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Abstract: The gender gap in the field of STEM (Science, Technology, Engineering and Mathematics) is
nothing new. Recent research warns of this through programs and initiatives that use Information
and Communication Technology (ICT) as a resource to reduce this gap. However, new questions
and some areas of concern are arising out of the mass use of digital repositories. The possibility of
consuming and producing video (prosumers) in these digital ecosystems brings to light the prejudices
and stereotypes in these fields through their content. Considering the YouTube repository, this
research analyses the edutubers on 81 STEM channels from a gender perspective in 190 immersions.
Through a critical approach, oriented towards change for social transformation, an exploratory and
descriptive paper has been written. It employs a mixed quantitative–qualitative method. The results
are described in the form of four descriptive grids about edutuber environments where an evident
gender gap in the STEM edutubers can be observed, and guidelines are subsequently outlined to
attempt to eliminate it. It is concluded that the educational resources offered by YouTube are popular
and have a significant impact on the young population, but these resources inherit past behaviours
that also entail a new risk associated with the use of ICT.

Keywords: social responsibility; digital technology; equal opportunity; educational video; science for
citizens; science learning

1. Introduction

Although some progress has been made in the last forty years in gender equality
in the sciences [1], the gender gap in Science, Technology, Engineering and Mathematics
(STEM) education is nothing new [2], and neither is the interest in stereotypes in STEM
education [1–6]. Research today in England [1,2,4], Hong Kong [5], Wales [3], USA [6],
Finland, Norway and Russia [7] or Spain [8] focuses on the gender gap in STEM fields.
These studies [1,4] highlight the fact that girls see STEM subjects as something for intelligent,
brilliant, brainy, smart, non-nurturing and geeky people. Their vocational orientation does
not fit in since they see STEM subjects as not very glamorous or feminine [1,4]. STEM
subjects are incompatible with gender identity, and STEM-related professions are associated
with loneliness [6]. Furthermore, social class, ethnicity and gender associate participation
in STEM careers with further education [2]; therefore, including them in the educational
syllabus from an earlier age is recommended [2,6,8].

Opportunities to relate them to young, feminine models are needed, where communi-
ties take part and communication and gender equality in STEM can be improved [3]. In the
USA, gender inequalities arise at the ages of 6–7 years when identifying with STEM, and
therefore, in addition to the central role of self-representation affected by such stereotypes,
there is under-representation [6]. In Luo et al. [5], STEM stereotypes are seen to affect
career interests through self-sufficiency and the expectations of results with dissimilarities
between the “I” and the STEM career caused by these stereotypes.
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There are currently programs and initiatives that take Information and Communication
Technology (ICT) as a resource to narrow the gender gap. In Europe, 16 countries engaged
in the SUPERCOMET2 project [9], and the BeTech! project is also following the same
path [7], as is the GEM project [8]. Nevertheless, participation in the sciences in underrated
sectors [2] must increase; government institutions warn about this [3], and there are calls for
such action from international organizations [10–12]. Women approach STEM subjects very
differently in regard to the use of ICT [7]. Today, gender biases and stereotypes are amplified
and ongoing in girls, and there is algorithmic discrimination in job advertisements and
recruitment and double marginalization in facial recognition technologies in regard to
gender and colour of skin [12].

In Spain, female creators of audiovisual content do not even account for 15% of this
ecosystem [13]. The prototype for disseminating science on YouTube is a young man with
further education [14], and the gender gap between women and men in digital audiovisual
creation is more than evident on YouTube in the Spanish speaking context [13,15–21].
The solution is to offer and provide other educational sources, outside of schools, that
show just how exciting STEM subjects can be and to meet the people who are involved
in them [5,7]. The creative possibilities regarding the production of educational content
offered by YouTube guarantee attractive spaces, influential scenarios and popularity among
preadolescents and adolescents [13,21–24].

Even so, the use of digital ecosystems, such as YouTube, has its pros and cons. The
possibility of consuming and producing video (prosumers) is transferring gender biases,
prejudices and stereotypes to this ecosystem through the social content of digital dissemi-
nation and education [13,23,25]. Furthermore, there is a void when analysing the channels
through educational contexts in regard to gender. Analysis processes that go beyond the
number of subscribers and views, such as ones that are centered on popularity and statisti-
cal rankings, are required. Along these lines, research on the presence of women in STEM
subjects is required. In the Hispanic YouTube scenario, the gender gap between female and
male creators of digital audiovisual content is obvious, whereas the European Parliament,
in its resolution 2017/2210 (INI) on 17 April [11] (p. 14), urged its member states to design
and implement programs to improve the capacities of women in STEM subjects.

It should be recognised that in an educational context, the evolution of the sex–gender
device goes beyond the normative male–female binomial. For example, Jenzen [26] am-
plifies the term trans to include transgender and genderfluid, genderqueer, intergender
and other variants. In this sense, Regueira et al. [27] pointed out that social networks
can disseminate gender roles, perpetuate and reproduce power–knowledge relations and
maintain gender stereotypes. This can lead to marked differences in identity expression,
which can put gender equity at risk. Jenzen [26], amplifying the term trans, shows how
transgender youth resist the prescribed user protocols of mainstream social networking
sites and employs pragmatic strategies for navigating a binary gendered online world.

During adolescence, the consumption and production of digital content, as well as
the underlying interactions, can influence the construction of identity [28]. It is important
to note that this process can also perpetuate stereotypes and reinforce gender roles [29].
Regarding academic activities, it is worth noting, for instance, that out of a population of
1020 secondary school students in Galicia (Spain), cisgender youth are more interested in
video content than gender-normative youth, and more cisgender female adolescents use
this content than cisgender male adolescents [29].

The appropriateness of this work is evidenced mainly by the contributions of the
OECD, the UN and UNESCO. In addition, it is worth recalling that Sustainable Devel-
opment Goal 4 (SDG 4), together with SDG 5, addresses inclusive education and quality
education regarding gender equality in the UN’s 2030 Agenda. As stated in the last re-
port, there is not enough progress being made today towards achieving the Sustainable
Development Goals [30].

