieved 88% and 81%, respectively. Both groups showed similar
precision and F1 scores.

Table 3. Performance of the best machine learning model for each study group.

Group Model Accuracy Precision Recall Specificity AUC F1

Academic Adjustment

Asian RF 0.85 0.84 0.91 0.79 0.85 0.87
Non-Asian RF 0.85 0.83 0.88 0.81 0.85 0.85

Emotional Adjustment

Asian LR 0.82 0.82 0.84 0.80 0.82 0.82
Non-Asian RF 0.73 0.76 0.71 0.76 0.73 0.73

Social Support

Asian RF 0.72 0.72 0.70 0.75 0.72 0.69
Non-Asian RF 0.72 0.74 0.72 0.73 0.72 0.72

Discriminatory

Asian RF 0.69 0.70 0.65 0.73 0.69 0.67
Non-Asian SVM 0.70 0.70 0.71 0.70 0.70 0.70

3.1.2. Emotional Adjustment

Table 3 shows that logistic regression is the most effective model in predicting student
emotional adjustment for the Asian group and random forest is best for the non-Asian
group. The results also suggest that the classification task is easier for the Asian group,
with an 82% overall accuracy, a 0.82 AUC score, and 84% and 80% for recall and specificity,
respectively. For the non-Asian group, the overall accuracy is 73%, with 71% and 76% for
class 1 and class 0, respectively. The AUC score, precision, and F1 score are 0.73, 76%, and
0.73, respectively.

3.1.3. Social Support

The results in Table 3 show that random forest is the best model for predicting student
social support adjustment for both groups. For the Asian group, the model achieved a 72%
overall accuracy with 70% and 75% for the well-adjusted and not-well-adjusted classes,
respectively. The precision, F1, and AUC scores are 0.72, 0.69, and 0.72, respectively. For
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the non-Asian group, the overall accuracy is 72%, with 72% and 73% for class 1 and class 0,
respectively. The precision, F1, and AUC scores are 0.74, 0.72, and 0.72, respectively.

3.1.4. Discriminatory Impacts Related to COVID-19

Table 3 shows that random forest is most effective in predicting Asian students’
adjustment to discriminatory impacts during COVID-19. The overall accuracy for the
classification task is 0.69, with 0.65 and 0.73 for class 1 and class 0, respectively. The AUC
score, precision, and F1 score are 0.69, 0.7, and 0.67, respectively. In contrast, the SVM is
most effective for the non-Asian group, and the results are similar to the Asian group.

3.2. Analysis of Predictive Features

Another essential goal of this study is to identify the most relevant risk factors associ-
ated with the Asian and non-Asian groups and compare their differences. To this end, we
extracted the top 10 predictors using the SHAP algorithm based on the best-performing
models (Table 3) and ranked them by their magnitude of contribution to the model out-
come. Table 4 presents the predictive features for each study group and classification task.
The bold type indicates variables whose SHAP values are above the average magnitude.
Futhermore, corresponding SHAP plots are presented in each subsection to visualize the
directional impact of these predictors on each target variable. We are particularly interested
in distinguishing the positive and negative predictors and their differences between the
Asian and non-Asian groups.

Table 4. Top 10 predictors for each classification task based on the most effective model.

Academic Adjustment Emotional Adjustment Social Support Discriminatory Impact

Asian Non-Asian Asian Non-Asian Asian Non-Asian Asian Non-Asian

PSS_Total * SACQ_AA SACQ_PEA PSS_Total SACQ_A SACQ_AA WAYS_EA WAYS_PR
SACQ_AA PSS_Total WAYS_SSS SACQ_PEA SACQ_SA PSS_Total WAYS_SC SACQ_AA
SACQ_PEA SACQ_PEA WAYS_AR WAYS_D SACQ_AA SACQ_A SACQ_PEA WAYS_AR

SACQ_A SACQ_A SACQ_SA WAYS_EA WAYS_SSS SACQ_SA SACQ_A SACQ_PEA
WAYS_PPS WAYS_EA WAYS_EA SACQ_AA WAYS_SC SACQ_PEA WAYS_CC WAYS_PPS
WAYS_EA WAYS_AR WAYS_CC SACQ_A SACQ_PEA WAYS_EA WAYS_SSS SACQ_SA
WAYS_D WAYS_D WAYS_SC WAYS_SSS WAYS_AR WAYS_PPS SACQ_AA WAYS_CC

WAYS_CC SACQ_SA WAYS_D WAYS_SC WAYS_PPS WAYS_SC WAYS_PPS WAYS_SC
WAYS_SC WAYS_PPS WAYS_PPS SACQ_SA PSS_Total WAYS_SSS WAYS_D WAYS_SSS
SACQ_SA WAYS_PR SACQ_A WAYS_PR WAYS_EA WAYS_CC SACQ_SA WAYS_D

* Bold entries indicate features with above-average SHAP contribution.

