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Abstract: Teacher education is recognized as the process of improving teaching practices. During
their postgraduate studies, aspiring teachers are encouraged to improve both their teaching practice
and their working conditions. Therefore, an expectation for their Masters’ degrees is that upon
graduation, they can achieve job satisfaction. This study had a quantitative approach with a cross-
sectional and correlational non-experimental research design. Its objective was to analyze the level of
job satisfaction of working teachers after graduating with a Master’s degree in Education, and with
this, to correlate sociodemographic variables with the level of job satisfaction. As an information-
collection technique, the Job Satisfaction Scale for Teachers (ESLA) was used, which has reliability for
internal consistency of 0.88 in Cronbach’s alpha. The results show that teachers graduating with a
Master’s degree in Education score significant levels of job satisfaction, ranging between high and
moderate, confirming that, as in other studies, with greater possibilities of qualification and teacher
preparation, job satisfaction is maintained or generated. The statistical hypothesis testing method of
inferential statistics confirmed that moderate and high levels of job satisfaction can be maintained in
working teachers after graduating from postgraduate training, without implying relationships with
gender, the type of hiring, doctoral degrees, type of contracts or the type of educational institution
where they work.

Keywords: job satisfaction; teacher education; teacher training

1. Introduction
1.1. Teacher Training and Job Satisfaction

Currently, the role of education as a transforming process of society is widely recog-
nized. A fundamental part of the educational process is the teacher, who acts as a mediator
between students and learning [1]. From the understanding of the relevance of the role
of the teacher in society, it is necessary to resume processes such as teacher qualification,
since permanent teacher training will contribute to the continuous improvement of ed-
ucation [2,3]. Teacher training is associated with educational quality conditions and the
strengthening of teaching–learning strategies in different educational contexts [4]. Teacher
training contributes to identifying the level of preparation of teachers; with this, it is possi-
ble to reassign positions and work roles according to profiles and generate promotions or
design qualification programs for emerging needs [5].

Professional development or teacher training is understood as an essential process in
pedagogical practice. Teacher training is conceived as the constant updating of skills, com-
petencies, knowledge and strategies that facilitate the ideal performance in education [5,6].
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Research has identified factors that motivate or encourage teachers to develop teacher train-
ing processes. In this regard, the studies mention both intrinsic and extrinsic factors [7,8].
In the extrinsic dimension, rewards or incentives, the usefulness of knowledge for daily
practice, work or social pressure and obtaining better jobs are recognized as factors that
motivate the continuing education of teachers. Regarding the intrinsic dimension, factors
that encourage teachers to continue training include increasing teaching experience and
knowledge, self-efficacy, self-concept and self-realization [9,10].

Associated with the process of professional development in teachers, the issue of job
satisfaction is added, which is understood as the degree of conformity of the employee
concerning their environment and working conditions [11]. It will be a priority to address
factors that promote job satisfaction, since this is considered a protective factor to prevent
abandonment and job stress [12,13].

Other studies have been able to identify which factors, such as physical and emotional
exhaustion, reduced motivation and poor working conditions, are associated with low
levels of job satisfaction [11,14]. Additionally, the work environment, disciplinary climate
and student performance are mentioned as determining factors of job satisfaction. It
has been identified that the socioeconomic level affects the level of job satisfaction of
teachers [15]. Given the above, continuous training of the teacher can contribute to the
improvement of their socioemotional and working conditions, which allows them to have
coping strategies for the various demands of the profession [16,17].

This study investigates the fulfillment of the expectations of working teachers, after
graduating with a postgraduate degree in Education. We address the idea that not only
does their interest in their qualification lie in increasing their teaching skills; there is also
a search for increased job satisfaction [18–20]. This motivated the following investigating
into the level of job satisfaction of graduates with a Master’s Degree in Education.

1.2. Theoretical Background

Studies have shown the articulation between teaching quality and teacher qualification
levels, reiterating their essential role in the quality of education as a human right [21,22].
Similarly, research suggests teacher training proposals relevant to the current demands of
society and the emerging challenges of quality education [23,24]. There are also contribu-
tions to the discovery of a directly proportional relationship between teacher qualification
and student academic performance; that is, the higher the level of teacher training, the
higher the result in student grades [25–27].