According to the Organization for Economic Co-operation and Development [31],
women are under-represented in the Science, Technology, Engineering and Mathematics
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(STEM) fields, with the gender gap widening over the last decade. Looking for solutions,
the UN recommends integrating technology with teacher training [32], which involves
focusing on what teenagers look for on YouTube, what they find, how they find it and
what happens (content, aesthetics, gender representation, subject matters, interactivity and
dynamics). This research focuses on all of these aspects that appeal to formative content
and, by extension, educational content, which has a significant impact on young people.
Sáinz [33], who was invited by the United Nations, highlights that didactic materials must
be designed to help teachers make women’s contributions to STEM more visible, and
female teachers of STEM subjects should be made more visible as well. The UNESCO
report [34] concludes that gender bias in technology needs urgent attention.

2. Materials and Methods

On the basis of the YouTube repository, this research paper analyses edutubers from a
gender perspective in STEM education. An empirical, exploratory, and descriptive study
is offered [35] (p. 412) and is aimed at change for social transformation. A triangulation
of methods is employed [36–40]. Virtual ethnography is afforded [41–44], and a litera-
ture review [35] and an analysis of content with qualitative grills and word clouds is
conducted [45–56]. One researcher (digital ethnologist) was used to collect information,
which ensured that the methods that were to be triangulated were always used in the same
way in all observations.

The procedure is shown in Figure 1. We proceeded on the basis of a non-probabilistic
sample and convenience until data saturation. An iterative process of virtual ethnography
was applied (Figure 1). The three instances of digital ethnography interspersed with a
literature review and content analysis motivated the selection of the channels.
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Finally, the analysis took into account 117 channels that were sorted ethnographically.
From that sample, 81 were not repeated and 36 were due to the fact that links to those
channels from others were of interest. A total of 190 immersions were made, of which
151 were in specific videos, and 39 were related to the general content of the channels.

2.1. Objectives

With the objective of exploring the creations of female edutubers, their audiovisual
creations were reviewed to observe the situation in the YouTube digital ecosystem. To
achieve this, the general objectives were defined as (a) describing the spaces of edutubers
and (b) describing the content of female edutubers in particular and in further detail.

2.2. Instruments

As this is a highly qualitative research study, digital field notes, memos and reports
were used to create four qualitative matrices. In this study, they are presented in the form
of tables arranged in rows and columns. These grids are functional and versatile for sorting
information. In addition, they make the process more robust and make data collection and
analysis more consistent while providing flexibility and increased dynamism to the research.
Qualitative matrices are research-action tools that are useful in establishing types that
allow for the description of social phenomena [46] (pp. 107–113) and are necessary in the
planning of projects that analyse participation, engagement and social action alternatives
in a qualitative way [57] (pp. 108–124) and [35].

2.3. Procedure

The first virtual ethnography analysis that was carried out involved immersions in
channels. An immersion in a channel is defined as the video through which exercises are
carried out to acquire basic knowledge of Physics and Mathematics in the first year of a
Physics degree at a university. The grid under consideration was built showing binary
male/female data (see Supplementary Materials). Table 1 summarises the immersions in
channels in four categories, namely the note (digital field), the number of videos (total
number of videos viewed), the name (title given to the saved document as a note) and the
date (last time a URL was saved).

Table 1. Learning content. Subject “Physics and Mathematics for year one on Physics degree”.
Categories: note, videos, name and date.

Note Videos ** Name Date *

1 71 Introduction to the Mechanical Universe 23 November 2021
2 8 Algebraic Expressions/Coursera 16 September 2021
3 6 Learning numeracy 16 September 2021
4 44 Science Factor 29 May 2021
5 1 Learning trigonometry 12 April 2021
6 11 MRUA MRUV. Linear motion 7 April 2021
7 3 Dimensional analysis 5 April 2021
8 4 Physics Course: Motion 5 April 2021
9 1 Complete class of probability from scratch 9 March 2021

10 2 Route of particles in LHC 12 February 2021
* Last day the note was checked. ** Only the URLs linked to YouTube videos were counted.

Secondly, the virtual ethnography process entailed in-depth immersions, which be-
come such via a standardization of the procedure with three dimensions. Ethnography
followed the observation dimension when the channel was wandering, the annotation
dimension after wandering the channel was lived and the linking dimension when other
channels were visited via that channel followed. Fourteen steps were employed (obser-
vation dimension, seven steps; annotation dimension, five steps; linking dimension, two
steps). Note that the visited channel may or may not be wandering and lived, but it
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is always a channel linked from a previous one. The procedure in the second virtual
ethnography followed the routine, as can be seen in Table 2.

Table 2. Virtual ethnography. In-depth immersion by type of immersion, routine and steps.

Channel Routine Steps

Wandering OBSERVATION

1. Google: name of channel and mouse click
2. Youtuber presentation video
3. Entry interfaces to each video (photogram of
each uploaded video)
4. Wandering around channel content, viewing
three or four videos chosen according to most
attractive title based on the subjective opinion of
the researcher, taking three to four minutes each.
5. Sections that the channel contains
6. Video titles and duration
7. Viewing and content of links to other
YouTube channels

To live NOTATION

8. Grid with descriptors (URL, title,
subjects, gender)
9. Viewing for 30 to 60 min
10. Number of views and subscribers, Social
Blade consulted
11. Details provided, relevant notations from an
educational point of view
12. Profiling of descriptions with new viewings

To visit LINKING
13. Click with mouse from a “To Live” channel
14. Steps 2 to 4 (wandering
channel/OBSERVATION dimension)

The ethnography process was carried out on 39 new channels with a total of 39 different
immersions in STEM edutubers. To do so, the initial matrix introduced by [14] was taken,
and the channels were analysed with seven categories (matrices including numbered table,
title, type, number, content, source and gender). Finally, four matrices were built, and a
package with five guidelines was obtained in order to attempt to eliminate the gender gap
in regard to women STEM edutubers. In addition to the above data, further material can be
found at the link shown at the end of the text.

3. Results
3.1. Grid 1 Analysis: Channels 1 to 41

Table 3 shows the immersions in STEM channels, the description of a video with
the URL leading to the immersion, the time in minutes and the gender. The content of
edutuber women is discussed as follows. To identify the gender, the male, female and
mixed (channels with a man and a woman) genders were considered according to how
representative each gender is on the channel. For example, on the Matemóvil channel
“https://bit.ly/3u8tWxU (accessed on 25 July 2023)”, the most representative figure is a
man, and in the Susiprofe channel “https://bit.ly/3CTYDLh (accessed on 25 July 2023)” the
most representative figure is a woman.