3.2.1. Academic Adjustment

In predicting student academic adjustment during the COVID-19 pandemic, Table 4
shows that the features with above-average contributions (i.e., bold type) to the models’
predictions are the same for the Asian and non-Asian groups. However, the PSS_total
is more important for the Asian group when compared with SACQ_AA for the non-
Asian group. We further studied the directional impact of these top features using the
corresponding SHAP plots of the two models for the Asian (Figure 2a) and non-Asian
(Figure 2b) groups. A closer examination reveals that the PSS_total is a negative predictor,
meaning that a higher stress level (red) is more likely to be associated with a negative
adjustment to academic changes (i.e., the left region of the y-axis). In contrast, SACQ_AA
and SACQ_PEA are positive predictors; that is, their values are associated with positive
academic adjustment outcomes.

Among the remaining variables, SACQ_A and WAYS_D showed opposite directional
contributions to the two study groups. Specifically, SACQ_A is a positive predictor for the
Asian group, but its contribution to the non-Asian group is negative. The same observation
can be made for WAYS_D.
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Figure 2. SHAP plots for academic adjustment based on the most effective models: (a) SHAP plot
models of academic adjustment for Asian-American students; (b) SHAP plot models of academic
adjustment for non-Asian-American students.

3.2.2. Emotional Adjustment

In predicting student emotional adjustment during the pandemic, Table 4 shows that
there are six and four above-average contribution (i.e., bold) features for the Asian and
non-Asian groups, respectively. Of these, SACQ_PEA and WAYS_EA are common to the
two groups. An analysis of the two SHAP plots in Figure 3 suggests that the directional
impact of SACQ_PEA is positive while WAYS_EA is negative for both study groups. In
addition, the PSS_total is the most important predictor for the non-Asian group, while
its contribution to the Asian group is limited. Nevertheless, the PSS_total demonstrates
the same directional impact for both groups; that is, a higher stress level is likely to be
associated with a class 0 (i.e., not-well-adjusted) prediction. Lastly, WAYS_AR, SACQ_SA,
and WAYS_CC are significant positive predictors for the Asian group. However, their
contributions are limited for the non-Asian group.
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3.2.3. Social Support

Table 4 shows that there are four and seven significant predictors for the Asian and
non-Asian groups, respectively. Of these, SACQ_A, SACQ_SA, and SACQ_AA are the
overlapping principal predictors for both groups. The SHAP plots in Figure 4 show that
they are all positive contributors to the two models’ outputs. In addition, the PSS_Total is
a unique principal predictor for the non-Asian group. The directional contribution of the
PSS_Total is negative for the non-Asian group while positive for the Asian group. A similar
pattern is found for WAYS_AR and WAYS_D, although their contributions to the models’
decisions are limited. Lastly, WAYS_EA is a negative predictor for the non-Asian group
while its contribution to the Asian group is limited. SACQ_PEA and WAYS_PPS exhibit
the same positive contribution to both groups, although they are principal predictors only
for the non-Asian group.
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3.2.4. Discriminatory Impacts Related to COVID-19

In predicting student adjustments to discriminatory events during the pandemic,
Table 4 shows that there are six and seven above-average contribution (i.e., bold) features
for the Asian and non-Asian groups, respectively. Of these, SACQ_PEA and WAYS_CC
are common to the two groups. An analysis of the corresponding SHAP plots in Figure 5
reveals the following key findings:

• WAYS_EA and WAYS_SC are the top predictors for the Asian group, and they are
negatively correlated with the class 1 (i.e., well-adjusted) outcomes. However, both
features are insignificant for the non-Asian group.

• WAYS_PR and SACQ_AA are the top two predictors for the non-Asian group and
display a positive and negative correlation to class 1 (i.e., well-adjusted), respectively.
However, both features are insignificant for the Asian group.

• For the two common significant features, SACQ_PEA is a positive predictor, and
WAYS_CC is a negative predictor for both groups.

• SACQ_A exhibits an opposite directional impact on the two study groups. In particular,
it is a significant, negative risk factor for the Asian group. However, it is positively
correlated to class 1 for the non-Asian group, but it is an insignificant feature for this
group. A similar pattern is found for WAYS_SSS, whose impact on the Asian group is
negative while its overall trend for the non-Asian group is positive.

• WAYS_PPS also exhibits an opposite directional impact on the two study groups. It is
a significant positive risk factor for the non-Asian group. However, it is negatively
correlated to class 1 for the Asian group, but it is an insignificant feature for this group.
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4. Discussion
4.1. Academic Adjustment

Perceived stress, or how participants feel about their own ability to handle stressors
during COVID-19, dictated participants’ stress levels in this study [14]. Our findings suggest
that perceived stress regarding academic adjustment is more important for the Asian group
than it is for the non-Asian group. As a group, Asian Americans have been found to perform
better academically than other subpopulations but also have higher levels of fear of academic
failure and spend more time studying than their non-Asian peers [23,40,41], suggesting the
importance of perceived stress for these students. Our findings indicate that perceived
stress, college academic adjustment, and college personal–emotional adjustment are also
positive predictors of COVID-19 academic adjustment for both Asian and non-Asian
students, stressing the importance of academic and personal–emotional stress factors.
College attachment and distancing coping are negative predictors of COVID-19 academic
adjustment in both groups. This finding suggests that high attachment to one’s institution
might not serve as a protective factor in terms of COVID-19 challenges. In addition,
distancing coping (i.e., the individual removing themself from the situation) is not beneficial
for COVID-19 academic adjustment.