Additionally, results on the relationship between the teacher’s academic level and
their job satisfaction have been confirmed, establishing that teachers with postgraduate
qualifications (Master’s and/or Doctorate) were more satisfied compared to teachers with
only undergraduate training [28–31]. A previous study associated with this research, which
explores the transformations achieved by teachers after completing postgraduate studies,
identified that the principal motivation to study a Master’s degree was the improvement of
working conditions, which would lead to job satisfaction [32].

2. Materials and Methods

The research method is quantitative, with a cross-sectional and correlational non-
experimental research design [33]. As an information collection technique, the Job Satisfac-
tion Scale for Teachers [ESLA] was used, composed of two factors (extrinsic and intrinsic),
four dimensions (task/organizational partner and motivation/self-realization) and 33 items
(Table 1). It has internal consistency reliability in Cronbach’s alpha of 0.88 [34].

Complete Contextualization of the Sample Collected

The population of this study corresponded to the first promotion of graduates of
a Master’s degree in Education—precisely 15 teachers. A simple random probabilistic
sampling was applied to it, assigning a confidence level of 95% and a margin of error of 5%,
establishing a sample of 15 subjects. The analysis method used was inferential statistics by
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the Statistical Package for the Social Sciences (SPSS). The subjects presented both genders,
between the ages of 30 and 60 years of age and between 7 and 30 years of experience.
The teachers worked in private and public institutions, from elementary grades to higher
education (Table 2).

Table 1. Example of some items of the Job Satisfaction Scale for Teachers [ESLA].

Item Factor

The working day is so long that it does not allow me to dedicate myself to
anything else. Task Dimension [Extrinsic]

Superiors frequently consult me about the execution of my tasks. Socio-organizational dimension [Extrinsic]
The only thing I expect from my job is to achieve a stable economic situation. Motivational Dimension [Intrinsic]
I always knew that my true calling was to teach. Self-Actualization Dimension [Intrinsic]

Table 2. Variable definition and operationalization table.

Table of Definition and Operationalization of Variables

Variable Guy Classification Item

Job satisfaction level Qualitative Ordinal Polytomous
1: Low

2: moderate
3: High

Graduate gender Qualitative Nominal Dichotomous 1: Female
2: Male

Nature of the institution Qualitative Nominal Dichotomous 1: Public
2: Private

Type of appointment or contract Qualitative Nominal Polytomous

1: owned
2: half time

3: Provisional
4: Fixed Term

Teaching degrees Qualitative Ordinal Polytomous

1: Preschool
2: Primary

3: Secondary
4: Special Integrated

Teaching Cycles.
5: University

Shapiro–Wilk’s normality test was used, which found that the p-value = 0.001 < α = 0.05. Then, the variables did
not come from a normal distribution, which was necessary for the development of non-parametric tests.

For this purpose, the following hypotheses were proposed:

• There is a significant relationship between teaching degrees and the level of job
satisfaction of graduates of a Master’s degree in Education;

• There is a significant relationship between gender and the level of job satisfaction of
graduates of a Master’s degree in Education;

• There is a significant relationship between doctoral training and the level of job
satisfaction of graduates of a Master’s degree in Education;

• There is a significant relationship between the nature of the work institution and the
level of job satisfaction of graduates of a Master’s degree in Education;

• There is a significant relationship between the type of appointment or contract and the
level of job satisfaction of graduates of a Master’s degree in Education.

Research questions:

• What is the level of job satisfaction of working teachers after graduating with a
postgraduate degree in Education?
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• How is the level of job satisfaction of working teachers who graduated with a post-
graduate degree in Education related to gender, degree of education, doctoral training,
type of contract and type of educational institution where they work?

• How is graduating with a postgraduate degree in Education related to the level of job
satisfaction of working teachers?

3. Results

The descriptive statistics of the study are listed below, presenting the characteristics of
the sample (Table 3).

Table 3. Sociodemographic data of the sample.

Characteristics Percentage

Gender
Female 67%
Male 33%

Doctoral training
Yes 20%
Not 80%

Type of Educational Institution
Private 73%
Public 27%

Type of contract
Indefinite term 60%

Fixed term 27%
Provisional 7%
Part-time 6%

Grades taught
Primary 34%

Secondary 33%
Preschool 13%
University 13%

CLEI 7%

Years of experience between 7 and 30 years

What is the level of job satisfaction of working teachers after graduating with a
postgraduate degree in Education? (Figure 1).
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How is the level of job satisfaction of working teachers who graduated with a post-
graduate degree in Education related to gender, degree of education, doctoral studies, type
of contract and type of educational institution where they work?