Table 3. Time of observation on STEM channels by gender (abstract).

Time * STEM Channels
Gender **

M W M&W W&M

958:06 41 30 5 4 2
* Time of observation expressed in minutes. ** M, man; W, woman; M&W, man and woman; W&M, woman
and man.

https://bit.ly/3u8tWxU
https://bit.ly/3CTYDLh
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Out of 41 channels (Figure 2), the exclusive creation by/presence of men is observed
in 30 of them, i.e., 73.17%. Exclusive creation by/presence of women can be observed in
five, i.e., 12.19% of channels. There are six channels (12.6%) with mixed creation/presence,
i.e., with a man and a woman. Creation/presence is to be understood as the visible or
audible image that is most visually relevant. This representation could be the person, the
voice-over usually in a documentary, or the main person on the channel. The exceptions to
these criteria were found on three channels because of the following reasons. One is that
the producer and instructor in a virtual classroom environment is an important professor,
so they embody the most significant image. When this happens, male representation is
considered to exist (man as a gender in Tables 3 and 4). On this YouTube channel, the
series of documentaries also uses a male voice-over to give mathematical explanations and
physical reasoning and also to discuss the history of Physics. The purpose of the female
voice-over at the start and end of each documentary, whose appearance lasts between three
and twenty-five seconds, is only to introduce and round off the programme. There is only
equal female and male representation in the classroom space (booth public), and they are
only included in the opening and closing images with landscape views and close-ups of
female and male students. Interest is focused on the documentaries in the series when one
of the episodes is not available on the channel, so Wikipedia or other channels that appear
on YouTube are used in order to find the link to the content. In these cases, the immersions
in those channels were not recorded.
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Table 4. Observation of 33 STEM channels from YouTube Spain (abstract).

Abs. Freq Rel. Freq
Man Woman Mixed Man Woman Mixed

Exact Sciences 3 0 0 100% 0 0
Natural Sciences 18 11 1 60% 36% 4%

Total 21 11 1

The second exception concerns a channel created and produced by a man, although a
female professor appears in some of the videos. This is considered as a mixed intervention
since much of the immersive time was spent viewing her videos.

The third exception is a channel created by a man, but the immersion takes place in a
punctual documentary where the reporters and voices are women. Mixed representation is
also considered on this channel since the living experience took place exclusively in regard
to this video.
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3.2. Grid 2 Observation with YouTube Spain in 32 STEM Edutubers by Channel and Gender

This grid was produced on the basis of 33 channels (Table 5 and Figure 3). Of the
33 channels, 3 are linked to Mathematics and 31 to Natural Sciences. Of these channels,
three are repeated, one on Mathematics and two on Natural Sciences, which are identified
in Table 4.

Table 5. Related to Grid 2 (32 STEM channels). Links by STEM teachers on YouTube Spain to other
channels, by gender (abstract).

Total STEM
Channels Linked

Links from
Edutuber’s Gender Channels Linked Link to a M * Link to a W * Link to Both *

36
By M = 5 31 23 7 1
By W = 1 5 5 0 0

Total 6 36 28 7 1

* M, man; W, woman. Both means a channel run by man and woman or woman and man.
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right, links posted by edutuber men. On the left, links posted by edutuber women.

It has been observed that creating a channel that directly contains signature informa-
tion is not common. Three indicators were used to determine the gender: the channel
presentation, the observation of the video images and viewing short and randomly chosen
excerpts on the channel. Table 4 shows this procedure applied to Grid 2.

The channels show STEM content (Figure 4). When observing the gender gap, it can
be seen that of the 24 channels, there is a mixed channel with a varied representation of
gender in which there are 10 female social edutubers and 21 male social edutubers. There
are no channels with female representation that discuss the Exact Sciences.
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In regard to the Natural Sciences, the content published by female edutubers includes
love and attraction on two channels. The former is about human beings, phenomena,
awareness, tests and experiments. The latter shows reports, subjects of a critical nature and
sexuality. Three more channels provide reviews on books or literature. The female edutuber
publishes content on neurotransmitters, articles and advice on how to write a thesis. The
audiovisual content covers nutrition, art, critics and interviews and deals with creativity
associated with the brain and music, painting or dance, as well as literature. There are two
more female channels that show experiments. The former deals with cosmetics, cooking
and curiosities, whereas the latter discusses nature with a touch of humour. Moreover,
another female channel provides audiovisual content on curiosities related to the human
body, the organism, Microbiology, Metabolism, Genetics, the study of Biomedicine and
featured channels. Finally, it is possible to find material on the Planetary Sciences presented
by a predoctoral researcher (one channel) or discussions about robots, Nanoscience, atoms
and materials (one channel).

Nevertheless, the Exact Sciences channels covering pure and applied mathematics
exclusively feature male presenters. One channel provides in-depth analyses on the more
interesting aspects of Artificial Intelligence, Machine Learning, algorithms and opinion arti-
cles about these subjects. One of them deals with mathematics today, combining statistics
with humour, and his favourite channels on Biology. On other channels, Mathematics is
related to the essence of numbers. Gauss is studied, and Pythagoras’s theory, Euler and the
creators’ favourite videos on Physics and Biology are shared.

In regard to the Natural Sciences channels, audiovisual content on YouTube with male
representation that was related to channels about Biology (two channels), Nutrition (two
channels), Medicine (three channels), Chemistry (one channel), Physics (seven channels)
was compiled. Moreover, there were other channels that covered Geology and geological
Minecraft, and others discussed renewable energy, electricity and related concepts and
current affairs.

Humour was observed on two channels about Biology, one about Medicine and
another about Nutrition. One channel discusses Biology in a rather unusual way. It is
possible to watch Biology topics with heroes and villains, such as Disney Biology with
parasites, which provides a very animated space related to popular cartoon characters and
encourages viewers to go to university. Medicine is discussed with guests, and a selection
of their favourite music is also a topic of dicussion in this scenario. An educational channel
run by José Kenji covers the subject of Nutrition with a touch of humour, a section on
influential people in the fitness sector, anecdotes with nutritionists, debates and the stories
of male and female guests.