4.2. Emotional Adjustment

University personal–emotional adjustment is a positive predictor for both groups. The
stress of navigating the unknown and uncontrollable situations associated with the initial
peak of the COVID-19 pandemic might be related to previous adjustments to personal–
emotional demands and stressors associated with university experiences. Experiences
related to personal–emotional adjustment with regard to the university experience may
have been beneficial in managing perceived stress related to the COVID-19 pandemic. The
coping literature defines avoidance-focused coping as a typical initial reaction to stress [42].
However, such avoidance-focused coping strategies emerged as a negative predictor for
both groups of students in this study. The findings suggest that the coping strategies
of accepting responsibility and confrontive coping are negative predictors for the Asian
group. It is possible that the non-Asian sample was newly dealing with the COVID-19
pandemic during the initial outbreak of the virus in the United States, while the Asian
sample had become more accustomed to news of the virus due to connections or tracking
pandemic-related news overseas. Adopting a coping strategy of accepting responsibility
to confront the COVID-19 pandemic, which is essentially uncontrollable at the individual
level, might be counterproductive for Asian students.
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4.3. Social Support

The results also show that academic and social adjustment to college, as well as
students’ level of attachment to their universities, are overlapping positive predictors of
how both Asian and non-Asian college students adjusted socially during the COVID-19
pandemic. This means that the better adjusted both Asian and non-Asian students are
academically and socially in their university environments, or the better attached these
students are to their universities, the better socially adjusted they are during the COVID-19
pandemic. This finding is corroborated by the existing literature, which found that students
who reported better university attachment and satisfaction tended to experience better
social support and academic competence [43], and securing social support in turn indicated
lower levels of stress experienced during the adjustment processes [44].

However, different results emerged when comparing the COVID-19 social support
adjustment between the Asian and non-Asian student groups. For instance, for the non-
Asian student group, the higher the stress level perceived, the more engagement in escape
avoidance and planful-problem-solving coping strategies. Furthermore, better adjustment
to personal–emotional demands in college led to a lower level of adjustment socially
during the COVID-19 pandemic. For the Asian student group, conversely, perceived
stress is a positive predictor of how well they adjusted socially to the pandemic. Likewise,
personal–emotional adjustment to college and coping strategies such as escape-avoidance
and planful problem-solving have a very limited effect on determining the Asian student
group’s level of social adjustment during the pandemic. This difference between student
groups could be explained by their prior experiences with racially discriminatory incidents.
As discussed in past research, social support is only effective in coping with racially
discriminatory incidents when the person presents with a moderate-to-high external locus
of control, which may reflect the person’s cultural perceptions and real-life experiences.
The locus of control, specifically, is defined as how much the person believes they have
control over the situation as opposed to being controlled by external factors [45]. For
Asian students, it is highly likely that they had experienced racial discriminatory incidents
that were not well acknowledged in the past [46,47], and this might not be applicable to
non-Asian students. This could create heightened levels of perceived stress as well as
higher usage of various coping strategies by Asian students and increase the likelihood of
them seeking social conformity and support. Therefore, when witnessing or experiencing
COVID-19-fueled anti-Asian racism, it is possible that non-Asian students are less able to
adjust socioemotionally to these incidents and are uncertain about how to approach these
incidents, whereas Asian students have already had prior experiences doing so.

4.4. Discriminatory Impacts Related to the COVID-19 Pandemic

Several interesting results emerged from the analyses regarding Asian and non-Asian
college students’ perceptions and reactions regarding COVID-19-fueled discriminatory inci-
dents. First, Asian and non-Asian student groups utilized different coping strategies when
encountering such incidents. Specifically, escape-avoidance coping and self-controlling
coping strategies are the top two negative predictors for the Asian student group’s reactions,
yet these were insignificant for the non-Asian student group. This means that the more
the Asian student group engaged in escape-avoidance and self-controlling strategies, the
less impacted they were by the discriminatory incidents. This is likely due to the specific
nature of COVID-19-fueled anti-Asian racism. Although Asian Americans have likely
experienced other forms of racism in the past [47–49], COVID-19-fueled anti-Asian racism
has been so unique that the Asian-American community may not have been prepared for
it. Not knowing how to approach and process these racist incidents might lead to higher
engagement in avoidance-coping strategies or coping strategies that focus on alleviating
personal unpleasant emotions [48]. As indicated by past research, engaging in avoidance-
coping strategies when encountering discriminatory incidents could be problematic in the
long term for stigmatized minority groups such as Asian Americans, since it may heighten
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their perception of help-seeking stigma, which then further increases their engagement in
avoidance-coping strategies [50,51].