The results of the inferential statistics focused on the correlation of sociodemographic
variables with the level of job satisfaction are presented.

1. Relationship between teaching degrees and the level of job satisfaction of graduates with a
Master’s degree in Education.

The present inferential statistical analysis sought to answer the question: Is the success
of a teaching graduate with a Master’s degree in Education significantly related to the level
of job satisfaction? (Table 4).

H1: There is a significant relationship between teaching degrees and the level of job satisfaction of
graduates with a Master’s degree in Education.

H0: There is no significant relationship between teaching degrees and the level of job satisfaction of
graduates with a Master’s degree in Education.

H2: There is a relationship between teaching degrees and the level of job satisfaction of graduates
with a Master’s degree in Education, but it is not significant.

Table 4. Cross table of the relationship between the variable “teaching degrees” and “levels of
job satisfaction”.

Cross Table Grades Taught * Level of Job Satisfaction

Job Satisfaction Level

Moderate Elevated Total

Grades taught

Preschool

Count 1 1 two

% within Teaching degrees 50.0% 50.0% 100.0%

% within Level of job satisfaction 14.3% 12.5% 13.3%

Primary

Count two 3 5

% within Teaching degrees 40.0% 60.0% 100.0%

% within Level of job satisfaction 28.6% 37.5% 33.3%

Secondary

Count 4 1 5

% within Teaching degrees 80.0% 20.0% 100.0%

% within Level of job satisfaction 57.1% 12.5% 33.3%

Special Integrated
Teaching Cycles

Count 0 1 1

% within Teaching degrees 0.0% 100.0% 100.0%

% within Level of job satisfaction 0.0% 12.5% 6.7%

Academic

Count 0 two two

% within Teaching degrees 0.0% 100.0% 100.0%

% within Level of job satisfaction 0.0% 25.0% 13.3%

Total

Count 7 8 15

% within Teaching degrees 46.7% 53.3% 100.0%

% within Level of job satisfaction 100.0% 100.0% 100.0%

Is there a correlation between the ordinal variables “teaching degrees” and “level of job
satisfaction”? Understanding that the correlated type of variables is ordinal, non-parametric
tests and the Spearman’s rho coefficients test were applied because they measures variables
at the ordinal level (Table 5).
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Table 5. Spearman’s Rho coefficient.

Correlations

Grades Taught Job Satisfaction Level

Spearman’s rho

Teaching degrees

Correlation coefficient 1.000 0.145

Next (two-sided) 0.607

N 15 15

Job satisfaction level

Correlation coefficient 0.145 1.000

Next (two-sided) 0.607

N 15 15

Through this analysis, it can be seen that there is a slight correlation between the vari-
ables; the correlation coefficient is close to the “perfect positive correlation”, CC = 0.145 < 1.
In turn, the correlation is not “significant” because the p-value = 0.607 > α = 0.05.

3.1. Statistical Decision

Conclusion: There is a slight correlation of 0.145 and it is not significant between
teaching degrees and the level of job satisfaction of graduates with a Master’s degree
in Education.

Criterion to decide: Because p-value > α, the correlational and null hypotheses are
rejected. Therefore, H2 is accepted: There is a relationship between teaching degrees and
the level of job satisfaction of graduates with a Master’s degree in Education, but it is
not significant.

2. Relationship between gender and the level of job satisfaction of graduates with a Master’s
degree in Education.

This inferential statistical analysis aims to answer the question: Is the gender of
Master’s degree graduates in Education significantly related to the level of job satisfaction?
(Tables 6–8)

H1: There is a significant relationship between gender and the level of job satisfaction of graduates
with a Master’s degree in Education.

H0: There is no significant relationship between gender and the level of job satisfaction of graduates
with a Master’s degree in Education.

Table 6. Cross table between “levels of satisfaction” and “gender of the graduate”.

Graduate Gender
Total

Feminine Male

Job satisfaction level

moderate
Count 4 3 7

expected count 4.7 23 7.0

elevated
Count 6 2 8

expected count 5.3 2.7 8.0

Total
Count 10 5 15

expected count 10.0 5.0 15.0

Taking into account that more than 20% of the cells present an expected slope less than
or equal to 5, Fisher’s exact test was used for this analysis.
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Table 7. Cross table between “levels of satisfaction” and “gender of the graduate”.