Regarding Chemistry and Physics, three channels are attractive spaces that teach about
science. Regarding subjects such as CERN (European Organisation for Nuclear Research),
there are two channels, one of which is closed right now. The open one discusses Quantum
Physics, the cosmos and experiments in Physics and also features other channels. There
is very little female representation on this channel. Regarding Physics, another channel
brings a new way of understanding education, covering Speculative Physics, Cosmology,
Astronomy, Quantum Physics and Relativity. Other topics on three new channels focus
on Physics and Chemistry, the periodic table and meteorites, the stars and the cosmos are
discussed, biographies, scientific curios and the Theory of Everything are addressed, and
there are links to his other channels. At the end, it is possible find tutorials, mega-tutorials
and news about the cosmos and Physics in a new Physics YouTube space.

There are channels that deal with eating better and answer queries about Nutrition
while posting TEDx talks and conferences. In the field of Medicine, there are channels that
focuse on drugs and the body–mind relationship. On the subject of life and intimacy, Paul
Mateo’s channel on Medicine provides avant-garde content and content on the History of
Medicine from his personal development and experiences as a doctor.

A mixed presentation with several people can be seen, which breaks the mould of
normal edutubers (short videos, opening and closing with a sentence, camera position).
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Among the differences with the others is the inclusion of a radio programme, consisting
mostly of long videos (more than an hour) and recordings in exhibition spaces. Examples
include video conferences with several people, round-table discussions and presentations
at events. The channel broadcasts content on nutrition and the food industry.

On the third grid, special emphasis was placed on QuantumFracture (male) because
it links to more science by redirecting consumers to TheQuantumFracture with a voice-
over by a woman. This linked channel (in English) provides twelve other links, also
in English. From observations, nine were male-represented channels, one had female
representation and two had both male and female representation. However, this channel is
just an exception.

Another YouTube Spain channel links to eight channels, one of which is run by a
woman, six are run by men and one is run by a male and a female (mixed). Another links to
twelve channels, three of which are run by women and nine of which are run by men. One
more links to seven channels, of which only one has female representation, and another
links to five channels, all of which are run by men. Finally, the last one links to three other
channels, of which two are represented by men and one by a woman.

3.3. Links to Other by STEM Subject, Channel and Links, Description and Gender

In the content featured in the links posted by STEM edutubers (Table 6), the man
provides new ways of understanding Physics, the title of his channel works in his favour
in regard to time, he explains Mathematics and Physics but is also a singer, he resorts to
Minecraft-type games and uses voice-over in cartoons.

Table 6. Related to Grid 3. Links to other edutuber by STEM subject, channel and links, description
and gender (abstract).

M W Both

Abs. Freq 11 4 2
Rel. Freq 64.7% 23.5% 11.8%

We have to highlight that in Grid 4 (Table 6 and Figure 5), the inter-cultural gap
observed in the channels was the data of interest, and was only overcome by QuantumFrac-
ture (man), as we wrote before. This channel links to others, such as TheQuantumFracture
(woman), which leads to a linguistic inclusion in English, and in turn, links to channels in
Arabic and French. On the other hand, the woman STEM edutuber carries out science ex-
periments while at the same time discussing love, and she discusses Planetary Science and
talks about Einstein, the Earth and the universe. The mixed channels show long videos and
short videos on subjects about the Earth, Ecology and Geology, which are very educational.
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4. Discussion

In order to explain what the results offer in comparison with previous studies, this
discussion section returns to the two aims of the paper. It can therefore be argued that
the educational resources available on YouTube are popular and have a significant impact
on young people. Edutuber teachers cater to students who want their needs for personal
support [19,58,59] and information met and make collaborative space outside of the class-
room a more enjoyable space [19]. Nevertheless, coinciding with [13,23], STEM edutubers’
content inherits past behaviour, posing a new risk associated with ICT that needs to be
discussed. The process of conducting digital ethnographies for STEM edutubers in three
steps has resulted in the development of guidelines. The following paragraphs provide
further information for discussion.

4.1. General Objective (a): Describing the Spaces of Edutubers

The digital contexts of edutubers are exposed to statistics and tracking. The figure
of the edutuber is subject to public data and comments, which is information that can be
accessed via the Internet, sometimes without any real effort. Work performed by edutubers
always takes place in open-source media contexts. The digital ecosystem is a source of
social and cultural wealth and is an example of public spirit through responsibility and
social justice. Consequently, it can also be a tool for the communication of misogynist fear
and degradation [12,13], a risk associated with ICT that needs to be worked on through
a conviction of change. In light of the empowerment of the new media [60], the support
of women is required. A literature review is required not only in regard to a conceptual
analysis and the virtues of edutubers in regard to their characteristics but also in regard to
their needs.

Both an interest in STEM and academic results are in harmony with one another, and
therefore change through intervention is possible [6]. To eliminate the gender gap in STEM
education, informal learning opportunities outside school that inform students about the
fascinating world of STEM professions and acknowledge the people who have chosen
these careers must be increased [7]. The identity construction of girls between 10 and
14 years of age does not fit in with STEM models, and tension and disconnection is created
between those that are assumed to be competent and female students with respect to the
sciences [1,4].

The first guideline is to deal with useful content for the formal teaching of STEM
subjects. This guideline features four recommendations. The first recommendation is to be
careful with the spelling of the titles of each video. Secondly, attention must be given to the
“Information” tab to identify the content creator. Thirdly, when dealing with educational
content, showing channels with attractive and common words and titles is recommended,
and the names of the videos, such as “Explaining the Higgs boson to babies” taken from the
Spanish Institute of Theoretical Physics (IFT) should also be displayed. Finally, in the case
of curricular content, short titles are recommended with alphabetical graphemes that give
meaning to the words and avoid mathematics symbols, unusual symbols, abbreviations,
numbers or graphic points.

Finally, male and female STEM content creators should link their channels to the
channels of other women. Finding links on STEM channels with male and female represen-
tation to other YouTube channels is not very common. Nevertheless, when the edutuber
decided to link his/her channel to other channels, regardless of whether the channel was
represented by a man or a women STEM edutuber, there were always more links to the
channels of men than to those of women.