On the contrary, the non-Asian student group reported feeling more impacted by
the discriminatory incidents if they engaged in more positive-reappraisal coping and
planful-problem-solving coping strategies, and/or were less well-adjusted to their colleges’
academic demands, which are all insignificant indicators for the Asian student group.
According to past research, this is likely due to several reasons. Asian Americans are
aware of society’s positive perceptions as well as the discriminatory treatment they receive
despite the common “model minority” belief that society has placed upon them. Therefore,
expecting Asian Americans to foster positive meaning and self-growth or plan to resolve
the problem when encountering a stress-inducing situation, such as COVID-19-fueled hate
crimes, may not be as applicable and appropriate when compared with their non-Asian-
American counterparts due to the heightened awareness of this paradox [52]. Additionally,
Asian Americans have been found to perform better academically compared with other
subpopulations while also having a higher level of fear of academic failure [23]. This could
have contributed to the insignificant impact of college academic adjustment on Asian-
American students’ perceptions and feelings regarding COVID-19-fueled anti-Asian racism,
as college academic demands may be considered a separate factor by these students when
processing their thoughts and feelings.

For both Asian and non-Asian student groups, our findings suggest that students
reported better adjustment to feelings and experiences elicited by COVID-19-fueled hate
crimes if they had better personal–emotional adjustment during college transitions or if
they engaged in fewer confrontive coping strategies. Moreover, when the two groups were
compared, it was found that Asian students reported more difficulties adjusting to COVID-
19-related discriminatory incidents if they were more positively attached to their colleges
or more prone to seek out social support. Both trends, although insignificant, positively
predicted such experiences for non-Asian students. This could be due to the unexpected
intensity of COVID-19-fueled anti-Asian racism, causing pre-existing protective factors such
as college attachment and social support, as well as different coping mechanisms, to become
ineffective. The differences between the coping strategies utilized by Asian and non-Asian
student groups were also supported by the past literature regarding cultural differences
in stress and coping [53–56]. As highlighted by Lu and Wang [45], coping strategies
are most effective when matched with the individual’s belief system. Regardless of the
intensity of anti-Asian racism or the students’ adjustment process, it is important to keep
in mind that cultural differences and help-seeking stigma can lead to students’ selecting
different coping strategies [50,51]. In addition, college adjustment and social support play
a crucial protective role in ethnic minority students’ experiences in college, as they may
experience less discrimination, social devaluation, and adjustment difficulties when more
social support from faculty, peers, and institutions is in place during transitions [52].

4.5. Limitations and Future Work

Due to the nuance of COVID-19 and its unique impact, specifically on university students
and the Asian-American population, a measure was created to examine COVID-19-related
factors for the original data collection. This COVID-19-related questionnaire may not have
comprehensively investigated the four domains of the measure (i.e., academic adjustment,
emotional adjustment, social support, and discriminatory impacts related to COVID-19).

The SACQ instrument measured the multifaceted college adjustment constructs. Al-
though the measure has been proven to demonstrate consistency and validity [13], the lack
of attention to diverse populations in its creation, as well as consideration of the relation-
ship between factors such as culture in college adjustment, prevents the generalization of
findings. The SACQ measure was originally validated primarily with White students in the
United States and has not been studied empirically with other populations, such as Asian
samples. Future research should consider determining the suitability and appropriateness
of SACQ for diverse populations as well as for graduate students.
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In our approach, we studied the four psychological adjustment domains independently
using standard, well-established machine learning models. However, a student’s behavior
in these four domains could be interconnected. For instance, a student’s emotional state
could affect their academic adjustment. Thus, a valuable future undertaking could be to
exploit the interrelationship among the different predictive tasks. More advanced machine
learning techniques, such as multitask learning [57], could offer a promising solution.

5. Conclusions

The current study explored and examined the experiences and ways of coping, per-
ceived stress, and adjustment of university students during the COVID-19 pandemic,
specifically those of Asian-American undergraduate and graduate students through a
machine learning approach.

In short, our findings suggested that perceived stress regarding academic adjustment
is more important for the Asian group than it is for the non-Asian group. University
personal–emotional adjustment is a positive predictor for both groups. Asian and non-
Asian student groups applied different coping strategies when encountering COVID-19-
related discriminatory incidents. For both groups, students reported better adjustment
to feelings and experiences elicited by COVID-19-fueled hate crimes if they had better
personal–emotional adjustment or if they engaged in fewer confrontive coping strategies.
When uncontrollable public health emergencies occur, university mental health service
providers might consider strategies to reduce perceived stress among university students,
provide services that could promote better personal–emotional adjustment, encourage
alternative approaches to replace confrontive coping strategies, and need to be mindful of
student differences that could be related to their racial and cultural backgrounds.

Our findings provide insights into the risk factors and their directional impacts af-
fecting Asian and non-Asian students’ well-being during the pandemic. Future research
should continue to explore the unique experience of Asian-American university students
and their identity and growth in order to contribute to higher education research on this
population as well as the Asian-American population in general. Although this study
was conducted in the United States, the findings could bring insights into understanding
university students’ experiences during a public health crisis (i.e., COVID-19) in other
countries because university students share some similarities in terms of their academic
demands and experiences in higher education. Psychological distress and coping difficul-
ties associated with the COVID-19 pandemic have been documented in college students
in other countries [58]; thus, experiences in the United States could be applicable to other
cultures. University-level mental health service providers are suggested to provide a wide
range of services, such as group-based mental health workshops that focus on prevention
and psycho-education, focus-group-type counseling that centers on targeted groups of
students, and individual-level counseling and services that stress individualized support.
By using a systematic and programmatic approach to mental health service delivery, it is
hoped that a wide range of university students will have access to such support, especially
during an unprecedented public health crisis such as COVID-19.