Chi-Square Tests

Worth gl Asymptotic Significance
(Bilateral)

Exact Significance
(Bilateral)

Exact Significance
(One-Sided)

Pearson chi-square 0.536 1 0.464

Continuity correction b 0.033 1 0.855

Likelihood ratio 0.537 1 0.464

Fisher exact test 0.608 0.427

Linear by Linear Association 0.500 1 0.480

N of valid cases 15

Three cells (75.0%) have expected a count of less than 5. The minimum expected count is 2.33. b It has only been
calculated for a 2 × 2 table.

Understanding that the “bilateral significance” in Fischer’s exact test is 0.608, it is
evident that there is no correlation between the variables “gender” and “levels of job
satisfaction “. In addition to this, Cramer’s V coefficient is presented to identify the degree
of intensity between the mentioned variables.

Table 8. Cross table between “levels of satisfaction” and “gender of the graduate”.

Symmetric Measurements

Worth Approximate Significance

Rated by Rated
phi −0.189 0.464

V for Cramer 0.189 0.464

N of valid cases 15

3.2. Statistical Decision

Conclusion: When applying Fisher’s exact test, it is evident that there is no significant
correlation between the variables, as it is evident that p-value = 0.608 > α = 0.05. In
addition, a “low” level of intensity is evidenced between these variables because the value
of Cramer’s V coefficient = 0.189, which is far from 1.

Criterion to decide: p-value > α, the correlational hypothesis is rejected and the null
hypothesis is accepted: H0: There is no significant relationship between gender and job
satisfaction levels of Master’s degree graduates in Education.

3. Relationship between doctoral training and the level of job satisfaction of graduates with a
Master’s degree in Education.

This inferential statistical analysis aims to answer the question: Is the doctoral train-
ing of Master’s degree in Education graduates significantly related to the level of job
satisfaction? (Tables 9–11).

H1: There is a significant relationship between doctoral training and the level of job satisfaction of
graduates with a Master’s degree in Education.

H0: There is no significant relationship between doctoral training and the level of job satisfaction of
graduates with a Master’s degree in Education.

Taking into account that more than 20% of the cells present an expected score less than
or equal to 5, Fisher’s exact test is applied for this analysis.
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Table 9. Cross table between “levels of satisfaction” and “doctoral training”.

Cross Table Level of Job Satisfaction * Doctoral Training

Doctoral Training
Total

Yes Nope

Job satisfaction level

moderate
Count 2 5 7

expected count 1.4 5.6 7.0

elevated
Count 1 7 8

expected count 1.6 6.4 8.0

Total
Count 3 12 15

expected count 3.0 12.0 15.0

Table 10. Cross table between “levels of satisfaction” and “doctoral training”.

Chi-Square Tests

Worth gl Asymptotic Significance
(Bilateral)

Exact Significance
(Bilateral)

Exact Significance
(One-Sided)

Pearson chi-square 0.603 1 0.438

Continuity correction b 0.017 1 0.897

Likelihood ratio 0.608 1 0.436

Fisher exact test 0.569 0.446

Linear by Linear Association 0.562 1 0.453

N of valid cases 15

Two cells (50.0%) have expected a count of less than 5. The minimum expected count is 1.40. b It has only been
calculated for a 2 × 2 table.

Understanding that the “bilateral significance” in Fischer’s exact test is 0.569, it is
evident that there is no correlation between the variables “doctoral training” and “levels of
job satisfaction”. In addition to this, Cramer’s V coefficient will be presented in order to
identify the degree of intensity between the mentioned variables (Table 11).

Table 11. Cross table between “levels of satisfaction” and “doctoral training”.

Symmetric Measurements

Worth Approximate Significance

Rated by Rated
phi −0.200 0.438

V for Cramer 0.200 0.438

N of valid cases 15

3.3. Statistical Decision

Conclusion: When applying Fisher’s exact test, it is evident that there is no significant
correlation between the variables, as it is evident that p-value = 0.569 > α = 0.05. In
addition, a “low” level of intensity is evidenced between these variables because the value
of Cramer’s V coefficient = 0.200, which is far from 1.

Criterion to decide: p-value > α, the correlational hypothesis is rejected and the null
hypothesis is accepted: H0: There is no significant relationship between doctoral training
and the level of job satisfaction of graduates with a Master’s degree in Education.
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4. Relationship between the nature of the institution and the level of job satisfaction of graduates
with a Master’s degree in Education.

This inferential statistical analysis aims to answer the question: Is the nature of the
institution of Master’s degree graduates in Education significantly related to the level of
job satisfaction? (Tables 12 and 13)

H1: There is a significant relationship between the nature of the institution and the level of job
satisfaction of graduates with a Master’s degree in Education.