4.2. General Objective (b): Describing the Content of Female Edutubers in Particular, in
Further Detail

Although social, ethnic and gender structural factors influence the career aspirations of
the youngest, they are also influenced by family, attitudes towards science and identity [2].
In fact, there are cultural gender stereotypes in STEM that are being passed down by parents,
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teachers, friends and the media [6]. In preadolescence and adolescence, critical media
education is required to bring an end to sexist content [13]. Some researchers talk about
imminent transmedia literacy, which entails a new culture, and Internet literacy, which is
based on doing, consuming and creating (prosumers) through collaboration [60]. Critical
media literacy vitally improves students’ skills [61], thus driving their own audiovisual
creations in equality.

The second guideline consists of offering content while changing the roles of stereo-
types. There is audiovisual content linked to aesthetics and personal life, themes that are
not generally covered by men. Attention is also brought to audiovisual content about music.
Male representation is grouped in content on entertainment in general, and video games
and sports in particular. The empathy of socio-cultural animators and the role of opinion
generators among male edutubers is highlighted, but not among female edutubers.

STEM content represented by women deals with Biology, Physics, Robotics, love and
attraction. A psychosocial meaning and a spiritual sense are observed in some of the
content. Communication language focuses on dissemination, using reports and encour-
aging curiosity and experimentation. There is interest in reading, for example, through
book reviews, and an interest in the orientation towards other people to access knowledge,
experiments, interviews, critical opinions and humour also exists. Content created by men,
on the one hand, does not cover love and attraction, and spirituality or criticism are not
perceived in a relevant way. Nevertheless, audiovisual content about life and intimacy in
conjunction with their professions is observed in men.

The third guideline, following from the preceding paragraph, consists of encouraging
female edutubers to offer more daring and, at the same time, more diverse formats. Of
the channels sorted ethnographically, attention is brought to the diversity of formats on
YouTube that go beyond conventional video (audio or moving images, fun, sincerity,
opening and closing). There is work with voice-over, podcasts and audiobooks, and
YouTube shorts are introduced. More common are popular videos, the use of interviews and
lists in the themes. Moreover, there is interest in flipped classrooms among male edutubers.
In particular, dialogic processes are observed and mediated by narrative technologies
(video conferences or round tables) or initiatives, such as the philosophical café and chats.

The fourth guideline consists of launching STEM channels with a female presence
about the Exact Sciences, Chemistry, Geology, Medicine, Energy and the Environment in
Spanish. This launch must be quantitative and qualitative. This analysis did not find any
female STEM representation on channels for young people in the final years of secondary
education or the first years of Mathematics in university. Male and female edutubers
have similar interests in Natural Science subjects, such as Biology, Physics, Nutrition, and
Robotics. Humour and concern about teaching other people and transferring knowledge is
observed in female and male content creators alike. Nevertheless, female representation is
not observed in content on Chemistry, Geology, Medicine, Energy or the Environment.

5. Conclusions

In conclusion, the UNESCO report [34] highlights an urgent need to address gender
bias in technology. This research aims to contribute to this effort. Sáinz [33] pointed out
that the type of person who is expected to succeed in a STEM career is a middle-class
white male, and immigrant families, girls, women, and people with disabilities were
excluded. High status, a high intellectual capacity, dressing casually, wearing a tie or
glasses as well as preferences in music, readings, or sports are just part of these stereotypes
as well. In this line, schools should promote different interventions that involve the whole
educational community in order to avoid and reduce any sign of academic sexism. In
addition, the exposure to female role models is highly recommended when attempting to
debunk stereotypical portrayals in digital environments, which can have a strong impact.
It is also crucial to include boys and attempt to change their mindset.

Jenzen [26] recognises that trans and queer youth subcultures are thriving on YouTube.
Furthermore, because education must necessarily be of high quality and inclusive (SDG 4),
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non-hegemonic gender identities are included in SDG 5, which combines gender equal-
ity with SDG 4. Looking at social networks, gender and video clips of adolescents,
Vila-Couñago et al. [28] recognize the prevalence of research that approaches this issue
from a binary perspective in a few studies that deviate from this approach. In fact, one of
the limitations of this paper is that binary gender was used, and the collective LGTBIQ+
population, which is worth considering in research and in audiovisual creation, was not
studied. Furthermore, the participation of preadolescents and adolescents in STEM chan-
nels has not been considered [62], nor have the functions of edutuber guides as influencers.
An in-depth study of the channels linked by STEM edutubers also has not been carried
out, which other researchers miss [15,43,63]. As suggested by [14], further investigation is
needed to assess the gender gap in scientific content on Spanish YouTube channels.

Finally, didactic materials must be designed to help teachers on YouTube make
women’s contributions to STEM more visible. It is necessary to encourage and promote
the creation of channels run by women who can serve as STEM role models. In this sense,
female teachers of STEM subjects should be made more visible as well, especially for
STEM students who are not in direct contact with female role models [33]. In line with the
recommendations of the United Nations [32], sustainable long-term programs and initia-
tives should be promoted to increase girls’ interest and participation in STEM. To ensure
universal digital literacy in education, we must consider promoting new pedagogies.

Supplementary Materials: The following supporting information can be downloaded at: https://
zenodo.org/records/10397596.

Author Contributions: Conceptualization, L.A.-P. and A.B.-G.; methodology, L.A.-P.; software,
L.A.-P.; validation, L.A.-P.; formal analysis, L.A.-P. and A.B.-G.; investigation, L.A.-P.; resources,
A.B.-G.; data curation, A.B.-G.; writing—original draft preparation, L.A.-P.; writing—review and
editing, L.A.-P. and A.B.-G.; visualization, A.B.-G.; supervision, L.A.-P. All authors have read and
agreed to the published version of the manuscript.

Funding: Program for the Recualification of the Spanish University System during the three-year
period 2021–2023. “Margarita Salas” modality. Funded by the European Union. NextGenerationEU
funds. Grant number: 138/MSJD/22.

Institutional Review Board Statement: The study was conducted in accordance with the Declara-
tion of Helsinki, and the protocol was approved by the Ethics Committee of University of Murcia
(3226/2021).

Informed Consent Statement: Not applicable.