Author Contributions: Conceptualization, Y.Z. and Y.D.; methodology, Y.Z. and Y.D.; software, Y.Z.;
validation, Y.Z., Y.D., H.C., Y.W. and Q.W.; formal analysis, Y.Z., H.C. and Y.D.; investigation, Y.Z.,
Y.D. and Y.W.; resources, Y.Z., Y.D. and Q.W.; data curation, Y.D., Y.W. and Q.W.; writing—original
draft preparation, Y.Z., Y.D., H.C., Y.W. and Q.W.; writing—review and editing, Y.Z., Y.D., H.C., Y.W.
and Q.W.; visualization, Y.Z. and Y.D.; supervision, Y.Z. and Y.D.; project administration, Y.Z., Y.D.,
Q.W. and Y.W.; funding acquisition, Y.D. All authors have read and agreed to the published version
of the manuscript.

Funding: This research received no funding.

Institutional Review Board Statement: This study closely followed all ethical standards established
by the Institutional Review Board (IRB) of Fordham University (IRB protocol #1517, approved on 27
March 2020).



Behav. Sci. 2023, 13, 325 15 of 17

Informed Consent Statement: Informed consent was obtained from all subjects involved in the study.

Data Availability Statement: Due to privacy concerns mentioned in the IRB protocol, the data
associated with this study cannot be provided to the public without the supervision of the researchers.
However, individual researchers who are interested in obtaining access to the data for individual use
are encouraged to contact the corresponding authors.

Acknowledgments: The authors appreciate constructive comments from the reviewers. The authors
are also thankful to participating students and Agnes DeRaad for her editorial help.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Margolin, J. FBI warns of potential surge in hate crimes against Asian Americans amid coronavirus. ABC News, 7 March 2020.
2. Mochizuki, M. Coronavirus Spreads Anti-Asian Racism. NHK World [Internet]. 15 March 2020. Available online: https:

//www3.nhk.or/jp/nhkworld/en/news/backstories/972/ (accessed on 22 November 2022).
3. Centers for Disease Control and Prevention. Travelers Prohibited from Entry to the United States|CDC [Internet]. Centers for

Disease Control and Prevention. 2020. Available online: https://www.cdc.gov/coronavirus/2019-ncov/travelers/from-other-
countries.html (accessed on 10 November 2022).

4. Scott, D. Trump’s new fixation on using a racist name for the coronavirus is dangerous. Vox, 18 March 2023.
5. Wise, A. White House Defends Trump’s Use of Racist Term to Describe Coronavirus. NPR [Internet]. 2020. Available online: https:

//www.npr.org/2020/06/22/881810671/white-house-defends-trumps-use-of-racist-term-to-describe-coronavirus (accessed on
22 November 2022).

6. Roy, N. News Outlets criticized for using Chinatown photos in coronavirus articles. NBC News [Internet]. 2020. Available
online: https://www.nbcnews.com/news/asian-america/news-outlets-criticized-using-chinatown-photos-coronavirus-articles-
n1150626 (accessed on 22 November 2022).

7. Center for the Study of Hate and Extremism. Fact Sheet: Anti-Asian Prejudice 2020; California State University: San Francisco, CA,
USA, 2021.

8. Jeung, R.; Yellow Horse, A.; Popovic, T.; Lim, R. Stop AAPI Hate National Report; Stop AAPI Hate: San Francisco, CA, USA, 2021.
9. Stop AAPI Hate. Stop AAPI Hate: New Data on Anti-Asian Hate Incidents against Elderly and Total National Incidents in 2020; Stop

AAPI Hate: San Francisco, CA, USA, 2020.
10. New York State Attorney General. AG James Launches Hotline to Combat Coronavirus Hate Crimes and Xenophobic Rhetoric

[Internet]. 2020. Available online: https://ag.ny.gov/press-release/2020/ag-james-launches-hotline-combat-coronavirus-hate-
crimes-and-xenophobic-rhetoric (accessed on 23 November 2022).

11. Tessler, H.; Choi, M.; Kao, G. The Anxiety of Being Asian American: Hate Crimes and Negative Biases During the COVID-19
Pandemic. Am. J. Crim. Just. 2020, 45, 636–646. [CrossRef] [PubMed]

12. Folkman, S.; Lazarus, R.S. Ways of Coping Questionnaire (WAYS) Manual, Instrument, Scoring Guide [Internet]. Consulting
Psychologists Press. 1988. Available online: https://www.mindgarden.com/158-ways-of-coping-questionnaire (accessed on 15
November 2022).

13. Baker, R.W.; Siryk, B. Student Adaptation to College Questionnaire (SACQ) Manual [Internet]. Western Psychological Ser-
vices. 1999. Available online: https://www.wpspublish.com/sacq-student-adaptation-to-college-questionnaire (accessed on 15
November 2022).