H0: There is no significant relationship between the nature of the institution and the level of job
satisfaction of graduates with a Master’s degree in Education.

Table 12. Cross table between “levels of satisfaction” and “nature of the institution”.

Cross Table Level of Job Satisfaction * Nature of the Institution

Nature of the Institution
TOTAL

Public Private

Job satisfaction level

moderate
Count 6 1 7

expected count 5.1 1.9 7.0

elevated
Count 5 3 8

expected count 5.9 2.1 8.0

Total
Count 11 4 15

expected count 11.0 4.0 15.0

Taking into account that more than 20% of the cells present an expected score less than
or equal to 5, Fisher’s exact test is applied for this analysis.

Table 13. Cross table between “levels of satisfaction” and “nature of the institution”.

Chi-Square Tests

Worth gl Asymptotic Significance
(Bilateral)

Exact Significance
(Bilateral)

Exact Significance
(One-Sided)

Pearson chi-square 1.029 1 0.310

Continuity correction b 0.184 1 0.668

likelihood ratio 1.071 1 0.301

Fisher exact test 0.569 0.338

Linear by Linear Association 0.960 1 0.327

N of valid cases 15

Two cells (50.0%) have expected a count of less than 5. The minimum expected count is 1.87. b It has only been
calculated for a 2 × 2 table.

Understanding that the “bilateral significance” in Fischer’s exact test is 0.569, it is
evident that there is no correlation between the variables “nature of the institution” and
“levels of job satisfaction”. In addition to this, Cramer’s V coefficient is presented with the
purpose of identifying the degree of intensity between the mentioned variables.

5. Relationship between the type of appointment or contract and the level of job satisfaction of
graduates with a Master’s degree in Education.

This inferential statistical analysis aims to answer the question: Is the type of appoint-
ment or contract of graduates with a Master’s degree in Education significantly related to
the level of job satisfaction? (Tables 14 and 15)
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H1: There is a significant relationship between the type of appointment or contract and the level of
job satisfaction of graduates with a Master’s degree in Education.

H0: There is no significant relationship between the type of appointment or contract and the level of
job satisfaction of graduates with a Master’s degree in Education.

Table 14. Cross table between “the type of appointment or contract” and “levels of satisfaction”.

Cross Table

Type of Appointment or Contract Total

In the Propriety Halftime Provisional Fixed Term

Job satisfaction level moderate Count 6 0 0 1 7

expected count 4.2 0.5 0.5 1.9 7.0

elevated Count 3 1 1 3 8

expected count 4.8 0.5 0.5 2.1 8.0

Total Count 9 1 1 4 15

expected count 9.0 1.0 1.0 4.0 15.0

Table 15. Cross table between “type of appointment or contract” and “levels of satisfaction”.

Chi-Square Tests

Worth gl Asymptotic Significance (Bilateral)

Pearson chi-square 3.951 3 0.267

likelihood ratio 4.772 3 0.189

Linear by Linear Association 2.308 1 0.129

N of valid cases 15
Eight cells (100.0%) have expected a count less than 5. The minimum expected count is 0.47.

Understanding that the “bilateral significance” in Pearson’s chi-square test is 0.267,
it is evident that there is no correlation between the variables “type of appointment or
contract” and “levels of job satisfaction”. In addition to this, Cramer’s V coefficient is
presented with the purpose of identifying the degree of intensity between the mentioned
variables (Table 16).

Table 16. Cross table between “type of appointment or contract” and “nature of the institution”.

Symmetric Measurements

Worth Approximate Significance

Rated by Rated
phi 0.513 0.267

V for Cramer 0.513 0.267

N of valid cases 15

3.4. Statistical Decision

Conclusion: Against the application of Pearson’s chi-square test, it is evident that there
is no significant correlation between the variables, showing that p-value = 0.267 > α = 0.05.
In addition, a “low” level of intensity is evidenced between these variables because the
value of Cramer’s V coefficient = 0.267, which is far from 1.

Criterion to decide: p-value > α, the correlational hypothesis is rejected and the
null hypothesis is accepted: H0: There is no significant relationship between the type
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of appointment or contract and the level of job satisfaction of graduates with a Master’s
degree in Education.