Data Availability Statement: The data presented in this study are available on request from the
corresponding author. The data are not publicly available due to ethical restrictions.

Conflicts of Interest: The authors declare no conflicts of interest.

References
1. Archer, L.; DeWitt, J.; Osborne, J.; Dillon, J.; Willis, B.; Wong, B. ‘Not girly, not sexy, not glamorous’: Primary school girls’ and

parents’ constructions of science aspirations. Pedagog. Cult. Soc. 2013, 21, 171–194. [CrossRef]
2. DeWitt, J.; Archer, L. Who Aspires to a Science Career? A comparison of survey responses from primary and secondary school

students. Int. J. Sci. Educ. 2015, 37, 2170–2192. [CrossRef]
3. Arad Research. Baseline Evidence and Research Project for Gender Equality in STEM; Cardiff University: Welsh, UK, 2020. Available

online: https://bit.ly/3CEklTw (accessed on 10 March 2022).
4. Archer, L. ASPIRES: Young People’s Science and Career Aspirations, Age 10–14; King’s College: London, UK, 2013; Available online:

https://bit.ly/3pZL6wE (accessed on 10 March 2022).
5. Luo, T.; So, W.W.M.; Wan, Z.H.; Li, W.C. STEM stereotypes predict students’ STEM career interest via self-efficacy and outcome

expectations. Int. J. STEM Educ. 2021, 8, 36. [CrossRef]
6. Master, A.H.; Meltzoff, A.N. Cultural stereotypes and sense of belonging contribute to gender gaps in STEM. Int. J. Gend. Sci.

Technol. 2020, 12, 152–198.
7. Tomperi, P.; Kvivesen, M.; Manshadi, S.; Uteng, S.; Shestova, Y.; Lyash, O.; Lazareva, I.; Lyash, A. Investigation of STEM Subject

and Career Aspirations of Lower Secondary School Students in the North Calotte Region of Finland, Norway, and Russia. Educ.
Sci. 2022, 12, 192. [CrossRef]

https://zenodo.org/records/10397596
https://zenodo.org/records/10397596
https://doi.org/10.1080/14681366.2012.748676
https://doi.org/10.1080/09500693.2015.1071899
https://bit.ly/3CEklTw
https://bit.ly/3pZL6wE
https://doi.org/10.1186/s40594-021-00295-y
https://doi.org/10.3390/educsci12030192


Educ. Sci. 2024, 14, 40 13 of 14

8. Prendes-Espinosa, M.P.; García-Tudela, P.; Solano-Fernández, I.M. Gender equality and ICT in the context of formal education: A
systematic review. Comunicar 2020, 63, 9–20. [CrossRef]

9. Prendes, M.P.; Amorós, L. Gender Equality and Evaluation Issues-Bachground-. [ACTION POINT 14.08]. Leonardo Da Vinci.
European Training for the UK, 2007-05-16/19. Available online: https://bit.ly/35VFGvK (accessed on 10 March 2022).

10. European Institut for Gender Equality (Ed.) Gender Equality Index 2020. Key Findings for the EU; Publications Office of the European
Union: Vilnius, Lithuania, 2020. Available online: https://op.europa.eu/en/publication-detail/-/publication/ade44a8d-8541-1
1eb-af5d-01aa75ed71a1/language-en (accessed on 10 March 2022).

11. Resolución 2017/2210(INI) del Parlamento Europeo de 17 de Abril de 2018, Sobre Igualdad de Género en los Medios de
Comunicación en la Unión. Diario Oficial de la Unión Europea, 18 de Noviembre de 2019, C 390/19–C 390/27. Available online:
https://bit.ly/3BhD9Y2 (accessed on 25 January 2022).

12. Office of the United Nations High Commissioner (OHCHR). OHCHR “Kick-Off” Consultation oh Gender, Digital Tech and the
Role of Business. Concept Note. 2021. Available online: https://bit.ly/3KBfRzK (accessed on 12 March 2022).

13. Regueira, U.; Alonso-Ferreiro, A.; Da-Vila, S. Women on YouTube: Representation and participation through the Web Scraping
technique. Comunicar 2020, 63, 31–40. [CrossRef]

14. Zaragoza, J.C.; Roca, D. El movimiento youtuber en la divulgación científica española. Rev. Prism. Soc. 2020, 31, 212–238.
15. Aran-Ramspott, S.; Fedele, M.; Tarragó, A. Youtubers’ social functions and their influence on pre-adolescence. Comunicar 2018, 57,

71–80. [CrossRef]
16. Berzosa, M. Youtubers y Otras Especies; Ariel-Fundación Telefónica: Madrid, Spain, 2017. Available online: https://bit.ly/3JqmrbY

(accessed on 15 March 2022).
17. Carrera, P.; Blanco-Ruiz, M.; Sainz-de-Baranda, C. Consumo mediático entre adolescentes. Nuevos medios y viejos relatos en el

entorno transmedia. His. Comun. Soc. 2020, 25, 563–574. [CrossRef]
18. Hidalgo-Marí, T.; Segarra-Saavedra, J. El fenómeno youtuber y su expansión transmedia. Análisis del empoderamiento juvenil en

redes sociales. Fonseca 2017, 15, 43–56. [CrossRef]
19. López, J.L.; Maza-Córdova, J.; Tusa, F. Educar en el contexto digital: El reto de ser edutuber. Rev. Ibérica Sist. Tecnol. Inform. 2020,

25, 188–200.
20. Pattier, D. Referentes educativos durante la pandemia de la COVID-19: El éxito de los edutubers. Publicaciones 2021, 51, 533–548.

[CrossRef]
21. Pattier, D. The Gender Gap Among EduTubers and the Factors Significantly Influencing It. J. New Approaches Educ. Res. 2021, 10,

313–329. [CrossRef]
22. Pérez-Torres, V.; Pastor-Ruiz, Y.; Abarrou-Ben-Boubaker, S. Los youtubers y la construcción de la identidad adolescente. Comunicar

2018, 55, 61–70. [CrossRef]
23. Pibernat-Vila, M. Misoginia youtuber; conseguir audiencia con humor sexista. Rev. Investig. Fem. 2021, 12, 47–56. [CrossRef]
24. Saurabh, S.; Gautam, S. Modelling and statistical analysis of YouTube’s educational videos: A channel Owner’s perspective.