14. Cohen, S.; Kamarck, T.; Mermelstein, R. A Global Measure of Perceived Stress. J. Health Soc. Behav. 1983, 24, 385. [CrossRef]
15. Lundberg, S.M.; Lee, S.I. A Unified Approach to Interpreting Model Predictions. arXiv 2017, arXiv:1705.07874. [CrossRef]
16. Lazarus, R.S.; Folkman, S. Stress, Appraisal, and Coping [Internet]. Springer. 1984. Available online: https://books.google.com/

books?id=i-ySQQuUpr8C&lr=&source=gbs_navlinks_s (accessed on 27 October 2022).
17. Folkman, S.; Lazarus, R.S.; Dunkel-Schetter, C.; DeLongis, A.; Gruen, R.J. Dynamics of a stressful encounter: Cognitive appraisal,

coping, and encounter outcomes. J. Personal. Soc. Psychol. 1986, 50, 992–1003. [CrossRef]
18. Lundqvist, L.O.; Ahlström, G. Psychometric evaluation of the Ways of Coping Questionnaire as applied to clinical and nonclinical

groups. J. Psychosom. Res. 2006, 60, 485–493. [CrossRef]
19. Chang, E.C. A Look at the Coping Strategies and Styles of Asian Americans: Similar and Different? In Coping with Stres: Effective

People and Processes, 1st ed.; Snyder, C.R., Ed.; Oxford University Press: Oxford, UK, 2001; pp. 222–239. Available online:
https://psycnet.apa.org/record/2001-01482-011 (accessed on 12 November 2022).

20. Sawang, S.; Oei, T.P.S.; Goh, Y.W.; Mansoer, W.; Markhum, E.; Ranawake, D. Confirmatory Factor Analysis of the Way of Coping
Checklist-Revised (WCCL-R) in the Asian Context. Appl. Psychol. 2010, 59, 202–219. [CrossRef]

21. Museus, S.D.; Kiang, P.N. Deconstructing the model minority myth and how it contributes to the invisible minority reality in
higher education research. Spec. Issue Conduct. Res. Asian Am. High. Educ. 2009, 2009, 5–15. [CrossRef]

22. Cheryan, S.; Bodenhausen, G.V. Model minority. In Routledge Companion to Race & Ethnicity, 1st ed.; Caliendo, S.M., McIlwain,
C.D., Eds.; Routledge: London, UK, 2011; pp. 173–176.

https://www3.nhk.or/jp/nhkworld/en/news/backstories/972/
https://www3.nhk.or/jp/nhkworld/en/news/backstories/972/
https://www.cdc.gov/coronavirus/2019-ncov/travelers/from-other-countries.html
https://www.cdc.gov/coronavirus/2019-ncov/travelers/from-other-countries.html
https://www.npr.org/2020/06/22/881810671/white-house-defends-trumps-use-of-racist-term-to-describe-coronavirus
https://www.npr.org/2020/06/22/881810671/white-house-defends-trumps-use-of-racist-term-to-describe-coronavirus
https://www.nbcnews.com/news/asian-america/news-outlets-criticized-using-chinatown-photos-coronavirus-articles-n1150626
https://www.nbcnews.com/news/asian-america/news-outlets-criticized-using-chinatown-photos-coronavirus-articles-n1150626
https://ag.ny.gov/press-release/2020/ag-james-launches-hotline-combat-coronavirus-hate-crimes-and-xenophobic-rhetoric
https://ag.ny.gov/press-release/2020/ag-james-launches-hotline-combat-coronavirus-hate-crimes-and-xenophobic-rhetoric
https://doi.org/10.1007/s12103-020-09541-5
https://www.ncbi.nlm.nih.gov/pubmed/32837158
https://www.mindgarden.com/158-ways-of-coping-questionnaire
https://www.wpspublish.com/sacq-student-adaptation-to-college-questionnaire
https://doi.org/10.2307/2136404
https://doi.org/10.48550/arXiv.1705.07874
https://books.google.com/books?id=i-ySQQuUpr8C&lr=&source=gbs_navlinks_s
https://books.google.com/books?id=i-ySQQuUpr8C&lr=&source=gbs_navlinks_s
https://doi.org/10.1037/0022-3514.50.5.992
https://doi.org/10.1016/j.jpsychores.2005.08.019
https://psycnet.apa.org/record/2001-01482-011
https://doi.org/10.1111/j.1464-0597.2009.00378.x
https://doi.org/10.1002/ir.292


Behav. Sci. 2023, 13, 325 16 of 17

23. Sue, D.W.; Sue, D.; Neville, H.A.; Smith, L. Counseling Asian Americans and Pacific Islanders. In Counseling the Culturally Diverse
Theory and Practice, 8th ed.; John Wiley & Sons, Inc.: Hoboken, NJ, USA, 2019; pp. 331–345.