4. Discussion

This study was able to determine that there is a considerable level of job satisfaction
among teachers who graduated with a Master’s degree in Education. The review of
both variables (job satisfaction and postgraduate graduation) addresses the motivations
of teachers to enter postgraduate study: in addition to obtaining a qualification in their
pedagogical practice, graduates are motivated to improve their working conditions and the
level of job satisfaction [32,35–37].

Of the subjects evaluated, 47% scored at a moderate level and 53% scored at a high
level; no graduate teachers participating in the study with low levels of job satisfaction
are reported. This confirms that, with greater possibilities of qualification and teacher
preparation, job satisfaction is maintained or generated [6,38–40].

This study found different results from those obtained by Méndez [41], where it
is evident that there is no significant relationship between the type of appointment or
contract and the levels of job satisfaction of a Master’s degree in education graduates. The
above implies that, regardless of the type of contract, job satisfaction is generated after
postgraduate study.

With regard to the degree of which the postgraduate teacher teaches, it is identified
that there is a correlation between this and the level of job satisfaction. These results are
similar to those obtained in other studies, which have detected that teachers who teach
courses in early childhood education have higher levels of job satisfaction [41,42].

Studies have corroborated the relationship between job satisfaction, gender and the
type of hiring, finding that teachers with a female gender and with a full-time contract show
high levels of job satisfaction [14,43]. In contrast, the results of this study establish that there
is no relationship between gender or the type of contract in teachers who graduated with a
postgraduate degree in Education, showing that whether female or male, or in full-time or
provisional contracts, the subjects score at moderate and high levels of job satisfaction.

When investigating the relationship between job satisfaction and the next level of
qualification (Doctorate), it is identified in this study that there is no correlation between
them. These results are similar to those obtained in other studies, where they confirm that
job satisfaction interacts in the same way with teachers who have started their doctoral
training as those who have completed their Master’s degree [44]. However, this disagrees
with the findings of other studies, which have confirmed that teachers with doctoral training
register higher levels of satisfaction than teachers with only Bachelor’s degrees [45].

Regarding job satisfaction and the nature of the institution where teachers work,
studies have found that there is no significant difference in job satisfaction between public
and private school teachers [46–48]. These results are similar to those obtained in this study,
which implies that the level of job satisfaction is unrelated to the private or public context
of the work entity.

5. Conclusions

This study was able to determine that there is a considerable level of job satisfaction
in teachers who graduated with a Master’s degree in Education, presenting a minimal
possibility of a low level of job satisfaction after graduating with postgraduate education.
We confirm that, as in other investigations, with greater possibilities of qualification and
teacher preparation, job satisfaction is maintained or generated.

Graduates with a Master’s degree in Education who present higher levels of job
satisfaction are characterized by belonging to the female gender, not having begun doctoral
training, working in a public educational institution with an indefinite term contract and
teaching primary school grades.

Graduates with a Master’s degree in Education who present moderately low levels
of job satisfaction are characterized by belonging to the male gender, not having begun
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doctoral training, working in a public educational institution with indefinite term contract
and teaching secondary school grades.

Based on the analysis carried out, it was possible to show that there is no correspon-
dence between the variables of gender, doctoral training, nature of the institution, type
of appointment or contract and the level of job satisfaction of the graduates with a Mas-
ter’s degree in Education. However, there is evidence of correspondence between the
variable teaching degrees and the level of satisfaction of graduates with a Master’s degree
in Education.

The results of the study showed that moderate and high levels of job satisfaction
associated with graduating from postgraduate training can be maintained, without these
implying associations with gender, type of contract, the start of doctoral training, type of
contract or nature of the job institution.

The results found contribute to studies that seek to deepen the analysis of factors that
interact with the job satisfaction of teachers, specifically those who invest resources into
postgraduate training as a strategy to improve their working conditions and quality of life.

6. Limitations

The study developed the provided information on a specific sample of participants
in a postgraduate training program, allowing us to recognize the achievements obtained
in the training process of employed teachers after graduating with a Master’s degree
in Education. However, we acknowledge two methodological limitations: (1) the small
sample of only 15 participants was determined by the participants’ relevance to the study
and by the requirement to assess the impact of the training program; (2) the linkage of other
mediatable and scientifically associated variables with job satisfaction, such as job stress,
leadership, work context or other relevant psychological constructs. It is expected that these
limitations can encourage the development of other studies analyze of the contribution
of continuous teacher training and continuous training as a protective factor against risk
factors, such as desertion and burnout syndrome among others, that affect the mental and
physical health of employees in the education sector.
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