Comput. Educ. 2019, 128, 145–158. [CrossRef]
25. Suárez-Romero, M.; Ortega-Pérez, A.M. Género y opinión. El rol secundario de las mujeres en los espacios periodísticos. iQual

2019, 2, 133–146. [CrossRef]
26. Jenzen, O. Trans youth and social media: Moving between counterpublics and the wider web. Gend. Place Cult. 2017, 24,

1626–1641. [CrossRef]
27. Regueira, U.; González-Villa, Á.; Martínez-Piñeiro, E. Selfies and videos of teenagers: The role of gender, territory, and sociocul-

tural level. Comunicar 2023, 31, 59–71. [CrossRef]
28. Vila-Couñago, E.; González-Villa, A.; Rodríguez-Groba, A.; Fraga-Varela, F. Producción de clips de vídeo en la adolescencia:

Diferencias entre géneros. In En Digital: Experiencias y Reflexiones para el Uso de la Tecnología en Educación; Dykinson: Madrid,
Spain, 2023; pp. 205–216.

29. Rodríguez-Groba, A.; Vila-Couñago, E.; Martínez-Piñeiro, E.; Fraga-Varela, F. Adolescentes entre plataformas y redes sociales:
Una panorámica atendiendo a diferencias entre géneros. In Transformando la Educación a Través del Conocimiento; Esteve, J.M.,
Fernández-Sogorb, A., Martínez-Roig, R., Álvarez-Herrero, J.F., Eds.; Octaedro: Barcelona, Spain, 2023; pp. 1078–1090.

30. United Nations (UN). Times of crisis, times of change: Science for accelerating transformations to sustainable development. In
Global Sustainable Dvelopment Report 2023; UN—Department of Economic and Social Affairs: New York, NY, USA, 2023.

31. OCDE. Panorama de la Educación. Indicadores de la OCDE 2022. Informe Español; Ministerio de Educación y Formación Profesional:
Madrid, Spain, 2022.

32. United Nations Women (UN WOMEN). Innovation and technological change, and education in the digital age for achieving
gender equality and the empowerment of all women and girls. In Expert Guidance and Substantive Inputs to Preparations for the 67th
Session of the Commission on the Status of Women; ONU Women: New York, NY, USA, 2022. Available online: https://n9.cl/75v1w
(accessed on 4 July 2023).

33. Sáinz, M. How to Address Stereotypes and Practices Limiting Access to STEM-Related Education for Women and Girls. In UN
Women—Expert Group Meeting, Innovation and Technological Change, and Education in the Digital Age for Achieving Gender Equality
and the Empowerment of All Women and Girls; ONU Women: New York, NY, USA, 2022. Available online: https://n9.cl/32ob6
(accessed on 3 July 2023).

https://doi.org/10.3916/C63-2020-01
https://bit.ly/35VFGvK
https://op.europa.eu/en/publication-detail/-/publication/ade44a8d-8541-11eb-af5d-01aa75ed71a1/language-en
https://op.europa.eu/en/publication-detail/-/publication/ade44a8d-8541-11eb-af5d-01aa75ed71a1/language-en
https://bit.ly/3BhD9Y2
https://bit.ly/3KBfRzK
https://doi.org/10.3916/C63-2020-03
https://doi.org/10.3916/C57-2018-07
https://bit.ly/3JqmrbY
https://doi.org/10.5209/hics.72285
https://doi.org/10.14201/fjc2017154356
https://doi.org/10.30827/publicaciones.v51i3.18080
https://doi.org/10.7821/naer.2021.7.732
https://doi.org/10.3916/C55-2018-06
https://doi.org/10.5209/infe.69376
https://doi.org/10.1016/j.compedu.2018.09.003
https://doi.org/10.6018/iQual.324321
https://doi.org/10.1080/0966369X.2017.1396204
https://doi.org/10.3916/C75-2023-05
https://n9.cl/75v1w
https://n9.cl/32ob6


Educ. Sci. 2024, 14, 40 14 of 14

34. West, M.; Kraut, R.; Chew, H.E. I’d Blush If I Could. Closing Gender Divides in Digital Skills through Education; EQUALS and
UNESCO: France, 2019. Available online: https://n9.cl/1l2cf (accessed on 2 July 2023).

35. Giesecke, M.P. Elaboración y pertinencia de la matriz de consistencia cualitativa para las investigaciones en ciencias sociales.
Desde Sur 2020, 12, 397–417. [CrossRef]

36. Aguilar, S.; Barroso, J. La triangulación de datos como estrategia en investigación educativa. Pixel-Bit Rev. Medios Educ. 2015, 47, 73–88.
37. Cohen, L.; Manion, L.; Morrison, K. Research Methods in Education, 6th ed.; Routledge: Milton, UK, 2007. Available online:

https://bit.ly/35VEXLb (accessed on 2 July 2023).
38. Denzin, N.K. Moments, mixed methods, and paradigm dialogs. Qual. Inq. 2010, 16, 419–427. [CrossRef]
39. Okuda, M.; Gómez-Restrepo, C. Métodos en investigación cualitativa: Triangulación. Rev. Colomb. Psiquiatr. 2005, 34, 118–124.
40. Noble, H.; Heale, R. Triangulation in research, with examples. Evid.-Based Nurs. 2019, 22, 67–68. [CrossRef] [PubMed]
41. Ruiz, M.A.; Area, M. La transferencia del conocimiento en la red. Análisis del portal educativo Yo Soy Tu Profe. EDUTEC Rev.

Electron. Tecnol. Educ. 2021, 76, 159–180.
42. Domínguez, D.; Beaulieu, A.; Estalella, A.; Gómez, E.; Schnettler, B.; Read, R. Virtual ethnografy. Forum Qual. Sozialforschung 2007, 8, 1–5.
43. Heinonen, K.; Medberg, G. Netnography as a tool for understanding customers: Implications for service research and practice. J.

Serv. Mark. 2018, 32, 657–679. [CrossRef]
44. Forberg, P.; Schilt, K. What is ethnographic about digital ethnography? A sociological perspective. Front. Sociol. 2023, 8, 1156776.