24. Gray, R.; Vitak, J.; Easton, E.W.; Ellison, N.B. Examining social adjustment to college in the age of social media: Factors influencing
successful transitions and persistence. Comput. Educ. 2013, 67, 193–207. [CrossRef]

25. Montgomery, M.J.; Cote, J.E. College as a transition to adulthood. In Blackwell Handbook of Adolescence, 1st ed.; Adams, G.R.,
Berzonsky, M.D., Eds.; Blackwell Publishing Ltd.: Hoboken, NJ, USA, 2008; pp. 149–172. [CrossRef]

26. Melendez, M.C. Adjustment to College in an Urban Commuter Setting: The Impact of Gender, Race/Ethnicity, and Athletic
Participation. J. Coll. Stud. Retent. Res. Theory Pract. 2016, 18, 31–48. [CrossRef]

27. Splichal, C.T. The Effects of First-Generation Status and Race/Ethnicity on Students’ Adjustment to College. Ph.D. Thesis,
University of Miami, Coral Gables, FL, USA, 2009.

28. Zhao, X. Asian College Students’ Perceived Peer Group Cohesion, Cultural Identity, and College Adjustment. Master’s Thesis,
Utah State University, Logan, UT, USA, 2012.

29. Han, K.S. Self efficacy, health promoting behaviors, and symptoms of stress among university students. J. Korean Acad. Nurs.
2005, 35, 585–592. [CrossRef]

30. Rayle, A.D.; Arredondo, P.; Kurpius, S.E.R. Educational Self-Efficacy of College Women: Implications for Theory, Research, and
Practice. J. Couns. Dev. 2005, 83, 361–366. [CrossRef]

31. American Psychological Association. Ethical Principles of Psychologists and Code of Conduct; American Psychological Association:
Washington, DC, USA, 2010.

32. Baker, R.W.; Siryk, B. Measuring Adjustment to College. J. Couns. Psychol. 1984, 31, 179–189. [CrossRef]
33. Liu, R.-D. Epidemic-Related Questionnaire Scale. 2020, unpublished.
34. Menard, S. Applied Logistic Regression Analysis; SAGE Publications, Inc.: Washington, DC, USA, 2002.
35. Cortes, C.; Vapnik, V. Support-vector networks. Mach. Learn. 1995, 20, 273–297. [CrossRef]
36. Myles, A.J.; Feudale, R.N.; Liu, Y.; Woody, N.A.; Brown, S.D. An introduction to decision tree modeling. J. Chemom. 2004, 18,

275–285. [CrossRef]
37. Breiman, L. Radom forests. Mach. Learn. 2001, 45, 5–32. [CrossRef]
38. Li, J.; Cheng, J.H.; Shi, J.Y.; Huang, F. Brief introduction of back propagation (BP) neural network algorithm and its improvement.

In Advances in Computer Science and Information Engineering, 1st ed.; Springer: Berlin/Heidelberg, Germany, 2012; pp. 553–558.
39. Freund, Y.; Schapire, R.E. Experiments with a new boosting algorithm. In Proceedings of the ICML’96: Proceedings of the

Thirteenth International Conference on International Conference on Machine Learning, Bari, Italy, 3–6 July 1996; pp. 148–156.
40. Pedregosa, F.; Varoquaux, G.; Michel, V.; Thirion, B.; Grisel, O.; Blondel, M.; Prettenhofer, P.; Weiss, R.; Dubourg, V.; Vanderplas, J.;

et al. Scikit-learn: Machine learning in Python. J. Mach. Learn. Res. 2011, 12, 2825–2830.
41. Eaton, M.J.; Dembo, M.H. Differences in motivational beliefs of Asian Americans. J. Educ. Psychol. 1997, 89, 433–440. [CrossRef]
42. Endler, N.S. Stress, anxiety and coping: The multidimensional interaction model. Can. Psychol. 1997, 38, 136–153. [CrossRef]
43. Ames, M.E.; Pratt, M.W.; Pancer, S.M.; Wintre, M.G.; Polivy, J.; Birnie-Lefcovitch, S.; Adams, G. The moderating effects of

attachment style on students’ experience of a transition to university group facilitation program. Can. J. Behav. Sci. 2011, 43, 1–12.
[CrossRef]

44. Friedlander, L.J.; Reid, G.J.; Shupak, N.; Cribbie, R. Social support, self-esteem, and stress as predictors of adjustment to university
among first-year undergraduates. J. Coll. Stud. Dev. 2007, 48, 259–274. [CrossRef]

45. Lu, Y.; Wang, C. Asian Americans’ racial discrimination experiences during COVID-19: Social support and locus of control as
moderators. Asian Am. J. Psychol. 2022, 13, 283–294. [CrossRef]

46. Cheng, H.L.; Kwan, K.L.K.; Sevig, T. Racial and ethnic minority college students’ stigma associated with seeking psychological
help: Examining psychocultural correlates. J. Couns. Psychol. 2013, 60, 98–111. [CrossRef] [PubMed]

47. Lui, P.P.; Parikh, K.; Katedia, S.; Jouriles, E.N. Anti-Asian Discrimination and Antiracist Bystander Behaviors Amid the COVID-19
Outbreak. Asian Am. J. Psychol. 2022, 13, 295–304. [CrossRef]

48. Cheng, H.L.; Wong, Y.J.; Li, P.F.J.; McDermott, R.C. COVID-19 racism, anxiety, and racial/ethnic attitudes among Asian American
college students. Couns. Psychol. Q. 2022, 35, 897–920. [CrossRef]

49. Haft, S.L.; Qing, Z. An outbreak of xenophobia: Perceived discrimination and anxiety in Chinese American college students
before and during the COVID-19 pandemic. Int. J. Psychol. 2021, 56, 522–531. [CrossRef]

50. Corrigan, P. How stigma interferes with mental health care. Am. Psychol. 2004, 59, 614–625. [CrossRef] [PubMed]
51. Masuda, A.; Goodnight, B.L.; Ng, S.Y.; Ward Schaefer, L.; Tully, E.C.; Chan, W.Y.; Drake, C.E. Help-Seeking Stigma in Asian

American College Women: The Role of Disordered Eating Cognitions and Psychological Inflexibility. Int. J. Adv. Couns. 2017, 39,
188–201. [CrossRef]

52. Huynh, V.W.; Fuligni, A.J. Perceived ethnic stigma across the transition to college. J. Youth Adolesc. 2012, 41, 817–830. [CrossRef]
[PubMed]

53. Chai, P.P.M.; Krägeloh, C.U.; Shepherd, D.; Billington, R. Stress and quality of life in international and domestic university
students: Cultural differences in the use of religious coping. Ment. Health Relig. Cult. 2012, 15, 265–277. [CrossRef]

54. Chang, E.C. Cultural Differences in Optimism, Pessimism, and Coping: Predictors of Subsequent Adjustment in Asian American
and Caucasian American College Students. J. Couns. Psychol. 1996, 43, 113–123. [CrossRef]

https://doi.org/10.1016/j.compedu.2013.02.021
https://doi.org/10.1002/9780470756607.ch8
https://doi.org/10.1177/1521025115579671
https://doi.org/10.4040/jkan.2005.35.3.585
https://doi.org/10.1002/j.1556-6678.2005.tb00356.x
https://doi.org/10.1037/0022-0167.31.2.179
https://doi.org/10.1007/BF00994018
https://doi.org/10.1002/cem.873
https://doi.org/10.1023/A:1010933404324
https://doi.org/10.1037/0022-0663.89.3.433
https://doi.org/10.1037/0708-5591.38.3.136
https://doi.org/10.1037/a0020648
https://doi.org/10.1353/csd.2007.0024
https://doi.org/10.1037/aap0000247
https://doi.org/10.1037/a0031169
https://www.ncbi.nlm.nih.gov/pubmed/23356468
https://doi.org/10.1037/aap0000258
https://doi.org/10.1080/09515070.2021.1988514
https://doi.org/10.1002/ijop.12740
https://doi.org/10.1037/0003-066X.59.7.614
https://www.ncbi.nlm.nih.gov/pubmed/15491256
https://doi.org/10.1007/s10447-017-9291-1
https://doi.org/10.1007/s10964-011-9731-x
https://www.ncbi.nlm.nih.gov/pubmed/22089633
https://doi.org/10.1080/13674676.2011.571665
https://doi.org/10.1037/0022-0167.43.1.113


Behav. Sci. 2023, 13, 325 17 of 17

55. O’Connor, D.B.; Shimizu, M. Sense of personal control, stress and coping style: A cross-cultural study. Stress Health 2002, 18,
173–183. [CrossRef]

56. Tweed, R.G.; White, K.; Lehman, D.R. Culture, Stress, and Coping: Internally- and Externally-Targeted Control Strategies of
European Canadians, East Asian Canadians, and Japanese. J. Cross-Cult. Psychol. 2004, 35, 652–668. [CrossRef]

57. Crawshaw, M. Multi-Task Learning with Deep Neural Networks: A Survey. Available online: http://arxiv.org/abs/2009.09796
(accessed on 25 July 2022).

58. Ding, Y.; Fu, X.C.; Liu, R.D.; Hwang, J.; Hong, W.; Wang, J. The impact of different coping styles during COVID-19 on psychological
distress: The mediating role of perceived stress. Int. J. Environ. Res. Public Health 2021, 18, 10947. [CrossRef]

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

https://doi.org/10.1002/smi.939
https://doi.org/10.1177/0022022104270109
http://arxiv.org/abs/2009.09796
https://doi.org/10.3390/ijerph182010947

	Introduction 
	Theory of Ways of Coping 
	Theory of SACQ 
	Theory of Perceived Stress Scale 
	Research Questions and Originality of the Research 

	Materials and Methods 
	Student Adaptation to College Questionnaire 
	Perceived Stress Scale 
	Ways of Coping Questionnaire 
	COVID-19 Questionnaire 
	Machine Learning Methods 
	Evaluation Metrics 
	Model Interpretation with SHAP Plots 

	Results 
	Classification Task Performance 
	Academic Adjustment 
	Emotional Adjustment 
	Social Support 
	Discriminatory Impacts Related to COVID-19 

	Analysis of Predictive Features 
	Academic Adjustment 
	Emotional Adjustment 
	Social Support 
	Discriminatory Impacts Related to COVID-19 


	Discussion 
	Academic Adjustment 
	Emotional Adjustment 
	Social Support 
	Discriminatory Impacts Related to the COVID-19 Pandemic 
	Limitations and Future Work 

	Conclusions 
	References