[CrossRef]
45. García-Peñalvo, F.J. El recetario de las revisiones de literatura. In Proceedings of the CINAIC 2021, Madrid, Spain,

20–22 October 2021. Available online: https://zenodo.org/records/5585356 (accessed on 16 March 2022).
46. Aguilera, R. ¿Revisión sistemática, revisión narrativa o metaanálisis? Rev. Soc. Esp. Dolor 2014, 21, 359–360. [CrossRef]
47. Kitchenham, B.A.; Charters, S. Guidelines for Performing Systematic Literature Reviews in Software Engineering; Keel University:

Newcastle upon Tyne, UK; University of Durham: Durham, NC, USA, 2007. Available online: https://bit.ly/3GJtk6o (accessed
on 12 January 2022).

48. Andréu, J. Las técnicas de análisis de contenido: Una revisión actualizada. Cent. Estud. Andal. 2000, 10, 1–34.
49. Cordero, D.G.; Murillo, S.; Valenzuela, I. Case study of Mexican edutubers channels specialized in content for teachers. Revista

Electrón. Investig. Educ. 2021, 6, 25–37.
50. Navarro, P.; Díaz, C. Análisis de contenido. In Métodos y Técnicas Cualitativas de Investigación en Ciencias Sociales; Delgado, J.M.,

Gutiérrez, J., Coords, Eds.; Síntesis: Madrid, Spain, 1995; pp. 177–224.
51. Sutherland, G.; Easteal, P.; Holland, K.; Vaughan, C. Mediated representations of violence against women in the mainstream

news in Australia. BMC Public Health 2019, 19, 502. [CrossRef] [PubMed]
52. Baralt, M.; Pennestri, S.; Selvandin, M. Action research. Using Wordles to teach foreign languaje writing. Lang. Learn. Technol.

2011, 15, 12–22.
53. Fedele, M.; Aran-Ramspott, S.; Elexpuru, I. Construcción de las identidades, valores y estereotipos juveniles en los social media:

L@s influencers y las audiencias Millennial y Centennial. In Prosumidores Emergentes: Redes Sociales, Alfabetización y Creación
de Contenidos; Castillo-Abdul, B., García-Prieto, V., Coords, Eds.; Dykinson: Madrid, Spain, 2021; pp. 20–47. Available online:
https://bit.ly/3GEDiWw (accessed on 15 January 2022).

54. López-Meneses, E.; Jaén, A. Experiencia de Innovación Universitaria con nube de palabras. Hekademo Rev. Educ. 2012, 11, 59–66.
55. Peña, I. Posibilidades de las “nubes de palabras” (word clouds) para la elaboración de actividades de contenido cultural en el

aula de AICLE. In Teaching Approaches CLIL; Breeze, R., Jiménez, F., Llamas, C., Martínez, C., Tabernero, C., Eds.; Servicio de
Publicaciones de la Universidad de Navarra: Pamplona, Spain, 2012; pp. 249–264. Available online: https://bit.ly/3gKdcqF
(accessed on 16 March 2022).

56. López de Ceballos, P. Un Método para la Investigación-Acción Participativa; Popular: Madrid, Spain, 1989.
57. Pérez, G. Presupuestos metodológicos. Perspectiva crítico-reflexiva. In Diseño de Proyectos Sociales. Aplicaciones Prácticas para su

Planificación, Gestión y Evaluación; Pérez, G., Ed.; Narcea: Madrid, Spain, 2016; pp. 21–56.
58. Montoya, J.C. Música, Youtuber! La incidencia de Jaime Altozano en las aulas de educación musical. Rev. Electrón. LEEME 2021,

47, 63–79. [CrossRef]
59. Rodríguez, F. Soy EduTuber-Documental [Film]; Pacodocus Estudio: Cádiz, Spain, 2020. Available online: https://bit.ly/3szFfhR

(accessed on 17 March 2022).
60. Scolari, C. Alfabetismo transmedia. Estrategias de aprendizaje informal y competencias mediáticas en la nueva ecología de la

comunicación. Telos 2016, 103, 1–15.
61. Mesquita-Romero, W.A.; Fernández-Morante, M.C.; Cebreiro-López, B. Critical media literacy to improve students’ competencies.

Comunicar 2022, 70, 41–51. [CrossRef]
62. Hargittai, E.; Füchslin, T.; Schäfer, M.S. How Do Young Adults Engage with Science and Research on Social Media? Some

Preliminary Findings and an Agenda for Future Research. Soc. Media Soc. 2018, 4, 1–10. [CrossRef]
63. Oihane, A.; Elexpuru, I. Youtubers: Identificación y motivos de agrado de la audiencia. Icono 14 2022, 20, 1–19. [CrossRef]

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

https://n9.cl/1l2cf
https://doi.org/10.21142/DES-1202-2020-0023
https://bit.ly/35VEXLb
https://doi.org/10.1177/1077800410364608
https://doi.org/10.1136/ebnurs-2019-103145
https://www.ncbi.nlm.nih.gov/pubmed/31201209
https://doi.org/10.1108/JSM-08-2017-0294
https://doi.org/10.3389/fsoc.2023.1156776
https://zenodo.org/records/5585356
https://doi.org/10.4321/S1134-80462014000600010
https://bit.ly/3GJtk6o
https://doi.org/10.1186/s12889-019-6793-2
https://www.ncbi.nlm.nih.gov/pubmed/31053066
https://bit.ly/3GEDiWw
https://bit.ly/3gKdcqF
https://doi.org/10.7203/LEEME.47.19379
https://bit.ly/3szFfhR
https://doi.org/10.3916/C70-2022-04
https://doi.org/10.1177/2056305118797720
https://doi.org/10.7195/ri14.v20i1.1761

	Introduction 
	Materials and Methods 
	Objectives 
	Instruments 
	Procedure 

	Results 
	Grid 1 Analysis: Channels 1 to 41 
	Grid 2 Observation with YouTube Spain in 32 STEM Edutubers by Channel and Gender 
	Links to Other by STEM Subject, Channel and Links, Description and Gender 

	Discussion 
	General Objective (a): Describing the Spaces of Edutubers 
	General Objective (b): Describing the Content of Female Edutubers in Particular, in Further Detail 

	Conclusions 
	References

